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Presidential Address EADT2013 Conference
Paris, 23 25 October

Introduction

From Zermatt, high in the Swiss Alps, to Eskisehir on the Anatolian Plain, to Paphos on the coast of
Cyprus, and now to the left bank of the Seine in the heart of Paris. Next year, we head to beautiful
Krakow in the south of Poland. Never let it be said that that EADTU does not reflect the remarkable
diversity of Europe today.

Also reflecting that rich diversity, this is a perfect setting for our conference. In Les Misérables, a
novel as vast and sprawj as Paris itself, Victor Hugo said that to breathe in Paris was to preserve
the soul, and | hope that you will have an opportunity to go in search of the intellectual and spiritual
sustenance that Paris has to offer. | hope as well that you will fintiwithe confines of the
conference programme, intellectual sustenance of a more immediate kind.

The conference programme reflects something of the sense of disruption that is steadily seeping

into the pores of the higher education institutions of Europ¥ith that not terribly attractive

I ONRBYy&Y Wahh/aQ NAY3IAAYy3IA Ay 2dz2NJ SINE 6L YdzOK LINE?
tongue with rather more grace), we might just be on the cusp of a period that will challenge ways of

being and doing in uwmersities that have remained remarkably stable for so long. And if we are at

the beginning of a period of disruption, what does that mean for the special concerns of EADTU: the
missions, roles and offerings of the open and distance teaching universitiesirope, whether

single or dual mode?

These are the questions that have dominated debates over the past year in and around EADTU, and
they have created an environment in which the Association has been very active internally and
externally. We come to therm of the year with a sense of some satisfaction at what has been
achieved, but we are very aware that this is no time for complacency. The period between now and
when we meet again for our conference in Krakow may turn out to be one that will shapelée ro
and identity of EADTU for many years to come.

Our work over the past year has been focussed around four activities. In each of them, we can count
solid achievement. In each of them, we have created a sense of direction. And in each of them, we
have redly only taken the first step. In the rest of what | have to say, | want to share with you what
we have achieved, why these four activities matter, and what our next steps will be.

¢CKS FANRG A& lFo2dzi 9! 5¢! Qa AylSNRP&YpehpBl. They GKS
second concerns our work in quality assurance and enhancement. The third is a major review and
dzLJRIF GS 2F 9! 5¢! Qa adGNrdGdS3ez IyR GUKS TF2d2NILIKI y24
European Commission to secure the future cdnmition of the open and distance sector to the
modernisation of higher education across Europe.

OpenupEd

[ SGQa 0SS K2ySad 6AGK 2d2NBRSt @dSay ahh/ a KIFI@S €S¥F
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perplexed. We have accumulated more than 40 years oktsige in teaching and learning when

students and teachers do not share the same time and space. We know how to do this, and the rest

of higher education knows less than we do. But suddenly, three years ago, a few academics in elite
institutions in the USealized that in one way or another, they can do this as well. Scales fell from

eyes across the higher education world: there is nothing magical about the confines of the lecture
theatre and the seminar room. In no time at all, distinguished universitiessa the world were
FGdFrOKAY3a (KSyaSt@gSa (2 GKS SYSNHAY3I OoNIyYyR fSI R
lips.

There is much about this that we should admire: the ambition, the speed, the vision, the business
sense. Governments in Europe arervous, for higher education is a global market, and MOOCs are
dominated by the US. So responses have begun to emerge in Europe. In the UK, the Open University
has placed itself at the centre of innovation once again, and Futurelearn has been bormde, Fra

only three weeks ago, Geneviéve Fioraso, Minister of Higher Education and Research announced the
creation of the first French MOOC platform under the banner of France Université Numérigue, FUN
for short (and | am sure the minister was aware of theative anglophone resonance of that
acronym).

But we are nervous as well. There are two reasons. First of all, we are often unimpressed by the
pedagogy we see on offer. The big name institutions have taken face to face pedagogy and put it
online. We knowthat this is not a recipe for effective distance education. Second, we hold to a set of
values which we suspect might not be driving the global expansion of MOOCs. The elite universities
of the world have thrived by being highly selective. We have soughtttimse who fall by the
wayside in the rush to join the elite, and those who never ever get to the start of that race. Highly
selective research intensive universities want the brightest students they can find, and MOOCs offer
a way to track them down aoss the world. They need their academics to engage witaming,

and MOOCs are one way to make that happen. And then, when venture capital makes its presence
felt, we know that higher education as a social good is not what they have in mind.

So what todo? Last year in Cyprus we felt a sense of urgency. We needed to create something that
embraced the diversity of Europe. We needed something that declared our presence, and our
commitment to openness, and we needed something that demonstrated the qualitisiance and
online learning that marks out our sector.

With limited resources and time, we have made a start. On April 25th, we launched the OpenupEd
initiative. At launch, 40 MOOCs from 11 partners in 12 different languages were available. Now the
list stands at 80 MOOCs, of which some 25 include the opportunity for formal credit. Another 20
institutions have shown serious interest in becoming partner of OpenupEd. The project has been
further boosted by our successful bid for funding for the HOME prdjdigher education Online:
MOOCs the European way) which will give us the resources to strengthen the pedagogic and
business models underlying the initiative.

OpenupEd is not seeking to compete with the likes of Coursera. To quote -anwelh British
adwert, it exists to do exactly what it says on the tin: to open up education. It is built on a framework
of eight common features that characterize the values and pedagogy of the European open and
distance sector. The model is decentralized and diversebasgd on welllefined quality standards
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that draw on the EADTUWxeellence instrument. OpenupEd is not a new platform. Members already
have stable learning environments that supports students online, at scale. The added value of
OpenupEd lies in the brarttiat speaks to openness and quality, in providing a route to market for
partners, and in the sharing of practice.

[ SGQad 0SS OSNER Of SINY hLISydzZOR Aa | Y2RSald LINRBLR:
begin in a practical way. We have defindw tinitial framework for partnership, governance and

quality, and the starup business model. We have positioned the sector well with the European
Commission, which has been very supportive. Member institutions have given their backing to the
venture. Butthis is only the beginning. In the next few months we have to review our level of
ambition, assess the opportunities and threats we face, and decide what OpenupEd needs to
become if it is to assume an enduring position in this turbulent marketplace. \fe twolearn much

from dialogue in the next two days that will inform our strategic position.

Quality

Let me move briefly to quality. Last year in Paphos we launched the second edition of the E
xcellence manual, based on a series of projects over severs ygtr the active involvement of

more than 50 universities and several national quality assurance agencies. Increasingly, it has
become a reference document for quality idearning.

| am delighted to announce that, in partnership with European Assonidir Quality Assurance in

Higher Education and the European Foundation for Quality in eLearning, we have obtained funding

and will coordinate the new project SEQUENT in 2014. The project aims to promote excellence in the

use of ICT in higher educationjtivthe goal of assisting European Universities to respond to the

9dzNB LISIY [/ 2YYA&aaAz2yQa a2RSNYA dordercdlgboratianSiytRe: = | Yy R
implementation of innovative and ICT enhanced partnerships.

| am particularly pleased that we Wile working closely with ENQA and EFQUEL in this venture. We
will achieve much more together than we can do separately. We seek to build on what we and they
have already achieved, and together we hope that we can move closer to a systematic embedding of
e-learning quality standards across the nations of Europe.

Strategy

bSEG L Gdz2Ny G2 9!5¢! Qa 62N)] (2 NBySg AGa 26y a
approved yesterday by the General Board with just a little bit of work still to do, is a mix of
continuity and change.

The continuity lies in the fact that we remain an organisation dedicated to serving the interests of its
members. We will continue to be a valued source of information and policy intelligence to members.
We will continue to develoand maintain tools and services of benefit to members and to develop
and maintain models for cooperation between members.

The change lies in a new level of ambition for our role in the wider ecology of European higher
education. The sense of disruptiohat MOOCs have created is only one of the reasons for our
sector to take stock collectively. The economic crisis is forcing many higher education systems to do
more with less. The demands from governments for higher education to respond to economic and

10



The Open and Flexible Higher Education Confer2013- Proceedings

sodal needs will not go away. We are not immune from any of these pressures.

Added to all this is a particular issue for us: in a world where conventional universities are
increasingly using the means at their disposal to teach online and remotely, howillvees distance
teaching institutions adapt to the new ecology as it emergesoiis taking our niche for granted.

But equally, higher education has a genius for absorbing change and preserving its core identity, and
none of us can predict how and whenr environment will eventually find a new equilibrium and
stability.

Faced with what many have characterised as a blurring of the boundaries between our sector and
the rest of higher education, we are faced with two broad options. One is to stand orotdertand
defend the ground we hold from all attempts at incursion. The other is to recognise the tendency of
the besieged eventually to capitulate, and instead to join forces across the boundary to create the
future together. This is the option that EADM&s chosen.

It is captured in the first three of our new strategic objectives:

1. Develop a vision for the role of open and flexible education in the development of European
higher education, and influence European policy in accordance with that vision.

2. Pramote high quality open and flexible learning within the European learning space, to identify
and serve the target student groups for open and distance learning.

3. Empower European universities in the deployment of open and flexible learning.
(Although we mayet modify the wording of the third objective.)

Through these commitments, we seek to position ourselves, as an association, and as a sector, as
leaders in the transformation of higher education in coming years between now and 2020. Our aim
is to offer ou expertise to the wider sector, but certainly not as the people who have all the answers
and are in search of a compliant audience willing to learn. Our expertise is only useful if we offer it in
a spirit of partnership and mutual respect with willing rears in the conventional sector. We
believe that there is an appetite for such partnerships, and we are convinced that an active engaged
stance is the option that will best protect the interests of EADTU members.

Opening up Education

And this brings me tohe final part of this address. In late September, the European Commission
published its Opening Up Education initiative. What it seeks to achieve is captured in the subtitle:
GLYY2@FGABS GSFOKAY3a FyR €SFNYAy3 7F2obakiodalf £ KN
wSaz2dzNDSa¢ o

Out of 16 actions that the Commission will take, | want to highlight just two:

The Commission will carry out a comprehensive exercise of foresight scenarios for education in
Europe 2030, in consultation with relevant actors such ak, HADTU, LERU, EUA and European
Schoolnet

The first of these serves to demonstrate that EADTU has already successfully positioned itself as a

11
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prominent actor in this domain. Earlier this month, following publication of the Opening Up
Education initiativewe organised a high level summit in Brussels, attended by EADTU members,
leading players in the Commission, representatives of national governments and partner European
associations. The summit displayed our expertise, and our commitment to an activin rtle
modernisation agenda. Everyone there could see that EADTU speaks with authority on behalf of its
YSYOSNE YR A& aASNAR2dza Ay AGa&A AyaGSydadiazy @2 LX I @
not because they hold the purse strings, but hesetheir goals are consistent with what we seek to

achieve, and the values and practices which define us as open and distance learning institutions.

Through the new programmes Erasmus+ and Horizon 2020, the Commission will support educational
institutionsin developing new business and educational models and launch-dagje research and
policy experimentations to test innovative pedagogical approaches, curriculum development and
skills assessment

The second action points to a major opportunity for EARG xercise leadership. So we have
begun work to develop proposals for an action programme to promote and accelerate the
modernisation of higher education in the EU by sharing our expertise in open and flexible education
to support institutions and systas of higher education across Europe. This is what we have come
to call the EMPOWER programme. We envisage partnerships in a number of nations, consisting of
existing institutions and networks with expertise in open and online teaching and learningtrerd o
institutions that seek to become more flexible and responsive.

So we have a demanding, challenging and exciting year to look forward to. So please come back next
year and find out in Krakow how we have done!

Thank you for listening.

Jean Chambaz

Jean Chambaz is President of our host university for the conference. He is Professor of Cell Biology at
UPMC, and Head of the Endocrine Biochemistry department at theSzitjgétriere hospital. He has
played a particularly prominent role in the developmeritdmctoral training in France. He founded

the Institute of Doctoral Training at UPMC, the first of its kind in France, and this led to his becoming
the first president of the Council for Doctoral Education at the European Universities Association
from 2008to 2011.

Despite the fact that he is on record as saying that university rankings have little value because none
of them is rigorous, | am sure he will not mind me saying that he leads a university that is ranked 2nd
in France, 8th in Europe and 42th retworld in the Shanghai 2012 rankings.

Pierre Jarraud

t ASNNBE WI NN} dzR Aa | YFGKSYFGAOALY FYR YIniNB RS
Pierre also leads the département des Formations Ouvertes et a Distance, in English the Department

for open and distance training. He has played an active role in the development of les TICE
(technologies de l'information et de la communication pour I'éducation, or ICT in education) at local

and national level. He was one of the driving forces behindtii2! yA GSNEAGS Sy €t A3yS

12
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1990s, and is now in charge of the campus numériqgue CampuSciences.

az2zdal AYLRNIFIYyGE tASNNBE A& y2¢6 t NBaAaARSyld 2F CL95.
Distance, one of our partners in the organisatof this conference.

Simone Bonnafous

{AY2YS . 2YyylIT2dza8 Aa RANBOGNROS 3ISYSNItS RS
YAYAaG8NE RS fU9yaSAIaySYSyd &adzLISNASdz2NI SiG RS
of HigherEducationand ¢ St f f QAYyaSNI A2y LINRPFSaarzySttsS Aa |
into the labour market in the Ministry of Higher Education and Research. She has a distinguished

record as an academic in the field of information science, dlitt t | yR LJzof A O RA&02d
gra StSOGSR t NBaARKHI /2N GISK!fysA @S NB2AAKS otKIANJAKE & K S
article that month in Le Parisien, she was reported as hoping for a sabbatical year after the six years

of institutional leadership. Somehow that never quite happened, because it was only three months

later that she took up her present post at the head of the French higher education system.

f USy:
£ 1

Antoine Rauzy

Antoine Rauzy is a mathematician and systems engineer. Herrisntly Professor at Centrale
Supélec, a strategic alliance between the Ecole Centrale Paris and the Ecole supérieure d'électricité,
two leading grandes écoles in the field of engineering. His research activity concerns Reliability
Engineering and Syste®afety. Throughout his career, he has worked in close association with
industry and he has had a particularly close relationship with Dassault Systemes, where from 2008 to
2010 he was head of the research and development department in charge of devefysigm
Engineering solutions.

On the Ecole Polytechnigue website, where we worked from 2010 until this year, his profile still
adz2NDAGSar YR Ay Al KS AyOftdzRSa (GKS F2ftt2gAay 3 |
theory and practice. In prastOS> G KSNB Aa4PQ LT KAA LINBaSyidlidAizy
look forward to.

Clara Danon

Clara Danon is Head of the Mission Numérique pour I'Enseignement Supérieur (MINES), a part of the
Ministry for Higher Education and Research. LeB#NSs, alongside le FIED, our partner in the
organisation and hosting of this conference. Clara and her colleague Anne Boyer attended the
conference in Paphos last year, and | am delighted that we have been able to build on the
relationship we establishetthere, to bring this conference to fruition.

/ fFNFrQa Gral 2F Fa 1SIR 2F KSNJ YAaaAazy Aa G2 ad
and services for French higher education to promote the sharing of expertise and resources in
increase the acceshility of higher education to all. In this capacity she has overseen the
establishment of a network of collaborations amongst French higher education institutions known as
universities numerigue thématiques.
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Keynote Speech: Maria Amata Gar

A Strategy for Europe in the Age of the Knowledge Society: Building New
Knowledge Networks among Traditional and Distance Universibikesy
Internet-based Contents for a Global Labour Market

The context

A generational clash of enormous scope is emerging within iostitutions. The criticisms TO
university advanced 15 years ago were "waiting ideas": waiting for the new Web and a new
generation of students able to effectively put in question the old model of University. University in
the knowledge society globatid and interconnected has reached a turning point, we are at a
crossroads between stagnation and renewal, between atrophy and the Renaissance.

Universities can make use of the most powerful platform in history to make available the expertise,
the knowledge the skills to defeat ignorance.

In 2016, according to Cisco Systems, there will be 10 billion mobile devices connected on Internet
compared to UN world population estimated at about 7.3 billion of people. This means that, on
average, each person wilatie more than one device for the connection.

Unfortunately, we must see that the political world has not really become aware of the value o this
great transformation and all school and university reforms of the various countries are still focused
on theirown models of schools and universities. While Society moves into global economy, School
and University still produce local competencies. At present, however, there are very interesting facts
going on worldwide: a number of prestigious universities, suslHarvard, Stanford, M.I.T., are
tearing down their ivory towers by networking with other companies to make their content available
on the Web. The technological network is also working to create a network of universities and
people, with the purpose of aimsmitting and sharing each other's knowledge.

In the "virtual classrooms" students of different cultures and languages confront and interact with
each other without frontiers and borders playing an active role and becoming active builders of new
knowledgeaccording to collaborative dimension of learning. Therefore, the problem, share by all
universities worldwide, is not whether education reproduces or not social inequalities, but how to
better adapt to this system and how to create, within the contexaaflobalized economy, systems
that could develop integrated teaching and learning processes, using different languages for
communication of knowledge, and open, operating without boundaries and limits of space and time.

University systems should be abRt RS@St 21LJ 'y SRdzOF GA2y Lt aLl OS
Distance university, in the new context, is not an alternative to traditional university, but it
represents a new opportunity, a way to acquire new vitality in the processes of teaching and
research in traditional universities.

14

bA



The Open and Flexible Higher Education Confer2013- Proceedings

The rebirth of the University

Today, new points of access toward knowledge are everywhere, with the Internet, the PC, iPhone or
iPad anyone can have access to knowledge without limits of space and time. Thishigalights

the fact that all facdo-face students will become, more and more quickly also at distance students,
because they will try to read up themselves outside university. Many universities around the world
fail to meet the learning needs; the majoriof undergraduate courses churn skills that are not
required by the labour market, more and more students around the world enrol in college courses
online or distance universities.

In fact Elearning is a reality in full growth; nowadays the market efearning is estimated
approximately $ 91 billionand is expected to get around 168.8 billion dollars by 2018

In the United States according to the National Centre for Education StatiStissprogressively
growing- for the ninth consecutive yearthe number of students enrolled in at least one online
course and at the end of 2011 had exceeded 6.7 miflimong the student population. In 2011
69.19% of Deans and Presidents of U.S. institutions of higher education considered online learning a
key factor in the change of traditional universities.

The European Unioin 2011, is the second largest market fofearning, it has a growth rate of
5.8% per year, which leads from 6.1 billion dollars in 2011 to the expected 8.1 billion dollars of 2016.
Thele are approximateld million students enrolled in online course$alf of whom were enrolled

in Telematic Universities and Open Universities, while the other half at traditional universities that
offer distance learning coursés.

1 Global elLearning Investment Review IBIS Capital- January 2013http://edxusgroup.com/wp
content/uploads/2013/05/1301-08-IBISCapitale-LearningLessongor-the-Future.pdf

2 http://www.prnewswire.com/newsreleases/globamarketfor-elearningto-reach-169-billion-by-2018
private-tutoring-nears103-billion-in-marketvalue-180027%1.html

3 http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2012174rev

4 http://sloanconsortium.og/publications/survey/going_distance 2011

5 http://www.prnewswire.com/newsreleases/babsomesearchstudymore-than-67-million-students
learningonline-186023812.html

6 http://www.distancelearningportal.com/articles/191/whearningat-a-distanceor-online.html
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A real change for the University

The generations of new students, the digital natives, will no longer do unless you use the network to
develop knowledgerad skills. The transformation of the University is really happening. The creation
of a global network for Higher Education in which teachers and students from different parts of the
world participate in the collaborative construction of knowledge is not@pia, indeed it can be a
solution to bring a new vitality to the University by featuring them on the networked economy
global.

The University of the Z1Century should increasingly be characterized as a global network, an

7 http://www.ambientinsight.com/Reports/elL earning.aspx
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ecosystem, should make deep sttural changes and its future should result in different operating
models:

1. Exchange of educational conterteachers publish their course materials available free on
the Internet for everyone:

2. Cocreation of educational contentThe collaboration betweenteachers of different
universities of the world together to create content and new teaching materials using wikis
and other tools;

3. The Consortium for collaborative learninghe University should stop being a place to
become a node in a global network t#achers, students and institutions engaged in
collaborative learning, without losing its own identity, its own campus and their brands.

Alliances for Knowledge

Over the past years, there has been a flurry of some relevant initiatives by the main American
universities and, recently also of Europe, with the OpenupEd Portal of the EADTU, and the
Knowledge Alliances and the MOO@4assive Open Online Coursés) offer online university
courses including freaccess videolessons, texts and practice work.

Ameirican Universities invested tens of millions of dollarsM@OCslevelopment and were
financially supported by the American Government itself as well as by the World Bank.

Coursera, an initiative promoted by Stanford and supported by 85 global partnengvigyhaving a
catalogue of 433 courses can count on over 4.5 millions of enrolled stifdeititscourses followed
SPSy o0& wmnndnnn addzRSyidiao ¢2RlIe GKS ySg &3dzNHzaé
world, are professors who, through theiideo lectures, are the most accessed on the Web. A point
to think about is represented by the business value connected to these courses that is getting
apparent; Americarieachers are creating their own staups, the main companie€oursera and
Udacity,edX, have already started their own fprofit companies and are already rely on profitable
business models, such as the screening of ¢hericula of the most brilliant students, to be
submitted to the interested companies for a job placement purpos@opfiling purposes of the data
concerning the aptitudes and competences of the enrolled students, that represent an interesting
business value for marking and advertising companies.

In addition, we should consider an aspect that could become ever innghasihallenging in a
globalized society: the cultural monopoly of those who have the economic power to post contents
on the Web, cultural monopolies that, actually, are not always a synonym neither for freedom nor
democracy.

Reinventing the university

MOOCs or online videolessons are not replacing universities asThere are many shotomings

in pedagogididactic models and in MOOCs evaluation systems. | am worried about some remarks
YIRS 0@ 5 LKYS Y2ttt SNE 6K2 RBW hod doSéu grade dablBEofkNI >~ & F
of 100.000 students if you do not have 10.000 tutors? The answer is, you need to use technology to

do it for you. And the solution we ended up using is peer gradibg ¢ K N2 dzZ3 K (G KS&aS | 4a8S:
credits or certifications r@ awarded.In my opinion, without a true educational model and a true

evaluation model it is impossible to deliver certificates stating the acquired skills.

8 https://www.coursera.org/verificato il 29/8/2013
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We have to place free online video lectures and all MOOCs contents into the proper historical and
cultural setting; they should be considered as new encyclopaedias democratizing the access to
knowledge and offering quality contents worldwide. This is certainly a greatly valuable element,
however without a strong supporting system, without a new orgatiinal and pedagogic
framework we cannot think to replace university as such, as a real and virtual place where the
experience and competence of the professor is transmitted to the students through continuous
interaction models, an interaction between stents and teachers, youths and adulthood, experts
and nonexperts enabling a critical development of knowledge and therefore, its transformation into
knowledge Ay S¢ GKS LISRIFI3I23IA0 Y2RSt A& RS@St2LAy3a:
which the tacher posts on the Web videolessons and rriordepth study materials, and the
students follow them at home and then discuss the issues treated in the videolessons during
classroom time interacting with their teachers and colleagues. This model is wmEEptable since

it allows for interaction among teachers and students enabling traditional universities, that carry on
part of their activities at distance, to keep their role of special places where people cultivate the Life
of the Mind. Certainly, the Baring of materials is the first important step, since as the Global
University Network will develop, the amount of published materials will become enormous: digital
texts and books, but also materials such as notes on lessons, exercises, exam textessa®ebcan

grew ever more and supply different perspectives and interpretations of a same content. The
following level of collaborative creation of knowledge is beyond discussion and sharing of ideas,
getting to a true cecreation of contents. A platfornm which all the universities of the world can
post their own contents and the students can interact with these contents and enrich them with
their thoughts, thus creating new interpretations and this could actually allow the universities to
become place$or producing the global knowledge, without losing the local richness and characters;
this model can be concretized with the birth of new consortiums among universities.

American universities keep on acting by themselves, relying on their prestige atite dact of
having from their side their technological leadership as well as that on contents. | have always hoped
that European universities could understand the value of achieving a global leadership on contents;
unluckily, it is difficult to make theniversities of different European countries cooperate since many

of them keep on protecting their own national identities.

The new knowledge markets

In the market of the twentfirst century Europe is aware of the fact that hardware and software are
devebped mainly by American, Korean or Japanese industries; American industry has now almost
completed its colossal implementation of a global telecommunications network that ensures the
entire coverage of the planet. Mastering and make profitable this netwatk not be a smooth
transition. In this context, Europe has a card to play: developing a policy of the knowledge industry,
create a network with the contents of its Universities: its culture that has been and is the basis of
human development.

Europe though new technologies becomes a strong player in the creation of cultural content on the

Web. Knowledge networks among the best universities in Europe, linked to those of other countries,
especially with the universities of the countries of the Arab warld Africa, can create new wealth;

the best universities can offer to all, in an open and democratic way, the teachings of the greatest
scientists and intellectuals of the world. We will be able to build in a virtual way the university model

that led to the emergence of European culture: the medieval university.
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In the medieval universities, the curricula were common, students did not belong to a single
university, but they could take courses in all universities existing; they moved from one location to
anaher in order to follow the lectures of the best professors, facing exhausting travel by foot or
horseback to take a course in law at the University of Bologna or a course of theology at the
University of Paris. Even the teachers travelled from one si@ntther; the best professors were
called by the universities since their presence gave prestige and power, but also attracted masses of
students and young people from all over Europe.

New technologies allow mobility of ideas and, besides the physicalladespent, virtual
displacement of professors and students. The distance university allows interaction between
professors and students from different universities of the world and can actually give quickly an
adequate response to the needs of internatiomation of university training system, in order to
prepare for the skills required by the new labour markets, but also to implement products required
by the Net Economy.

The creation of a European distance university can give substance to the proposiasdintithe

White Paper of Jacques Delors, former President of the European Union, "Growth, Competitiveness
and Employment The challenges and ways forward into the twefitgt century"”; in the 1993
Delors proposed EU member countries to build a new cetitipe and inclusive economy, based for

its growth on human capital, the main resource for all forms of development.”

Education and training are identified as key factors for European economies development and to
cope with the challenges of internationabmpetition. The fundamental principle behind every
action concerning training and education, according to the Delors Report, was to enable the
development of human capital throughout the period of active life . The goal should Beain 'to

learn thraughout the course of life

In the " White Paper ", one of the root causes of unemployment is found in the inadequate level of
education and vocational training facing both the rapid changes in technology and the challenge of
economy globalization.

The catral role of education and training seems to be the last chance to remedy the issue of
employment. In the European Council in Lisbon in March 2000, all EU countries seemed aware that
'politics’ on the ‘centrality’ of educational policies and training wesgnning strategies for
sustainable economic growth. Each country appeared convinced that economic progress,
employment, internationalization would have resulted from the ability to innovate, and that
innovation itself depended on the links between the goation of knowledge through research and

its transmission through education and training.

Unfortunately, these principles and beliefs have not yet largely applied. With regard to the training
we have seen that these proposals are not standard practice.

The European Union has succeeded in creating a common economic and monetary area, a common
area making borders increasingly weaker for goods, capital, services and people movements, but it
was unable, however, to weaken the boundaries for the educationrasdarch sectors. Member
States, with a more or less long history of nation states, have decided to protect their national
identity in terms of education, research, culture without actively relate with the real cultural history
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of Europe, where in the Midd Ages Universities were born. A true European higher education are
has not be realised yet. Today the strategy to build the future should rely on cooperation between
university and industry aimed at creating alliances to jointly build an Intdoased portal of
competences for the European labour market. The paradox is that we are living in the European
countries is that there are thousands of job position that are vacant because of lack of the
corresponding professional competences. In 2015 we exp@0t000 new posts in emerging fields
and distance education should play an essential role to training these competences.

A strategy for EADTU: creating alliances between European traditional and distance universities to
develop a new European Distance Warsity model

The idea I'd like to suggest here is to stimulate EADTU in creating a new network with the best
European distance universities, the best European traditional Universities, and the European small
and medium enterprises, with the aim of creadian European Consortium for the development of

an European Distance University. This network could be the starting point for common curricula
design and sharing, according to the Bologna and Sorbonne guidelines, and for the design and
development of acaeimic didactic contents for the Web, but also for implementing new pedagogical
models that put in practice both distance and faoeface teachingearning processes, that give
answers to the internationalization needs of the higher education systems,stitatfy new global
labour market needs, and that create a global competition using European MOOC:s. | think that the
EADTU should engage in the promotion and coordination of-mased shared knowledge spaces

not to clone or maalonaldize educational and ftiing systems, but to assure a new balance
between unity and diversity: unity of values and tradition that memory leaves us, but also the
diversity of cultures and languages. Involving several, different universities offers a pool of human
resources and kmwledge so rich as to allow choices of excellence in a wide range of sectors.
Involving enterprises, furthermore, offers the opportunity to face the gap between training and
production, stimulating the collaboration between trainers and users and answayitige need for
continuous education of the human resources.

When the contents of the courses on the Internet and the course delivery models are defined
international level academics, users are guaranteed as "consumers of education" since that cours
designers and providers are easily identifiable.

If it is true, as | believe, that the quality mark will determine the competitive challenge in the higher
education and training global markets, a distance university based on a network among the best
traditional universities of different countries will surely win the challenge and will be the absolute
protagonist of the new frontier of €ommerce and new knowledge markets. So today, consortia for
distance university can meet the needs of the new knowleshgeket: exposing a brand of quality;
guaranteeing users and students; helping traditional universities in the transformation from an
isolated system divided into classes and study materials and a repetitive systemestabtished
knowledge, in an openystem, capable of updating and integrating all information available on the
network and realize the exchange of knowledge in the world.

Distance University today allows to innovate traditional universities and make them move under
open skies, with no bouraties, creating new knowledge, but also new values.
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Do MOOCs announce a new paradigm for higher education?

Introduction

It is a pleasure and an honour for Sir John Daniel and me to give a keynote address at this
important conference. Let us begin by congtating EADTU on great work that itdsing to alert
European universities to the importance ohline learning. The principalevelopment in higher
education this decade will be the increasing use of eLearnindpesparticular focus that EADTU has
givento quality assurance is vitdl.am particularly pleased to have been part of the launch of the
Global Task Force oRuality in elLearning, which brought together partners worldwide in
cooperation withUNESCO around thexgellence initiative led by Georggbachs.

Our title today is: Do MOOCs announce a hew paradigm for higher education? Amarsgigm
must fit the challenges that higher education faces in the contemporary wddier this year The
Economist newspaper devoted its cover article to youthemployment. This is probably the
greatest challenge that higher education now facdek S 902y 2YA aid FNIAOES O2y O
know what to do to diminish thgroblem ¢ ignite growth, break down cartels and build bridges
between education andvork. New technology gives them powerf# 2 f a We Bt&lthfécus on
two parts of this advice, building bridges between education and \watkexploring a new tool that
technology provides: Massive Open Online Cou®®0OCs)Our presentation will be in thee
sections and we shall alternate in presenting thdfrst, | shall present some global and regional
figures on the impact of the crisis on youpgople. Then | shall recall trends that emerged at the
2009 UNESCO World ConfereceHigher Education. Thienference convened just as the current
global economic crisisegan, although few realised just how deep and long the crisis woulthbe.
section two, Sir John will look at MOOGsa remarkable development that burst intthe
consciousness of global higgheducation last yearinally, | will ask how we can ensure the quality
and relevance of these recemtevelopments in higher education: new curricula, new types of
awards and new delivergystems. | shall highlight a new Guide to Quality in Online Lrepamd a
new body, thelnternational Quality Group of the US Council for Higher Education Accreditation,
CHEA.

Part 1: Generation jobless

First: some figures. This chart taken from The Economist shows the number ofpenplg who are

neither employed noin education or training. The world total is neaB§0 million¢ or one quarter

2T (0KS ¢2NI RQa @&2dzi K® ¢ KSbu§ dvéndz périedtgge terins, SoutR Sy 2 d
Asia, the Middle East and North Africa fare muabrse. Yet at the same timemployers complain

that they cannot find graduates with thaght skills and competences. There is a serious gap
between education and the jomarket. What is higher education doing and what should it be

doing¢ about this huge problem?

The 2009 WorldConference on Higher Education

UNESCO organizes world conferences on higher education every ten years. The \eas deéd in

2009 and | had the privilege of being its Executive Secretary. The confgranicgpants identified

the new dynamics impactingn higher educationThe predominant trend is increasing demand,

much of it unmet, especially in thdeveloping world. To address the challenge the range of
providers is diversifying. Thawange from seO £ f SROfW@EANT Rdzy A S NB& AidhA S&a Ay

21



The Open and Flexible Higher Education Confer2013- Proceedings

focused on research teibrant new and different providers more focused on developing skills and
competenciesThe private foiprofit sector is playing an increasing role and nearly all providers are
making use of ICTs and elLearning, some of them &zhteacross borderswe also see the

SYSNBSYOS 2F 4KIWUNsIRAGKRYE f OF KA @RERIENE Bzl GA 2y @

qualifications attempt to address the crisis in the relationshgiween higher education and the

labour marketNotlongagas S dza SR (2 2271S F062dzi || YOdzZNHASNI | YA D

centre that has campuses in seven countries. Margaret Thatcher shocked the othenvgksities

when she gave it her seal of approval with a visit in 1989. But todgarinership withManchester
Metropolitan University, McDonalds is training dozensstdff in a custorrdesigned foundation
degree in managing business operations, buildingalready recognised courses. This is just one
example of many links being developkdtween busines and education. & f &G &SI N &
of the European Association ftmternational Education, AllaRall, then president of the European
Students Union, talked about the death of lodggree courses. The foundation degree is a good
example of a shder qualification. Weshall return to this laterSir John will how suggest how
MOOCs and related developments can be helpfalddressing these challenges.

Part 2: MOOCs: a new paradigm?

We now move to the second part of our talk: MOOCs. Do they anmoamewparadigm for higher
education? | shall first give our answer and then atguments MOOCs are not a new paradigm for
higher educatiort, but they may acceleratether trends that will lead to a new paradigm. We shall
be brief on the history. MOOCis a Massive Open Online Course. OER were the long fuse that
detonated the MOOCs explosion. Most MOOCs are basically OER with some computerised
assessment question$he University of Manitoba, Canada, first used the term MOOC for a course
Connectivism ath Connective Knowledge in 2008. Two thousand members optiéic took the
course free online. But MOOCs really made news last year wlignAmerican universities like
Harvard, Stanford and MIT joined ih.use the first MIT course, Circuits and Elegirs, as an
example. It was massivaitracting over 150,000 learners. It was open, meaning free and without
admissiorrequirements. It was online worldwide and attracted learners in 160 countriesngit

jdzSaidAz2y @gKSUKSNI Al @if you pddSed tthieanputeriséd Gedtezdd @ad 6 SO d

buy a certificate of completion but you could naceive credit for use to study at MIT. And, of
course, we would hang our heads shame if our distance teaching universities had dropout and
failure rateslike these.That was last year. Since then there has been a stampede to join the mooing
MOOC herd. This is a copycat phenomenon. Few universities have a clear idbg tifey are
offering MOOCs. Professor Tony Bates, the respected bloggeduwational €chnology, predicts a
shake out in MOOCs next year as evaluatasults come in and financial officers start to ask harder
guestions about cost antbenefit. Already, with so many providers piling in to offer them, the
definition of a MOO®as become mucore fuzzy. One joker remarked that the meaning of every
letter in the acronym MOOC is now negotiable. But in terms of the global economigauth
unemployment crises, this diversification is good. As MOOCs multiplycihndy reinforce some
helpful trerds. Many of those taking the first MOOCs already had university degrees, so they
provided informal professional development for weglialified people.Two things are needed to
make MOOCs more useful. First, we need MOOEmployment related topics at dikvels. Second,
people need crediblgualifications for successful study. Both are happening. The range of topics is
diversifying fast and various bodies are giving recognition for MOOCswinae they did not offer

the course themselvesit the beginmg of next month | shall have the honour of presiding at the
launch of the Open Education Resource university, the OERu. This is a global consafrtium
institutions, although with only three European members so far. It is dedidatdablping students

who want to learn by studying through OER or MOOCs to tgairial support and proper

recognition for their learning. This is an example of hd RSNJ 4§ NBYR 2F (KS Wdzyoc

education, with different organisationsandling different parts of the picess.Let us note three
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trends that are being accelerated by MOOCs. Calling them gamadigm for higher education may

be exaggerating, but they will give universitdenty of challenges of adaptatioithe first trend is
shorter courses. Online coursseem to work begt that is to saystudents succeed in them better

if they are between five and six weeksduaration. This favours intense concentration on a particular
topic. We also note a second, related trend. The qualifications that define thpubwf higher
education are being put into new bottles. New types of awards, sucpasn Badges, are emerging.
These badges, which are placed on the Web, canoye information about what was studied and
how it was assessed than the usualiversity trarscript. They allow learners to get recognition for
short-cycle studieson economically relevant topics and to aggregate a series of badges into a
conventional qualification such as a degree or a diploBi#. the greatest impact of MOOCs is to
accelerate tle trend to online learningUntil recently online learning, like the rest of distance
learning, was thought to bef low quality. You know that is not true and you have been working to
improvethe image and the reality of distance learning for years, paldirly in the distancéeaching
universities.Happily, the rush of Harvard, MIT, Stanford and company into online learning has
shaken the traditional belief that distance learning is inferior. Online teachingesrding is now

part of the future of alluniversities. MOOCs should be seen gsilat project for the offering of
regular credit programmes online at scatd.earning has been spreading steadily for years and its
growth has been wellocumented by Tony Bates in his annual surveys of the sceneeli¢ves that
2013 is a breakthrough year for both the volume and the quality of regular oofiieeings. We

R2y Qi KI @S LINBSOAAS TAIdzNBa beaadsk makySuniesite® dywdta 01 ]
report them separately. However, it is likahat 80% of US students will take some of their courses
online next year. So in theorld as a whole the number of students taking regular courses online is
probablyalready larger than those taking MOOCSs, although the MOOC numbers atioatiof the
attention. So let me end by asking what must happen for MOOCs to stimulate rapid develogments
the teaching of regular programmes online? The simple answer is that universitisisdevelop
policies for doing that, execute them determinedly and pay closentibn to quality.| hand over to
Stamenka, who is at the centre of some recent developments in qaaéyrance.

Part 3: Quality development in eLearning

Let me now look now at some responses to the challenges of quality in online learsirail talk

about the work of two organisations with which | am associated: AcadBanimerships and the US

Council for Higher Education Accreditatidfarious organisations partner with universities to help

them offer courses online. We atmth advisors to one athese, Academic Partnerships or AP. We
took on this role because t Q&4 YA aairzy (G2 AyONBFasS F00Saa G2 |
matches ourowr@ | f dzSa® !t Q& FAY A& (2 -bearing @BogrBmmiedsiadeRr Sy G &
havethem graduate arates at least as good as those of the students on campus. The fbci d@ a
contribution are quality and viability. This means the quality of the transformagiocourses into

online formats, the effectiveness of the organisation of student supor, the viability of a model

with lower tuition fees and larger enrolmentk this spirit AP commissioned A Guide to Quality in

Online Learning. Twdistinguished South African experts, Neil Butcher and Merridy Wiomdom

wrote the Guide, which Sir John ér edited. It was published in June in English and Chifédmee.

Guide references some of the important work that EADTU has done on thighapicmentioned at

the very beginning. We are very pleased that it carries a Cre@tiwemons GBY-SA licencelt is an

OER that you can translate, adapt, distribute aisé as you like. Copies are available to you at this
conferenceln the light of the success of this Guide to formal online learning the same teaowis

embarking on preparing a guide to the madrdormal types of learning, suds OERs and MOOCs,

which Sir John just mentioned. For want of a better t&dn® | NB O - Ny BA i K2 | W02 &
education. What about the qualitgssurance of informal online offerings such as MOOCs, OERs,
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experietial learning and other innovations that are emerging worldwide? We believe itlib#t

new course formats and new qualifications require fresh approaches to quaityranceln this

context | mention my work as Senior Advisor on International AffailSHEA, the USouncil for

Higher Education Accreditation. In this capacity | helped CHEA to launictteamational Quality

Group last year. Although organised from the US, it has a global outraadhis open to
membership from a wide range of higher wehtion stakeholders worldwide. Igission is the

guality implications of the new developments in higher education that | jasntioned. Our
LINEGAAA2Y I E GSNXY (8NRBRAAAYYISQ THEY M (@RI A 2 v «
Education Acreditation (CHEA) is looking at developing B dzk £ A G & LJX F GF2N¥Y¢é¢ G2 NB
posttraditional provision. Such reviews woulirgin by judging the provision against its primary

purposes: what is it offering to thetudent? They could use standdra (G2 2dzRIS G KS L.
success with regard to student learnimgnd might benchmark the capacity of provider and its
performance in relation ta¢omparable providers. Peers with expertise in this #r@ditional sector

would conductthe reviews. A provier that successfully completes the review would be identified as
aaqvdzr tAGE tEFOF2NY t NPOARSNWE / 2t S3designatigrR  dzy A O
as an indicator of quality when considering the award of crediteaognition. Quality assance

agencies could refer the Quality Platform in reviewthele providers that they might conduct.

Conclusion

We shall leave it there. We have avoided excited talk about a revolution. Evolution thter
revolution is the historic pattern for univsities. Even talk about a new paradigmpi®bably an
exaggeration. Nevertheless, as higher education reaches a larger propoftiangrowing world
population it is effervescing with new approaches. Althotgthnology is not the primary driver of
these gproaches, it is certainly giving thegneater momentum. In the process it may help higher
education to address the scourgewiemployment among young people.
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Abstract

This article describes a pedagogical experience with a video to explore the school patrimony. The
experience was held with university students from the History course and reflects the pedagogical
possibilities of the Proposedirtual School Museum. This experience intended to show the cultural
heritage present in the school. Having the TIC as mediators, data was collected and materials
produced in order to be used both in the classroom and as distant learning. The methodology
adopted promoted the work with media, the local History, the school History, its spaces and objects.
2 AGK (GKAAa SELISNASYOS Al sl a LaarotsS (G2 RA&Odz
pedagogical practices and to produce a flexible working enmigot for the teacher trainees either

in basic or higher schools. Using videos, blogs and photographs it constituted an enriched learning
environment and contributed for debates about curricula involving blended teaching and learning.
The creativity of theteacher trainees was evident in the way they surpassed the more routine
stances and constituted good practices of transitions to open and flexible learning. In conclusion, the
experience showed that educational practices can and should focus more onamente beyond

the classroom. Furthermore, the use of informational technologies was an important tool in the
process of mobilizing school communities.

Keywords Innovative pedagogical practices; virtual museum; school patrimony.

1 INTRODUCTION

The artick originates from a methodological proposal by the Supervised Internship I module,
developed with students of the History course, within a Brazilian public university. It lends itself to a
reflection of the obtained results from the guidance of that pealgigal training practice, starting
with the emancipatory elements deemed significant for teacher education.

The methodological proposal, as structured for the Supervised Internship Il module, intends to be an
innovative view of the pedagogical practice,tbg way that it was accomplished and, specifically, by
the way that the cultural heritages of schools were incorporated. The use of media was thought of as
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an interventional way to preserve the memory and the history of an institution within the scope of
the History teacher education. To the student interns, it was proposed that they would learn the
history of the school, its objects and spaces, in order to use that knowledge in their own classes,
during the practical training by adopting a local Histoeygpective.

The proposal was characterized by the need tehiak the traditional practices of the student

interns, as well as the changes to be implemented. By following Kortagen, Loughran and Russel
OHnncI LI mMAaHHOZ Al (fNSRcBar ediicationititatl id\abith eniically hased LIS R |
FYR LN} OQGAOFftfte 2NASY(iISRéd ¢KSNBF2NBEZ 6S 3 GKSNI
of the issues referring to the school collections already menaced in three of the oldest schools of Sédo

Jédo del Rei, and over some of the themes to be explored on the completion of their works with

such concepts as: school equipment culture, school patrimony, school objects, spaces and
educational times. The student interns chose the following topics as thigial proposals: a) The

school time and space the past and present of characters, environments and materials; b) Bullying

T UKS @OA2tSyO0S 2F aiGdzRRSyida 2y (K2a$8S 6K2 ARSOAIFGS
school; c) The spaces and timemories of the primary school.

The aim of these proposals was to reach the teachers and technicians of those schools. All would
SYR dzLJ LI NIAOALI GAy3I Ay (iKthis réguired ®medtraidig n2tHe A NI «
domain of communication technodges. We invited a media studériand designed a workshop to

provide them witht VideoMuseum, composed by four online oriented modules: 1) Introduction to
videomuseum (and presenting the workshop), 2) Planning the screenplay, 3) Techniques and
subsidiedo the recording, and 4) Editing the pacing of the video (and a tutorial of Moxiéaker).

The development of these proposals was differentiated depending on the techniques and
approaches used. Not only the knowledge as well as the affections and feefirtge student
interns were set into play. In all cases videos were made, some combined it with photography and
others complemented their work by the creation of a blog. Different approaches were used: from
the material culture embodied in the school objs and buildings; to wall writing graffiti in walls,
courtyards, toilets and classrooms of a public middle school; and to the memories experienced by a
former student with African descent.

This didactic proposal originated by the necessity to revise fheady crystalized pedagogical
discourses and was embodied by the execution of the practical dimension of the student interns at

their assigned schools. This approach was not intended as a modernization of History classes but as

an articulation of the higirical knowledge with new languages, by reflecting on the process. (Jesus,
HANTIZ Ldptrod ''a blfyYS wSadza aidliSazr adARS2 Aa |
OGN YAYAOGGSNI FYR YFAYyGFEAYSNI 2F Fl O0da KloflihdSy SRE @
unsatisfactory and troublesome conditions that occurred after the alteration of the academic
calendar of a Brazilian federal public institution, where the Supervised Internship 1l module was

taking place. This situation would be seen as problentsgitause of the change of beginning and

ending of the academic year of 2022Such a change would disrupt the completion of the curricular

9 The online workshop was oriented iBduardo Gaio, a student finalist of the Communication course of the
UFSJ, in four sessions in the span of four weeks.

10 Those activities were planned for the months of December, January and February, usually school holiday.
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proposal, both pertaining to the guidelines as to the implementation of projects within the scope of
the public schob

With the new didactic and pedagogical proposal the guidance of the Supervised Internship Il module
was developed through the months of November 2012 to February 2013, accordingly to the adapted
calendar to supress the academic months occupied by theetsity teachers strike. The aim of the
project was to develop a pedagogical action close to primary and middle school students within the
context of the discussion for a new teacher education model.

CKS [AOSYUAlFIGSaKALI | yR (dodas two Qiffeht fedhidg platBraadNS S | N
GAGKAY (GKS SRdzOF GA2yt+f AyadAalddziazys | NUGAOdzZ I GSR
will train a student at the level of the acquisition of specific knowledge, of the discipline of thought

and skil, by the way in which a question is made and a problem is addressed, always in view of a
certain range of professional occupations. Nevertheless, in Social Sciences, one of the most
immediate occupations is teaching, to all levels of education each wustlown specificities.

Education, as a main field of action within contemporary societies, faces specific issues and
constitutes a complex and precise empirical field. The search for solutions will necessarily lead to
complex approaches and research methtwdpes, as well as multeferential interventions that

characterize the Education Sciences.

To erect the field of knowledge as the sole variable of the teaching activity is to ignore not only a
vast field of scientific knowledge, but also the realitytlod student as a person and its insertion
within the social context. Although the changes can represent processes that generate insecurity,
anxiety and opposition, they are necessary so that new teaching attitudes are implemented
taking into account thatto reflect on their own practices it may point to new pedagogical
possibilities. The quality of pedagogical practices is, mostly, the responsibility of teachers and the
organizational climate of every department. These will sometimes become hermetidus&sic
keepers of lore necessary only as knowledge in their own professional field of action and their own
political options.

2. Overcoming issues and work planning

It is worth of mention that there was an initial opposition towards the proposal setdone by the
course students, who consider themselves historians at the end of their training, as well by the
insecurity of the teaching staff (of the same course) towards the pedagogical discourse. The fear of
the new, the unknown or of a subject that i®t mastered, appeared as the focus of opposition
within this contextt particularly the classroom space and the familiarity with a given school.

On the first focus of opposition, the students, we can say that the students have a difficulty in
placing thenselves as future teachers in the discussion of teacher education. Being within a History

The removal of a teacher for ptwloctoral studies, made the monitoring and the establishment of guidelines
for the Supervised Internship Il module even more troublesome.
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licentiateship, structured by historians, they build their own identity as historians and will not
recognize themselves as future teachers. Teaching is seen as sognittwhich they have to recur

in order to work but will appear devalued to their eyes as a field of practice, not to produce
knowledge. In addition, the seats of power, coordination and academic legitimacy in their course are
occupied by historians. Witlhis predispositions and the symbolic devaluation of the teaching
profession, they are not in a position that allows them to understand the most pressing pedagogical
necessities for the intern, which needs to be trained in the conception of practicait®sti so that

he can act in a public school.

The classroom, in a licentiateship, can be understood by many as a doubly neglected space, since
both the teaching practical activities and the activities on specific knowledge theoridstory, in

this caset do not attend to the necessities of teacher training. If, on the one hand, the classroom
space can be used to create a chronogram of directed readings, most often made by the historian
(according to information given by the students themselves), orother hand it will not be used as

a laboratory to question the issues referring to the teaching practice in satisfactory conditions. The
discussion with prior readings, referring to the school and the subjects involved therein, would
enable those intereste in teacher training with a different perception of the classroom, hailing from
either the specific or the pedagogical training.

The premise for training at Brazilian universities is a three year course, pertaining to a specific
scientific domain (Philogdy, History, Math, Sociology, etc.), followed by one year of pedagogical
Y2RdzZ Saod 'G GKS SyR 2F (GKS GKANR &SIFN) G4KS aiddzRS
the fourth year, it is designated by a Licentiateship. The perception that tlaest has of his role
O2yaraita 2F KA& ARSYUGATAOFIGAZ2Y 6A0GK (GKS GSI OKSNE
future teacher of primary and middle school. The scientific domains structured into courses has

been understood by students an8t OKSNE & GKS dal NByl 2F LIR2SNEZI |
2F | OflFraaaldort .IFOKSft2NRa RS3INBS Y2RSt F3AFAyald
view of the professionat the teacher. This is explained, to Oliveira (2007), with thdtage of

standardized training within the curricular structure.

G2S FNBE KSANAR (G2 | blLRtS2yAO0 Y2RSt 2F dzy A BSNHEA
substantiation disciplines; those specific to the field and, at the final years, weagp ourselves

from the theoretic field of pedagogy and education, through the study of disciplines such as
5ARIFIO0A0ax aSik2R2f238 |yRXI FAYylIffe> LydSNyaKALI

¢t2 0StASGS GKFG | RA&FNIOAOMzZ I G SR I thioigRd sBdt 2 F G K
list of modules can provide the discourse and, above all, can create dispositions to alter the
pedagogical practice is to ignore that the education sciences represent a pursuit to elucidate the
problems existing within the teaching strategi To maintain the belief in that way of approach can

be the fertile condition for the negation of the pedagogical knowledge. Such belief will be incapable

of training subjects to reflect on their own teaching condition or to make them involved with
educdion (teaching/learning) strategies, to which they are destined as future teachers.

In the proposal to work with media, the local History, the school History, of its objects and spaces,
everything is offering the conditions to discuss over teacher traisimgtegies, to rethink the
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pedagogical practice and to make the work of the student intern more flexible. The option to work

with the students with the use of modern media created an enriched learning environment, into a
pedagogical condition where it [germitted to meditate and debate critically over its pedagogical

LIN} OGAOS® ¢KSNBEF2NBE>XI GwX8 &dzOK | O2dz2NES Ydzad Sa
function in such a way that combines the demands set forth today by the initial trainingtivdth

NEIljdZA NSYSyia RAaOdzadaSR o0& (K2aS 6K2 62N] 2y 02y

Other agents responsible for the teacher training are remembered by Sacri2@08 (as they carry

ideas for the practice contributing for the educational experigntteerefore participating in the

construction of the practice. These agents can be the educational policy, those who legitimize it,
parliamentarians, teacher unions or other organizations, individual teachers, opinion makers,
parents associations, techrlicy 8 > & LISOAl f A4dGa>x (GKS &addzRRSydao ¢2
operability or authorship over the practice is split, the knowledge and the practice connection will
KFaS +ta Ylye F3Syida a (K2asS 6K2 aKINB Ailéd O6LRS

Before this, how can we not thinkf the teacher as an opinion maker, including towards his own
praxis? In a practice that offers the possibility to create new elements to respond to the challenges
of distance accessibility, that the media technologies make available today, we can duirskith a
reflection can help towards the change of student practices by including the role of mediator. The
accomplished work allowed for the collection of data and the production of materials susceptible of
being used in both the classroom education adlwas distance education. The script structure was
specific for each school, so that by knowing it better we could overcome some deficiencies in the
debate over the training of the pedagogical practice.

3. The school cultural heritage as a work proposal Supervised Internship Il

The aim of the proposal presented to the students of the Supervised Internship || module was for
them to work with communication media in education, while testing at the same time the
pedagogical possibilities of these new todtswvas defined as the main goal to select activities of the
pedagogical practice, organize them and develop them in the scope of the primary and middle
school teaching, while considering the viability of the same process in other educational spaces as
well.

It was also considered the necessity of facing the student interns against challenges that would make
them to position themselves as education professionals, in training. It was intended that they should
analyse the possibilities, the limitations, théghts and wrongs of uniting the compromised
pedagogical practiced with the humane training of the interns and their students, targets of their
educational action. Simultaneously, it was predicted that the work to be developed would mobilize
each schoolnits institutional entirety and in its learning context.

The proposal contained, as a way of evaluation, the elaboration of a final written text that would

respect three stages and respective items: 1.-preject with the stages to accompligh collectian

of data, organization and discussion, presentation to the teachers and to the pedagogical team; 2.
structure of the projectt proposal goals, proposition/theme, specific conceptual elements,
methodological elements conductive of the relation between theucational heritage and the
RARIOUAO GNIYYALRAAGAZ2YT o® LINRPRAZOGAZ2Y 2F | AGa@AN
da0dzRSy il AyiSNya Ay GKSAN FLILRAYGESR a0K22f&aT nod
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and results obtained; 5. prestation and analysis of the different experiences of the Univensity
one session with all the student interns involved; 6. -sgHiluation, which demanded that the
student interns would describe in their final report the way by which they completed tbpgsal,

and systematize the achieved results with their students in the relation teaching/learning and other
impacts of their work.

The school, understood here both as the physical and the social space, would be mobilized as a
resource and as an elemermdrfthe coparticipation in the teaching/learning processfollowing the
propositions of Gramsci, in the establishment of a unitary school, capable of reacting to
privatization, so fashionable in our culture. A public school which would develop a genedral a
humanist culture, beyond the simple specialized technical training. Nevertheless, this current
tendency seems to be losing ground towards a more utilitarian view, if we consider the participation
of the parents and the students, evermore demanding ol@ion and the reception of a
specialized knowledge to respond to market demands. Meanwhile, the school rebuild in its History
and the use of information technologies proved to be an important instrument for the mobilization

of school communities.

It is mpossible not to observe this critigue of Gramd4@89 to the way of distributing work within

the school and its consequences on the learning of students&amely, in the sense of analysing a
school where the organization of tirspace does not respeché rhythm of psychological and
behavioural development of the students. By evaluating the complete disarticulation, existent in the
Italy of his time, between the school and the university, he observed:

G¢KAA Ad @Kez Ay (K Sshdadheatdndebed and argagiZaE theidgcivet | & 0 &
a0l 3Sy Ay HKAOK 2yS tSFENya (G2 ONBIGS (KS FdzyRI
discipline and the moral autonomy necessary for a late specialization, be it of a scientific character
(univeNR A & addzRASa0x 6S AlG 2F | AYYSRAFGS LINRBRdAzOU A
(Idem, p. 124).

The pedagogical proposal elaborated by us contains in its process the restructuring of the work of
future teachers beginning with the introdtion of new technologies for the production of materials

and in the communication, the easing of the creative production process, the mobilization for the
cooperative work and the alterations in the usual system to guide a student intern.

The proposal, wihé an instrument of training, was not structured with basis on a methodological
2LIA2Y IFTRYAGGSRfte RAFFSNBYyG FNRY GKS woOflFraaaol
GaAaddz GA2ya GKFIG g2dz R Lidzi Ayid2 OB yhaivdy@dustddKS |y 2
02 GKS tS@St 2F RSOSt2LISyideé 2F (GKS adddzRSyd Ayi:
from the reality of the training experience in a given school to then introduce a critical reflection and

a process of changing dttitude. More than immediate results, we were trying to test the
possibilities of the implemented training instrument, to follow the process and analyse its impact in

the training. The proposal aimed to contribute towards the production of knowledge \itwaid

help to think and install alternatives to train teachers.

For the guidance role we have tried to create new pedagogical possibilities in order to go further
GKFY  &aAYLIXS OKIffSyaSy GKS O2dz2N} IS GG2n¥l OS |
practices, to be coherent with the demands of the curricular plan and the pedagogical discourse.
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This set forth the obligation to evaluate the institutional conditions so that it would be possible to
develop this instrument successfully. Therefore, theart to a basic ethical demand was taken into
accountt the freedom of choice to participate from the person in training. As their mentor, |
proposed myself to develop an accompaniment practice that would satisfy the undertaken collective
commitment withthe students and the schools. A coherent commitment with the academic project
of promotion for a conscious society, that wants for a better life and work conditions.

GLG A& Ay GKFd dGNRBdzmf SR NBIfAdGe OKI dpraditeSandi S OKS |
the great challenge that presents itself is how to deal with such a diversity of situations and singular
problems for which one does not have an answer or a solaiprioridé 6/ SNBT SNE wHnnT X

4. The practice of educational work ontsgol cultural heritage by the use of a virtual museum

a4 I NBIJJANBYSYyG 2F G2RIFIé&Qa ¢2NXRX GKS IANBFG Y«
acquire the benefits of quick and updated information, for organization and communication.
Through theuse of PowerPoint, they find support in methodological resources by its use as an
illustrative information carrier, so it is often used as a didactic tool. However, its use as a
requirement to react to new behaviour, as an interventional tool, has beete qeistricted. The

student intern faces a new situation when acting in the classroom and brings a new look to the
teaching/learning process as well as proposals of new connections to knowledge.

The pedagogical proposal presented to the student interniéncontext of this module was to work

over a theme about the very own school where the internship would be taken part by using the
possibilities of media. With it, our intent was to valorise the History, memory and patrimony of the
centenary S&o Jodo dBS A aOK22fad [A1S Ay GRAalGlIyOS SRdzOl
2012, p. 25)These concepts use elements of the school material culture (Felgueiras, 2010), that
aggregate knowledge and can be pertinently used in the study of educational andat(dfeneral

and particular) heritage.

The school patrimony will | considered as a cultural instrument in very different senses: as diffuser of
ideas, as generator of new concepts, memorialistic or aggregator of new knowledge. Through its
various approachs the patrimony is a flexible pedagogical medium that allows us to come closer to
History: local History, school History, of teacher training, of teaching strategies, of organization
models, of ideas and pedagogical utopias. The school virtual museurmated from the
aforementioned experiences.

By studying the school it becomes a cultural object that can be explored in several ways, by the use
of different medium: video, photography, paintings, magazines, etc. The school patrimony as a
theme becomes mueum material when you exhibit its reality, physically or virtually. The option was

to mediate the relation between the student interns and their teaching training through the virtual
museum. The goal of the proposal was poesent and reflectover the seveal pedagogical
possibilities that could be explored by this new look on the school. It contemplates historiographical
research practices, collections preservation, school material culture studies, History safeguard and
institutional memory. The studentfarns had all the liberty to define criteria and select objects and
spaces, based in their History training.

These practices enabled different experiences, as well as the enlargement of the school vision
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(previously restricted to the universe of the clas®m), by underlining its importance to other
educational and training dimensions, and to cultural actions within muselogical spaces. These spaces
contemplate within themselves the idea of being the trustees of material patrimony, meanings and
immaterial ard educational values. The school space has been valued in History of Education as the
public patrimony that sets forth behaviours, meanings &uttural habitusto the new generations

of researchers (Viflao Frago, 1998, Escolano Benito, 2000, Felgue@4s2@00, Lawn2009. The
proposal of a pedagogical work starting within that same school space with patrimonial value and, in
a way, turned into a museum, allows for new readings according to the roles of the subjects
involved: students, teachers and gient interns. This practical training seems to give answer to the
necessity of the educational system to train teachers with a differentiated cultural view. This can be
characterized as a historical view, attentive towards an ample and multicultural édnabhorizon,

which brings possibilities of connexions with other knowledge acquired by their students. This kind
of training brings new elements to the scientific debate in its pedagogical and historical dimensions;
it enlarges the reading of the worldhd the very quality in the writing of the final repoAccordingly

to Felgueiras (2011, p. 67):

GLY t2NIldaAlIfx G(KS LINBaSNBlIGA2y 2F SRdzOFGA2Y I €
simultaneously amongst teachers and education historians. The som@wiories, the search and

guard of collections of teachers were introduced in Portuguese and Brazilian historiography in the
Mdbdhnace o

The conscience of a national identity, which appears as a legacy to be passed on, demands an
education for the preservatiomnd respect of both public and private patrimony. These contain
practices and knowledge that intervene in the historical reality of the subjects involved in the
pedagogical process. Given that the everyday school also involves the intervention of theat sam
reality, if becomes imperative to consider it as an essential element in the construction of
educational strategies and training processes of student interns and the very students with whom
they work. It becomes clearer in the case of the proposal byyhith a current theme (bullying)
relates with the preservation of the school space today and the public space that is the school.

5. A contribution for the pedagogical training

7 A

¢tKS O2ydSyd 2% G4K RARF OGAO LINE L¥téal niuseant vt 32 3 A Ol
GKS a0Kz22ft¢ o6FG GKS FAYyFE adGr3sS 2F GKSANI NI Ay
theoretical and practical knowledge and plural disciplinary knowledge, the mediation between
student interns and elementary and middéehool students, from the spaces where the schooling

takes place. It allowed for the development of teaching/learning activities and for the debate on the
teaching practice. The student interns saw this special moment in their training as a unique stage of
autonomous creation, which involved everyday school experiences, shared with the teaching of
History field of knowledge. The final report considerations of one of my students corroborate this
statement:

G2 A0GK2dzi Fye@ R2dz 03 K Smeniiab i e Dol Space, inKiéw obtRedzO | G A
fact that not only in the classroom but outside, in the courtyard, the refectory, the library and in

other environments, the relations between people take place naturally, revealing the everyday
schoollifeand & &aOK22t Ay3 FdzyQlGA2yd o0X0 ¢KA& aLJ GALl f
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as a fruit of the internship experience, allowed for the enlargement of our perception of the school

in all its dimensions. In this way, the innovative internship psgparevealed to us, as future
teachers, the understanding that the teaching practices can be revealed in the multiple functions
YR dzaSa 2F GKS a0Kz22f aLl OSd¢ ob2fl 4023 HAmMOZ

Still accordingly to the aforementioned student, not only the spaces,atsd the objects found
within possess a representative and symbolic meaning, as:

G¢KSe aSNWBS a STFTSOGAGS (22ta Ay GKS GNIAyYyAy3
inside and outside the school. Therefore, a new interpretation can belolesd from material

elements that constitute the school space, which is dealt with naturally and daily. Such an
interpretation carries different aspects: social, economic, cultural and political, and it focuses in its
structure the historical dimension @&ducation. The fact is that all the school environments can be

used as teaching instruments, a behaviour appropriation tool that define the human being,
G§KSNBT2NB A(bidemPD2 YLI SEAGE dE

This student intern, in this stage, had the opportunity to addriss sociocultural reality of the
school, understanding it as the generating source of the work produced to educational and cultural
levels. The school where this student undertook his internship as a teacher in training no longer was
the devaluated placéor the teaching profession but it acquired the status of complex sociocultural
reality that becomes an object of cultural heritage in their curricula. For the primary and middle
school students it is a new content that makes accessible the social restome, be it national or
communitarian. For the university student, as a teacher trainee, it becomes a curriculum content
that articulates academic knowledge of a varied nature.

The experiences quoted here extrapolate the proposal of the conventiorehisttip, as the student

interns could involve the necessary observation, with the teaching activities in the classroom and the
2P0SNIDASSG 2F GKSANI aGdzRSyiaQ 62Ny} a O0ARSYyGATE&AyYy
contents and patrimoniatducation).

The way suggested for the use of media in the internship permitted the creation of blogs and the
production of videos with the school cultural patrimony, which provided the school communities
with the organization of guided virtual trips withtheir own schools. The products of their research
(debates on films, theatre plays and other cultural products) were used at the final presentation of
the internship at the university space, allowing the systematization of those experiences in different
school contexts.

The presentation of this work as made visible that the cultural reality in the schools, proposed by the
models of a historical memory exploration where the student intern is capable of intervene with
new theoretical elements, is an innowad contribute for the teaching/learning relation. It turns the
school, an everyday place, into a place of patrimony. It also makes the school community to
participate in the symbolic construction of the experienced reality, changing the student intenn fro

a stranger to a collaborator by mediating his students learning with his own training.

As a training strategy, it demanded of the student interns the knowledge of the usual languages for
the communication with new technologies. It constituted an enrickeining environment for the
training possibilities of producing a video, writing a blog or taking pictures. The produced material
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shows the potentiality of being used in distance education. It contributes for the debate of curricula
involving blended teehing and learning, which is a current concern of the University.

The creativity of the student interns while overcoming workaday routines established good practices
of transitions to open and flexible learning. These products can be used at the onlgentaton of
schools, as well as be used as suggestions for the creation of cultural products, such as films or
theatre plays. This very process can be replicated in other schools or distance education
environments.

In the case of distance education, tiigoposal can also be developed by the recurrence of video
conference, be it in full, as a start or at the final stages only, or even as a tutoring option.

5.1 Training elements with emancipatory potential

The freedom of the student interns to accept ojeet this new proposal idea generated an attitude

of autonomy and responsibility in the pedagogical practice. This autonomy was translated in
audacity to face their challenges and in creativity in the use of media, both pedagogically and
transdisciplinary.

In the training process, as mediators between the university and the schools, the student interns had
to assume different roles. Between themselves they had to submit all the material in first instance to
the board of their assigned school and its teacheoup, whilst showing historic and education
knowledge. Presenting thértual school museunproposal to their middle school students, in such

a way that would involve them in a teaching/learning situation, awoke the curiosity to research,
establish connetions, and raise questions. By proposing a differentiated intervention in spaces
outside the classroom, without hurting the pedagogical project and the regulatory demands of the
licentiateship, they have shown capability for critical reflection and memgdnomy.

It is by strengthening these principles and its practical expression that, we believe, we can achieve a
change in the attitudes and behaviours in the education acting.

The guidance of the internship work in such a manner as made possible fetuithent interns to
recognize their professional role by discovering themselves as teachers. A teacher that is conscious
of the material conditions of his own existence and believes in his own creative potential as a man or
a woman by living the pluralityf the social and cultural relationships.

The insight, the scientific accuracy, the systematicity of the knowledge produced on the school
reality demanded for the serious acceptance of his training: as future teachers, as autonomous
subjects in continuousaining, where the new technologies represent a vast field of possibilities for
the production of knowledge and communication.

GLYF2NXIGAZ2Y (SOKy2ft23AS&a o6L¢a0 FNBX y26F RIFIe&ax
knowledge and in culture. As eclators working with the issues of cultural heritage, we are driven to

think of ways to use these instruments to promote a polyphonic world, integrative of human
RAGSNBRAGEE & F olaAra G2 F Odz G§GdzNE 2F t SIF OS¢ 6CS
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Abstract;

Social Web or Web 2.0 has become very popular among new gener#iansse this type of tools
on a daily basis. Published results indicate these tools can be used to support educational activities.

However the success of educational usage depends on the acceptation by students. The Technology
Acceptance Model (TAM)as been widely used to study such processes. A parallel approach to
predict the use of technology is focused on user satisfaction. The main aim of this paper is to
integrate both approaches on a conceptual model. Given that the literature provide support for
different alternatives of integration (learning satisfaction as antecedent or mediating variable) we
propose a competing models strategy.

The sample is composed of 202 students enrolled at a Business degree in a Spanish University. The
study was insertedn a course designed to integrate the use of several web 2.0 tools (Facebook,
Twitter, blogs and a wiki) for educational purposes (Personal Learning Environment).

hdzZNJ NBadzZ §a AYRAOFGS GKHSKFKNKS Y Y2 RSHAT) aisKdboD (1 AA2yYUES -
FyGSOSRSyYyid 2F GUKS AGo0SKIF@A2daNFt AydSyadAazy G2 dz
GLISNOSAPSR dzaSTFdzZ ySaae¢ FyR al GGAGdZRS (261 NRa dz
comparison with the model that considersSAT as an antecedgi 2 F G LISNOSA PGSR St as

Keywords:Technology Acceptance ModeHearning satisfaction, Personal Learning Environment,
competing models

1. Introduction
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The last two decades have experienced a significant increase in the development of new and
different approaches to education with the use of information communication technolagi€$

(Lee, 2010). The popularity of Social Web or Web 2.0 fosters this trend, particularly among new
generations that use this type of toolke.q. social networks) on aadly basis. Available data from the

t Sg wSaSHNOK /SYyiSNI ounmntd AYRAOIFIGS GKFGZ Ay GF
born between 1977 and 1992) use Social Networking Sites and 95% go online. In Spain, the last data
reported by the AIMC (@aber-December 2012) indicate that 85.5% of the respondents accessed to
Internet every dayat least once (98% almostvery dayor more frequently) and more that 80%
accessed a social network during the last week. A second question to be considered/N&thatO
services are remarkably effective in connecting people and in facilitating the exchange of
information, providing new opportunities in higher education (RomEras & Arquero, 2013).

These two ideas were also connected by Mazman & Usluel (20i®highlighted that the literature
showed that social network tools support educational activities by making interaction, collaboration,
active participation, information and resource sharing, and critical thinking possible (Ajjan &
Hartshorne, 2008; Masqgn2006; Selwyn, 2007), thus using social networks in educational and
instructional contexts can be considered as powerful idea simply because has an educational
potential and students spend a lot of time on these online networking activities.

However, thefinal success of any educational use of web 2.0 tools depends upon the reactions and
acceptance of users towardsl@arning; an area that, as Teo (2010) suggests needs further study.

The Technology Acceptance Model (TAM; Davis, Bagozzi, and Warshaw, expBafs the
determinants of technology acceptance over a wide range ofus®l computing technologies and
user populations and is shown to have good predictive validity for the use of ICTs in education
(Sanche#ranco, 2010) and has been used extensiwvetiie literature.

Based on the TAM, and its predecessor, Theory of Reasoned Action (TRA; Fishbein & Ajzen, 1975)
other models have been proposecfor instance, TAM2 (Venkatesh and Davis, 2000), UTAUT
(Venkatesh et al., 2003), WAM (Castafieda, Mtlfeiza,and Luque, 2007)and successfully used.
However, the TAM is still considered to be the most parsimonious (van Raaij and Schepers, 2008).

TAM provides sound predictions of usage by linking behaviours to attitudes and beliefs (ease of use
and usefulness)hat are consistent in time, target, and context with the behaviour of interest
(system usage) (Wixom and Todd, 2005).

A parallel development to technology acceptance (TA) focuses on the role of user satisfaction (Bailey
and Pearson 1983, Ives et al. 1988elone 1990). This approach received less attention by
researchers because beliefs and attitudes towards the ICT itself (instead to the usage as proposed by
TAM) are weak predictors (Ajzen and Fishbein, 2005).

Both approaches can be integrated in a concaptmodel with an increased predictive power
(Wixom and Todd, 2005).

In this line the present paper proposes a theoretical model of technology acceptance of an e
learning system that integrates the concept of learning satisfaction on a TAM scheme.

A remarlable novelty is the use of competing models in order to test if learning satisfaction has (I) a
mediating effect between intention to use and its antecedents or (ll) should be considered and
antecedent of the perceived usefulness (and therefore has ameicideffect on the intention to

use).

37



The Open and Flexible Higher Education Confer2013- Proceedings

2. Theoretical background
2.1. Personal learning environment and Web 2.0. in education

The positive impact of Web 2.0 on education has been claimed by many voices (v.g. Solomon &
Schrum, 2007; Richardson, 2009)tHis line, (Redecker et al., 2010) social software is considered to
be effective in developing essential skills (selecting relevant information, critically interpreting and
analysing the socioultural context, working collaboratively, sharing knowledgt,)e Arquero &
RomeroeFrias (2013) highlighted that recent research has looked into social constructivism as a way
to interpret and assess some of the potential benefits of Web 2.0 in education (Sturm, Kennell,
McBride & Kelly, 2009). Social constructivisituates learning in communities of learning and
practice (Brown & Adler, 2008), where the learners' need to create meaning requires a balance
between (a) autonomy (Jonassen, 1991), and (b) community (Duffy & Cunningham, 1996).

A personal learning enanment (PLE) is, following Atwell (2007), comprised of all the different tools
we use in our everyday life for learning. Therefore, as RofReas & Arquero (2013) state a PLE is a
concept that refers to the set of tools, devices, connections and netwbekswe use to learn, and

many of these tools are social online services. The development of a PLE integrating Web 2.0 tools
allows students to face the real world context by exploring services that could Joseck for
personal and professional purposafter the end of the formal education period.

2.2. Technology Acceptance in Education

From the seminal work of Davis et al. (1989) proposing the TAM, Perceived Usefulness (PU) and
Perceived Ease of Use (PEU) are hypothesized and empirically supportechdasndntal
determinants of user acceptance of a given ICT (Sarfeteaxo, 2010).

PU captures the extent to which a potential adopter views the target technology as offering better
value over alternative methods of carrying out the same task (Liu et @@)28EU encapsulates the
degree to which a potential adopter views the usage of the target technology to be relatively free of
effort (Davis, Bagozzi, & Warshaw, 1989). Additionally, the model integrates as antecedent of PU
and PEU external variables sua$ previous experience, enjoyment or tendency to innovate. Lee,
Kozar, and Larsen (200&8yalysedl01 papers including some of the relationships proposed by the
TAM, concluding that in the vast majority of the cases those relationships were significant.

The structure and variables comprised in the TAM made it suitable to investigate the acceptance of

ICT in learning contexts. Leem & Lim (2007) points to the existence of barriers in terdezaofieg

utilization in universities or colleges and, conseqignstakeholders, such as developers and
deliverers of dearning need more understanding of how students perceive and react to elements

of e-learning along with how to most effectively apply atearning approach to enhance learning
(Koohang & Durantey n no 0 ® LYy FTRRAGAZ2YZ tIFN] OHAnngd adaA3Sai
dy RENEGFYRAYI (KS FFOG2NAR (K Heming yah thelpSatdiénic & G dzR &
administrators and managers to create mechanisms for attracting more students dpt dhis

learning environment (Grandon, Alshare, & Kwan, 2005). Therefore, there is a consistent body of
research applying TAM to virtual learning environments (v.g. Martins and Kellermanns, 2004; Ong,
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Lai, and Wang, 2004; Pituch and Lee, 2006; Selin3, 200 Raaij and Schepers, 2008).

Moreover, numerous papers using TAM in educational contexts included further variables to
increase the predictive power of the model. For instance, Pituch & Lee (2006) added three system
characteristics as external variabl (functionality, interactivity, response) to explain use for distance
education. Ngai et al. (2007) examined the adoption of WebCT using a TAM that incorporated
technical support. Liu et al. (2009) included media richness and concentration (flow) o theid
acceptance of streaming media foflearning. Arteaga & Duarte (2010) extended the TAM including
technical support and computer sadfficacy to model the usage of Moodle and SanekRemco
(2010) studied the guasnoderating effect of perceived affdve quality in an extended TAM for
WebCT that also included flow. Finally Liu et al (2010) extended the model including online course
design, user interface design and previous online learning experience to explain the intention to use
an online learningommunity.

2.3. Learning satisfaction: mediator or antecedent

User satisfaction has been studied as a mediator in the processing -tiheonnformation
(Athanassopoulos et al., 2001; Flavian et al., 2006; Casalo et al., 2008a, 2008b; Castafieda et al.,
2009; Szymanskiand Hise, 2000) and also as a determinant of success and usage of ICT
(Bhattacherjee 2001a,hc; Bailey and Pearson, 1983; Ives et al., 1983; Doll and Torkzadeh, 1988;
Delone and McLean, 1992; Hayashi et al., 2004; Lin et al., 2005).

Anequivh Syid O2yOSLIi Ay SRdzOFGA2y o0fSFENYyAy3 al dAra¥l
positive assessment of his or her learning experience (Keller, 11983t al. (2008) identified three
antecedents for learning satisfaction: (1) perceived learnifigcéveness (which refers to the extent

to which a student believes he or shezha I Olj dZA NER &ALISOAUO alAftfaos o6
(the degree to which a student considers the course materials delivered easy to learn), (3) perceived
learning community support (the extent to which a learning environment creates an activaght

bonded community that encourages and facilitates knowledge exchanges among peers and their
instructor). Perceived learning effectiveness, as defined above is similar to PU in the TAM and
perceived course learnability is directly related to the cqtaef PEU. Other authors found PU and

PEU to be antecedents of learning satisfactidnigt al., 2008; MartifMichiellot and Mendelsohn,

2000; Sun et al., 2008) and Roca et al. (2006) anes8hng and Hsilviei (2011) found a significant

relationship betveen learning satisfaction and the intention to keep on usifgagning. Therefore,

a first alternative is to consider learning satisfaction as a mediating variable in the TAM.

The second alternative is to consider learning satisfaction as an exterrableaaintecedent in the

TAM. This approach is supported in the work by Wixom and Todd (2005). These authors developed
an integrated model that distinguished beliefs and attitudes about the system (i.e., dizset

beliefs and attitudes) from beliefs andtitudes about using the system (i.e., behavioral beliefs and
attitudes) to build the theoretical logic that links the user satisfaction and technology acceptance.
Objectbased beliefs and attitudes (such as reliability, flexibility, integration, acdéysitasind
timeliness) are related to the overall satisfaction about the system (AgpehFishbein, 1980) and

this overall satisfaction is considered an external variable loading directly on PEU, and indirectly
through PEU, on attitude towards using andhbeioural intention to use.
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3. Methodology
3.1. Proposed theoretical learning 2.0 acceptance model

Departing from the basic TAM scheme, a competing models strategy is set out for two alternative
models for the acceptance of-learning 2.0 (see figure)1Thefirst alternative (M1) integrates
learning satisfaction (eSAT) as an external variable, antecedent of PEU, in line with Wixom and Todd
(2005). The second alternative, in line with Bhattacherjee (200daayashi et al. (2004), Rai et al.
(2002), Bailey and Pearson (1983), integrates eSAT as a mediating variable between perceived
usability (PU & PEU) and attitude towards use (ATU) and behavioral intention to use elearning 2.0
(BIU).

Figure 1: Competing models of learning 2.0

Ml M2
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3.2. Sample and context

The sample is composed of 203 students enrolled in a Business & Administration Degree at the
University of Granada (Spain). By gender, the composition of the sample is 31% male, 69% female.
Sudents age range from 20 to 43 years old, with a mean of 23.

The Web 2.0 services that integrated the PLE were the following:

- Facebook (Social Network). A private group was set to communicate and coordinate
activities in the course.

- Twitter Microbloging (Information Network). To disseminate information and to interact
with other users.

- Blog (Publishing platform). To create content with a critical point of view.

- Descuadrando, the open enciclopedia of accounting and business (wiki). To create
academidprofessional style entries.

3.3. Measures

All measures were obtained by using scales adapted to educational settings from scales previously
used in relevant TAM literature (items are presented in annex 1).

Perceived usefulness (PU) and Perceived Eabse{PEU) were measured using adapted scales (3
and 4 items, respectively) from the Koufaris et al. (2002) reduced versions of the original scales from
Venkatesh & Davis (1996). Attitude Towards Using (ATU) scale used in this paper is an adaptation of
the scale (3 items) proposed by Chen et al. (2002) and to measure the Behavioral Intention to Use
(BIU) the classic scale (4 items) by Zeithhalm et al. (1996) was used.
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The items used to construct theleearning Satisfaction (eSAT) scale were based on teen2 scale
proposed by Szymanski and Hise (2000), later used in Szymanski and Henard (2001), Evanschitzky et
al., (2004) and Jayawardhena (2004).

Except for eSAT, all other constructs are measured on a g®iah Likert scale, ranging from (1)
strongly dsagree to (7) strongly agree. eSAT is measured in a scale ranging from (1) very unsatisfied
to (7) very satisfied for eSAT1 and from (1) very upset to (7) very happy for eSAT2.

Questionnaires were obtained via the Internet from all participating studemttheé experience.
Confidentiality was assured, in order to obtain sincere answers and students were told that no
correct answers existed.

4. Results

Results obtained using robust maximdikelihood procedure (Satorra and Bentler, 1988) showed
acceptablevalues for the global goodness of fit indicators for both models although M2 appears to
present slightly better fit indexes (table 1).

In order to assess the presented competitive models (nested models, where the constructs are the
same, but proposed rel@nships change) the adequate procedure is to use aSghare to test for
differences in fit.

Table 1.Testing for a significant difference between nested models M1 and M2.

M1 M2 SatorraBentler Scaled

Differenceé
Degrees of Freedom = 71 Degrees of Freedom = 69
N-T Weighted Last Squares Ch| N-T Weighted Least Squares G SB Scaled Difference
Square = 219.37 (P = 0.00) Square = 108.69 (P = 0.00) 40.67
SB Scaled Ci8quare = 188.33 (| SB Scaled Cilg8quare = 97.07 (P | df= 2
=0.00) 0.01) p-value = 0.00
RMSEA =0.091 RMSEA 0.045
ECVI=1.28 ECVI=0.84
Model AIC = 256.33 Model AIC = 169.07
Model CAIC = 402.82 Model CAIC = 324.16

Normed Fit Index (NFI) =0.96 | Normed Fit Index (NFI) = 0.98
Non-Normed Fit Index (NNFI) | NortNormed Fit Index (NNFI) = 0.4

0.97 Parsimony Normed Fit Index (PN
Parsimony Normed Fit Indg =0.74
(PNFI)=0.75 Comparative Fit Index (CFI) = 0.94

Comparative Fit Index (CFI) = 0. Incremental Fit Index (IFI) = 0.99

Incremental Fit Index (IFI) = 0.97| Relative Fit Index fR) = 0.97
Relative Fit Index (RFI) =0.95 | Critical N (CN) = 206.48

Critical N (CN) = 109.46

The SatorreBentler scaled chi square statistic is recommended for evaluating the fit of models
the data depart markedly from multivariate normality. Howevahen comparing models, it is n(
legitimate to carry out the standard chi square difference test and simply replace chi square w
SatorraBentler chi square. Satorra and Bentler (2001) have devised correction factors that
testing for a signifiant difference between nested models.

'8 AG Ad aK26y AY G(l1o6fS ™M an LBNSBales giEqiarel 40678 Iy A F A
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p<0.01). This results suggest that the integration of learning satisfaction in the TAM in our learning
2.0 context is more adequate as mediating varidi#éveen PU and BIU that as external antecedent
for PEU.

Once M2 is considered to fit better; the next step is to asaljne measurement model. Throughout

the estimation process the item (PEUl and ATU3) presented a low loading and an individual
reliability () below the acceptable cuiff level of 0.50 (Del Barrio and Luque, 2013; Hair et al.,
1995) and therefore were discarded. The psychometric characteristics of the scales included in the
M2 model finally estimated are shown in table 2.

Table 2: Analis of the psychometric properties of the scales @standardized parameters)

Observed Latent Variance Composite
Variabl Variabl Param. t-value R2
ariable ariabie extracted reliability
PEU2 * 0.86
PEU3 PEU 0.92 15.73 0.74 0.8233 0.9331
PEU4 0.99 23.65 0.87
PU1 * - 0.54
PU2 PU 1.25 9.82 0.69 0.6120 0.8252
PU3 1.34 9.33 0.61
ATU1 * - 0.85

ATU 0.6369 0.7739
ATU2 0.82 10.16 0.43
BlU1 * - 0.78
BIU2 1.13 16.35 0.78

BIU 0.7201 0.9111
BIU3 1.07 14.40 0.73
BIU4 0.95 13.08 0.59
eSAT * 0.67

eSAT 0.6802 0.8096
eSAT2 1.21 10.30 0.69

Note (*): Value not calculated since the parameter was established at 1 in order to set the scale for the latent variable

All parameters appear to be significant and the individual reliabilityafoitems is acceptable. Also,
the values for the variance extracted and the composite reliability for each scale are higher than the
proposed cutoff levels (0.5 and 0.7 respectively: Del Barrio and Luque, 2013; Hair et al., 1995).

Not only there is a @d fit for the model (as appears in table 1). The variance explained for the
intention to use (BIU) 4earning 2.0 is 72%, which is indicative of the predictive power of the
proposed model.
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The estimated structural model is presented in figure 2 and thadardized Total Effects are shown
in table 3.

Figure 2: Estimated structural model (standardized solution)
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Table 3: Standardized Total Effects

PEU->ATU 0.63 ATU->BIU 0.32
PEU->BIU 0.42 ATU->eSAT 0.51
PEU->eSAT 0.50 PU->ATU 0.40
PEU->PU 0.37 PU->BIU 0.72
eSAT>BIU 0.54 PU->eSAT 0.69

The results suggest that the relationships between the classic TAM variables (PU, PEU, ATU) were
significant, of a moderate level, and in the expected direction. However, the dietationship
between attitude (ATU) and use (BIE) is not significant, being mediated by learning satisfaction
(eSAT).

It is to be noted that the variable that has the strongest effect on the intention to use (BIU) is
perceived usefulness, (PYBIU: 0.72followed by eSAT (eSAIBIU: 0.54) being those variables
also strongly connected (P3eSAT: 0.69).

5. Discussion

The educational potential of social software as well as the high degree of implantation of its use
among students implies that the use ¢ioise tools in education is a powerful idea.

However, the final success of any educational use of web 2.0 tools depends upon the reactions and
acceptance of users towardsl@arning; an area that needs further study (Teo, 2010).
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The TAM (Davis, Bagozzidawarshaw, 1989) explains the determinants of technology acceptance
over a wide range of populations and is shown to have good predictive validity for the use of ICTs in
education (Sanchegranco, 2010).

User satisfaction has been proved to be the deteraninof success and usage of ICT. In this line the
equivalent concept in education (learning satisfaction, eSAT) is considered in the proposed
modification of the TAM.

Comparing two alternatives to introduce eSAT in the model, the alternative that obtaigaificant
better result is M2, where eSAT is a mediator variable between attitude (ATU) and intention to use
(BIU). This model obtains a remarkable explanatory powe0(R2) of BIU.

From the analysis of the total effects on BIU it is to be noteddtneng influence of perceived
usefulness and learning satisfaction (variables that are also strongly connected). The relevance of
those variables on the whole model is indicative of the importance of further investigation on the
factors or perceptions thtacould affect them.
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Abstract

This presentation is going to discug®e advantagesof offering blended online courses for on
campus tudents, based on our experiencavith the EMUOnhe programme of the Eastern
Mediterranean University (EMUBIendedasynchronous online coursés on-campus studenthave

been offered at EMU starting it999 In the EMUOnlingorogramme some four year dege
programmeand some graduateourses from various departments were taughtdn-campusEMU
studentswith online supportin blendedformat. Face to face sessions were also organized once at
the beginning of a semester, and then, a number of times dufiegsemester, since lecturers and
students were campus residents. Teaching material was placed on the web for asynchronous access
of studentsq first by using the EMU_LMS learning management system developed by EMU staff
members, later by using a Moodlessgm. At the end ofSpring2013 semester the EMUOnline
programmecompleted its thirteenth academic year, and the number of students who have taken a
least onecourse from thigprogrammeis nowmore than4,000.Theprogrammehas been successful

by consideing positive feedback from students and lecturers. This presentation will discuss various
distance and/or online teaching techniques briefly, present the basic properties of the EMUOnline
blendedprogramme address some advantagesktdéndedprogrammes, and finish with a discussion

of why we thinkblended oncampusprogrammes will besuccessful.

Keywords:blended learning, online courses, distance education

Introduction

| presented a paper at the ICR2B13 Conference organized by the Spanish Nationahrmie
Education University (UNED) in Madrid (Aybay, 2013), discussing the advantages of teaching
blended/online courses to enampus students, which basically focused on student feedback we
received using the questionnaire technique, and our thirteen yeasdrdblended/onlineteaching
experience at the Eastern Mediterranean University (EMU), North Cyprus. At the -RODE
Conference, during the question/answer period and the discussion sessions after my presentation, |
have taken notes related with differeripproaches and experiences of othalleaguesat different
universities and institutions around the world, teaching online courses. Those discussions were the
starting point for preparing another paper, which would go through the different educationrsgste
and, more specifically, the different distance or online education systems, and classify them
according to basic criteria. We can then consider the advantafyesaching blended/online courses

to on-campus students not only at EMU, but by extending @healysis to various different types of
online delivery systems, and to @ampus students at other countries and institutions.
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Distanceand/or Online Education Systems

The university system or higher education system in more general terms, has beed gince the
MOoQGK [/ SylddiNEXZ 6KAOK YSIya |y SELSNASyOS 27
teaching/learning modeltheories built on this experiencédowever, distance educatiomven by
considering thedby correspondenceé versionc is just overl00 yearsold. We have onl®5-30 years

of experiencen online teaching. So, for online mode of education, we are just at the beginning of
development of models and theories.

b2¢l RIFeax +ta 2ytAyS SRdzOF A2y Aa bnehdstNTonsRi& |
different education systems which are implemented in different countries. During the discussion
sessions in Madrid with participants from many countries, we had a chance to exchange thoughts
and facts about education systems being &blin different countries. Variations start from the
entry criteria applied , in some countries, higher education is almost free. In other countries, online
education is almost free, but face to face education is not. Some countries consider high school
success as the determining criterion for acceptance, while in others (like Japan or Turkey) a central
entrance examination mainly determines whether the high school graduate will be accepted to a
higher education institution.

The current education system korth Cyprus is a little bit complicated, as citizens of Cyprus, Turkey
and other countries are accepted based on different criteria. Citizens of Cyprus and Turkey take
different central entrance examinations during their senior year at high school, @ndcaepted to
higher education institutions according to their success in those examinations. The fees for these
students are different, cheaper for those from North Cyprus, but for both, higher education is not
free. On the other hand, citizens of otheountries are accepted by looking at their high school
grades, letters of reference and English proficieqcy 2 & i 2 Fpro@amn@ &re taught in
English. Those students pay fees that are very similar to fees paid by Turkish citizens.

When distance or wline education (D/OE) models are considered, we again see that there are
various different models. According to the number of students, there seems to be four different
classes:

a. Massive D/OE system&hina, India, Turkeydmega distance universitiés tihundreds of
thousandsof students,

b. LargeD/OEsystems: (UK, Spain) with tens of thousands of students,

c. Small D/OE systems: (Argentina, the Dominican Republic) with one to ten thousand
students,

d. Mini D/OE systems: (Ireland, North Cyprus) with less thiae thousand students

The country examples given for the above classes are mentioned with reference to different
colleagues from those countries who participatedtla¢ UNEBICDE2013 Conference. The recent
GNBYR 2F Yl aaArgdsS amaiSi¢¥ openyohlikeycSurs@®DONG & dnling @durse

02 c

aimed at largga OF £ S AYyUGSNI OGADS LI NLGAOALI GA2Y YR 2LSYy

constitute a subclass of classes a, b or ¢ depending on the number of students involved in the
programme On onehand, the MOOC approach is quite nice as it provides free online education to
everyone, but on the other hand, at least for the time being, it seems that the number of active
participants pursuing a degree or certificate is usually low, with most peopte guditing or
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worried MOOCs will cost them their jobs, rob them of their intellectual property rights and fail to
educate students All in al] while accordingi 2 6 wA @ | theRmaniaHovemmassie ofpen online

courses may be slowing dowrlis the approach is quite new, we have to wait for some time to see

whether it will be successful or not as a new education paradigm.

A second classification of distance anline education models can be considered according to the
mode of delivery:

a. Bycorrespondencereceive notes/books by mail, study, take exams
b. By radio/TVlisten/watch (mostly synchronous delivery), study, take exams,

c. By Onlinesupport: lecture notes +other educationalmaterial on the Internet ¢an be
synchronous orasynchronous), onlinequizzegexams, with possibly someinteractive
support (video conferencing, chat, forum, email

d. The Blended model both traditional faceto-face and onlinedelivery, ratios may vary,
however the online ratio is expected to be higher.

It must be noted here that there are a number of hybrid models as far as the mode of delivery is
concerned, combining two or more of the classes mentioned above. For example, the Turkish
Anadblu University Open Education Faculty delivery system combines delivery models a, b, and c,
and for some limited number gfrogrammes like English teaching, it even includes some limited
face to face tutorial sessions.

Online Programmes of EMU

The blendedcEMUOnlineprogrammefor on-campus EMU students was started in 1999. As of Fall
2013, we have 14 years of experience of teaching o#lleaded courses to more than 4,000
students. The main mode of delivery in the EMUOnlmegrammewas asynchronous, witka
number of (from at least two, up to once a week) face to face meetings during the semester,
depending on the choice of the specific course instructor. Most of the discussions to be provided in
this paper relate to our experience with regards to the EMlil& programme

The Eastern Mediterranean University has been involved in other distance/online teaching
programmes. One of those is the fully online-y2ar diplomaprogramme called Information
Management. Thiprogrammewas formally started in 2002, itag one of the four pioneering online
programmes in Turkish and North Cyprus universities and it was approved by the Turkish Higher
Education Council. Thprogramme was run in a yearly mode, somewhat different than the
semesterbased system of EMU. A total sixteen courses were offered, eight per year, including a
team project course in which partner students had to be from different cities in order to ensure
online collaboration. Onlinguizzesand assignments constituted only 20% of the grade according t

a bylaw of the Turkish Higher Education Council. 80 % of assessment came from the final exams
which had to be taken in person during June. fnegrammeincluded a compulsory oreeek
orientation programme where students were given information about thpurpose of the
programmeand the online tools to be used. The students also had a chance to meet each other and
their prospective instructors.

Another onlineprogrammeoffered by EMU is the fully online graduate studgegramme It was
started in 2011, gain with the approval of the Turkish Higher Education Council pfdgramme
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involves three diploma tracks, two in Banking and Finance (one MS with thesis and one MS without
theses), and one in Tourism and Hospitality Management. All tbregrammes usethe online
supported mode of delivery and students are from various countriésme details of the
management issues of online ENdtbgrammes are discussed in (Aybay, 2010).

The EMUOnline BlendeBrogramme

In this section, | shall try to explain the bagioperties of the EMUOnline blendgmtogramme The

EMU Administrative Council decided to perform research on various different online and distance
education models angrogrammes that were being implemented in various institutions of the world

in 1998. Tk idea was to learn the details, differences and relative advantages and disadvantages of
models, and then decide on whether an undergraduate, graduate, ofywaw (vocational) diploma
programmewould be appropriate and accordingly, choose a model thatld/be better to apply to

EMU students. The EMU Distance Education Institute was formed to conduct these studies.

Thelnsitdzi S LINR L2 &SR (2 R2 a2YS WSELISNR YSogrammsA 2y Q 06 S
as EMU needed training of faculty memberssiatants and staff for the seip and application of

2y tAYS GSFEOKAYy3ad ' GKIFIG LRAYyGES GKS LINSEFSNNBR
courses from various departments with online suppgqrhence, blended teaching to ezampus

students. TheEMUOnlingprogrammestarted in 1999, with training sessions to prospective faculty
members, assistants and technical staffhosen solely on a voluntary basis.

Research was also done on learning management systems (LMS) available at the time with WebCT
and Blackboard being the popular/dominant ones. After analysing the prices, which were quite high,
EMU decided to go ahead with developing its own LMS. EMU_LMS version 1 was developed in less
than a year with basic functionality required to run the EMUGnjimogramme (Dag and Aybay,

2003). Later, a second version was developed with more functionality in ASP.Net environment using
C#, SQL and XML (Abdulova and Aybay, 2005, 2006). After 2010, we decided to adopt the Moodle
open source LM8onsidering its wideise in the world and the fact that it is open source (Moodle,
2013).Currently all the onlingprogrammes of EMU including EMUOnline are running on the Moodle
platform.

Various support teams for Web and Graphics DesignaA8Patabas®esign and Multimedi were

formed within the EMU Distance Education Institute to provide technical support to course
instructors. Those teams were formed of one or two assistants and at least two student assistants
per team and they played a crucial role in the establishmamtl progress of the EMUOnline
programme They prepared all course slide shows and animations, scanned many photos and
illustrations and converted word processing files to web format. We are grateful to all those
assistants and students for their importa®t2 y i NJ& © dzii A 2 y prdigammBea ! Q& 2y f Ay S

During the presentation of courses, one student assistant per course managed registration issues,
assigning user names and passwords to students and keeping the course announcements and class
rosters upto-date. Thecourse instructors organized interactive chat sessipeemewhat similar to

WHANI dzZ £ 2FFAOS K2dz2NEQX a0k NLISR GKNBFRSR RA&Odz
online homeworkand course projects to students. In some courses, the wholeseomaterial was

open to students at the beginning of the semester, although a proposed study schedule was strongly
recommended. In others, material was open on a weekly basis, step by step.

In almost all the EMUOnIine courses offered so far, the asyncaapproach was the dominant
one. There has been no synchronous presentations such as video broadcasts. One of the reasons for
that is asynchronougprogrammes are easier to handle with limited speed Internet connections,
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which was the case for many of tiel N¥ @ &G0 dzRSyida 2F GKS o6S3IAyyAy3
and synchronouscommunication with faculty members and for intercommunication of project
groups was provided first by chatogrammes of EMU LMS versions, and then by video conferencing
programmes, Skype and Face Time being the most recent ones used.

The first courses offered in throgrammewere Arch322 History of Architecture taught by Dr. Isaac
Lerner, Cmp&31 Data Structures taught by Prof. Erden Basar, B8&@nGender Economics taught

by Dr. Fatma G. Lisaniler and Mg#@7 Total Quality Management taught by Dr. Omer Yagiz. Later,
more undergraduate and graduate courses were added to this list, with-2@8HHistory of Cypriot
Civilizations taught by Dr. Netice Yildiz being féneurite course for many students as an elective.

As of the end of Spring 2013 semester, EMU has taught more than 4,000 students at least one
EMUOnline course.

The students taking EMUOnIine courses were from different departments as many courses were
electives. Thy were mostly seniors and juniors although in some courses like @8ipe
sophomores were forming the majority. Note that at that time, Internet and Web were not this
popular and many students did not have personal computers. For those reasons, somendepar
computer laboratories were kept open for 24 hours, and students were given an orientation on basic
computer use, connecting to the Internet and using the EMU_LMS learning management system and
its tools for chat and forum applications. Later, as shedents came with more computer usage and
Internet proficiency, those orientation sessions wenedifiedto concentrate on the general online
teaching philosophy, how the students are expected to study, the learning management system
used and its tools.

Synchronously, studies on modifying existing rules or bylaws, or adding new ones to form the legal
basis of the EMUOnline system was also started. The EMU Administrative Council and Senate
approved the new bylaws in 2000 and 2001. Basic issues involvedaill@ming students to take up

to 10% of the total credit for graduation by EMUOnline courses, allowing only up to 20% of
assessment to be decided by online activiteghis was a requirement of the Turkish Higher
Education Council, and testing online stats during regular midterm and final exam sessions,
together with face to face students.

In some EMUOnIline courses, using the advantage of havirgampus students, instructors
organized weekly or biveekly discussions/tutorials with their students foda minute class session.
The students, similarly, using the advantage of livingcampus, had a chance to visit their
instructors during office hours face to face.

At the end of each semestefeedbackmeetings were organized with online lecturers toatiss
problems observed and proposals for the improvement ofglagramme

Advantages of Blended G@ampus Online Teaching

In this section, | shall consider a questionnaire study we performé&ivid 107 EMU students were
taking two EMUOnline courses the semester the questionnaire was applied, and 64 students
returned the questionnaires. The courses taught were A28 History of Cypriot Civilizations, and
Econ431 Gender Economics. The full text of questions and tabulated results are given in kppend
of (Aybay, 2013). Herd, shall concentrateon some student comments from thepen ended
answers part of theuestionnaire which indicateariousadvantages of blended courséghis part is
similar to section 4 of (Aybay, 2013) with some modificatidng | believeit is worth having some
repetition here.

One of the operended questions in our questionnaire was question 18. It asked the EMUOnline
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students to list the advantages of taking an EMUOnline course. Going through the answers, the
following It of answers emerge as the most common remarks:

a) Following the lectureis easier than facé-face courses.

b) Itis possible toegach the lecture notes and otheoursematerial from homeand there isno
need to take notes. In factw face lectureswhile you are trying to takenotes you miss
important remarks of the instructor, or you do not understand some important issues

¢) Theflexibility ofbeing able taarrange whenand whereto studyis an importantadvantage.

d) During online examgdecture notes andather courseresourcesare available; this makes one
feel more confident and exams alike an open book exas

e) There is p requirement of attending lectures at predetermined fixed hquagoiding clashes
in schedule. This also means there @ fear of filing the course due to not satisfying
attendance requirementgaccording to EMU bylaws, there is an 80% attendance requirement
for undergraduate and vocational degrpeogrammecourses)

f)  You can take a bredkom studywhenever you want.

g) Itis much bette to solve quizzes online without the hassle to meet tight timing constraints.

h) Having a much larger number of online quizzes is good for preparation for exams.

i) For some courses like the History of Architecture or the History of Cypriot Civilizations, much
more examples/slides/illustrations can be put on the course web pages compared to the
limited number of examples that can be shown in class due to time constraints.

When those remarks are considgl, a large majority of thatudents have indicated the easd
making a course schedule with fewer clashes, as the blended courses do not have-asgigmed
weekly lecture hours. This also removes the burden of the necessity of attending a certain
percentage of courses in order tpass. The orientatioprogramne mentioned above andace to

face meetings such as tutorials or project information sessions were held after the end of regular
classhours

Another common advantage mentioned is that lecture notes and other teaching material is available
online, so therds no need to take notes. Note taking during lectures is mostly a difficult activity for
students. It is hard to follow the pace of the lecturer, so you have to summarize, but this is quite
difficult as you may miss some important points. Also, conceimigabn note taking means you
cannotfollow the lecturer properly.

The students also mention the flexibility of choosing the hours to read the lecture material on the
web themselvesthe advantage of studying with sefface andyiving a breakvhenever theyneed it

Taking exams online is preferred by most of the studeltisy say lecture notes and other material
are available soan online exam isike taking an opeibook exam. It should be added that some
students mentioned the advantage of taking a largemmber of onlinequizzesas they provide
important clues orthe pointsin course workhey did not understand.

One more issue to note is the relative success rates of the blended EMUOnline and face to face
offerings of the same course. Some EMUOnIine smaiwere offered in face to face and blended
modes in the same semester. When the studsuatcessates (the class average, based on the letter
grades issued) were considered, mostly no significant difference was observed. However in the
Cmpe231 course gien in 2000, the blended group had a 5% higher average than the other three
face to face groups.
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Difficulties in Online Teachirigearning

After listing the advantages of blended teaching, one also has to consider some difficulties involved
in blendedprogrammes and in general, in onlirteaching

The main difficulty in online teaching systems seems to banéweelfor different learning skillsMost

of the online students at university level come from classic face to face school education. However in
distance/online systems there is major shift in the learning paradigm. Students have to be self
disciplined and mature enough tofollow the teaching material properly, adhering fare-set
deadlines. Instead of going to scheduled classes, sitting at a lecllrerul taking notes, one has to

be sitting in front of a computer or tablet device, reading, listening to and watching course material
with a selfcontrolled schedule and pace. Furthermore, an online student is expected to finish self
study and submit aggnments on time, and in interactive cases, make some contribution, or at least
ask some questions to the lecturer by video conferencing systems or by email.

A second problem is that an online student has to be a very good Internet user. He/she mut be ab
to use the learning management system tools efficiently, and must be able to search the Internet
efficiently for extra course material.

Then comes the ethical rules to be followed. Today, there is a huge amount of material on the
Internet on any topic Qu are interested in. This means it may be very easy to reproduce(!) the work
of others by copy and paste. Lately, some tools have been developed to discourage copying for
academic purposes, but it is the ethics one has to accept in person that plagmausnie avoided.

One major problem of distance and online educatiprogrammes over the world are the
accreditation and degree/diploma equivalence issues. Blended online teagtoggammes for on
campus students like EMUOnline are usually exempt frometiesues as the students talessthan

10% of their credits by blended courses. However, during our discussions in Madrid, this issue
seemed to be a big problem for distance/onlip@grammes in many countries.

Obviously, ach Education SystemOnlineDA & i YOS ¢S OKAy3 a2RSf gAff
solutions to problems obserdein online and blended teaching

Conclusion

Asmore and more onlingrogrammes are offered by universities, higher education institutes and
consortia for larger and largerumber of students, andiscussions on how to teach more effectively
at university level continues, wéelieve that blended teaching is a promising alternative to
traditional faceto face teachingor many casesThe ease of studying with s@lice, whereer you

are and whenever you want aadready mentioned asmportant advantages by students who took
these courses. Online availability of lecture notes, slidédeosand other materialrelievesthe
students of the difficulty of note taking duridgmited-period lectures. Onlinequizzesand feedback
provided forstudents help the students find the points they could not understand in the course
Advisors and studentalsofind blended courses very handy to avoid clashes in schedule when the
student is irreglar, or is taking a large number of courses.

Large sizes of freshman classes in some universities is mentioned as a big problem for organization
and scheduling, and most of the time it is difficult to convince better lecturers to teach those
courses. @idents of such courses complain that theet lost in large amphitheatres where they
cannot hear the lecturer properly artiey cannot take notes efficiently. In some universitias,one
solution to this problem, fully online dslended coursesire usedto teachon-campusclasses with

large sizes.
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Some universities like Sakarya University in Turkey are running engineering diplogrammes

GAOGK avyzaifte 2ytAySé of SYRSR GSIFIOKAy3Id { I 1FNEBI !
for blendedprogrammestudents during weekends, semester breaks or the summer vacation when
on-campus students are not taking courses. While about 70% of activities are online, face to face
laboratory and tutorial sessions are about 30% (Sakarya University Industriabé&mginBlended

Programme 2013).

As a student,dkinga blended course meangou are usingising recent technology as you need to
establish and manage a fast Internet connection, you become a user of learning management
system tools and you learn to uselim® interaction tools efficiently.

Our 13 years of experience of blended teaching at EMU has shown that we have taken a correct
decision and we encourage other universities to start sinplagrammes. It is especially a helpful
experience before goingto fully onlineprogrammes.
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Abstract

The Teaching and Learning Department at the University of Leuven deésiggealitative research
project in order to draft policy recommendatiorisr the further developmenbf and investmentsin
e-learning at the universityThrough a variety dfottom-up initiatives,projectsas well as individual
and collaborative effortse-learning has found its wayinto different levelsof the university. To
further supportthese initiatives and develop new ondke universityfelt it needed to develop an-e
learning policy tailomade to its culture and in line with its vision on Teaghamd Learning and its
education policy strategy. To this effect,-depth interviews with deansprogramme directors
teaching staff, education@tchnologists and students were held, individually and in small groups. The
main objective was to identify ahassess strengths, weaknesses, opportunities and threats of current
and new elearning initiatives. Té involvement of the above mentioned stakeholder&éy because
they are experienced experts and their insights proof to be a strong basis for poliiggraut also
because it creates by and bottomup support for the implementation phase. The current roleof
learning,its opportunities pitfalls and constraintswere identified in this researctproject New trends

and developments - like mobile leaning tablet supported learning gamebased learning
OpenCourseWarand MOOCs were discussed and their alignment with campducation in general
and, with the identity and culture ofthe university in particular were investigated. These strategic
reflections give aurrent statusand allowinformedand supportedthoiceson elearning.

Key WordsElearning mode tailomade
1. The concept dearning and blended learning

The use of information and communication technology (ICT) for educational purposeased in

recent decades (Kahiigi, Ekenberg, Hansson, Tusubira, & Danielson, 2008; Tavangarian, Leypold,
Nolting, Réser, & Voigt, 2004). Global, societal/political and technological factors contribute to the
future of universities (Siemens & Matheos, 2Q01&Jearning is one of the tools emerged from
information technology (IT). The trend in camgassed higher education is to progressively integrate
online components into more traditional fade-face approaches sometimes in a blended wayto

improve the quality of learning performances (Cancannon, Flynn, & Campbell, 2005; Salmon, 2005).
The concept of dearning is subject to constant change. Sangra, Vlachopoulos and Cabrera (2012)
identify four categories of definitions:
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(1) The first category emphasibd technological aspects oflearning.

(2) The second category defineslaarning as the accessibility of resourcededining is the
delivery of learning materials and content through various media.

(3) In this category, dearning remotes exchange, collabtom and interaction between
students and instructors.

(4) The last category considerslearning as an improvement of the quality of learning by
facilitating access to resources and services, as well as to ameliorate exchange and
collaboration. Hearning spport students to improve their learning. ReinmaRothmeier
(2003, in Fransen, 2006) distinguishes three types -#aming connected within this
category of definitionsElearning by distributingefers to the distribution of informationE
learning byinteractingaddresses the given feedback by the instructor to the student. Finally,
increased learning outcome through collaborative learning is cakel@arning by
collaboration

The use of dearning technology in course delivery varies widely. Bamedhe literature, four
dimensions of dearning can be distinguished: synchronicity, location, independence and mode
(Greenagel, 2002; Ong, Lai, & Wang, 2004; Vandeput, De Gruyter, & Tambuyser, 2011; Wagner,
Hassanein, & Head, 2008).

(1) In this dimension, ¢earning can be synchronous (students are present in-tieed) or
asynchronous (students follow the instruction and work at their own pace and time
(Greenagel, 2002; Vandeput et al., 2011; Wagner et al., 2008).

(2) This dimension refers to the location; gents can be involved inlearning from distributed
locations or from the same place (Wagner et al., 2008)

(3) Elearning applications can differ in the level of independence; students can work
independently or collaboratively with other students to complétarning tasks (Wagner et
al., 2008).

(4) The mode dearning applications can be completely electronic or blended (Wagner et al.,
2008).

Elearning facilitates the blending of different learning spaces. A digital learning environment can be
combined with ampus education. Students can work along the same time or at different times and
places (Vandeput, De Gruyter, & Tambuyser, 2011). Blended learning is the combination of
classroom fac¢o-face learning experiences with online learning experiences (BonkatoRuél,

2010; Broeckx, 2012; Garrison & Kanuka, 2004; Graham, 2006; Osguthorpe & Graham, 2003).
Blended learning refers to a spectrum of course delivery modalities between traditionatiofdaee

and online. But blended learning should not simply be sidered in terms of delivery and
technology (Sloman, 2007). The combination of study materials, teaching methods and learning
activities contributes to the realisation of the objectives (Vandeput et al., 2011). Flexible access to
learning is one of the kefactors influencing the growth of blended learning environments (Graham,
2006). Furthermore, by matching learning technology to the personal learning style, the
achievement of learning objectives can be optimized (Broeckx, 2012; Singh & Reed, 200&fsLearn
can control the content, learning sequence, pace of learning and time (Bondarouk & Ruél, 2010;
Osguthorpe & Graham, 2003; Ruiz, Mintzer, & Leipzig, 2006; Vandewaetere & Clarebout, 2011;
Vandewaetere, Desmet, & Clarebout, 2011). This allows learnen®dify their learning experience

to encounter personal learning objectives (Ruiz et al., 2006). Learners train the ability to self
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regulate their learning process by setting goals and monitoring in order to achieve these goals
(Broeckx, 2012; Scheiter & s, 2007; Truyen, Van Dorp, Janssen, Rivera, Griset, & Kuppens,

2011).

2. Developments in the field of dearning

Higher education is characterized by an increased integration of ICT -Br@tnéng in traditional
teaching and learning to stimulate indepdent learning, individually and in group. The emerging
trends in the development of-kearning environments, computdrased adaptive learning, open and
online higher education, and mobile learning (ofle@arning) are discussed here.

(1)

(2)

3)

(4)

Blewett (2012) presats an artificial framework that classifieslearning environments into
GKNBES OF0S3I2NASad ¢ KSP R dSinidy eSvirodntedn? NBrming a O f
Management System (LMS3{s focus is on content delivery, organization and control of the

f SENYyAY3I LINROSaa ot ¢k DaiSgRawfdrment@nipiadisesstudefit S R W
O2yiNRf YR 2FFSNE | NAOK &aSa 2F O2ffFo2NF GA
W S 2 L}e&n@ing Snvironmentpermits the learner to assemble shiown set of support

devices and content resources to personalize the learning space (Blewett, 2012). Such
environment assumes learners to decide on their own learning needs. This requires that
students can make adequate choices with respect to the legrpiocess (Clarebout & Elen,

2006).

In the last decade, computdrased adaptive learning environments are an important
research topic in the field of-karning. According to Vandewaetere, Desmet and Clarebout
(2011) the online learning environment can bastomized in terms of content, content
presentation and feedback. Learning environments are called adaptive when the individual

f SIFNYSNI OKF NI OGSNRaGAOa FNB Gl 1Sy Ayiaz 002 d:
background, cognitive stylend learning style), affective characteristics (like frustration or
confusion) and behavioural learning characteristics (like feedback or support) are important

to personalize the content and the learning environment (Vandewaetere et al., 2011).
Vandewaetee, Vandercruysse and Clarebout (2012) distinguish two kinds of learning
environments. In the instructeled adaptive system, the learner follows a predefined learning

path. In the second type of learning environment, the active learner regulates the fgarni
process.

Thirdly, the demand for open and online education is enormous, as evidenced by the
unprecedented worldwide popularity of Massive Open Online Courses (Jacobi & Van der
Woert, 2012; Johnson, Smith, Willis, Levine, & Haywood, 2011; Johnson, Al&ummins,

2012; Johnson et al., 2013). Massive Open Online Courses or MOOCs can be considered as an
extension of existing online learning approaches, in terms of open access to courses and
accessibility to a broad publighe MOOCprovidesnot only course material It also offers a
complete course experience provided with support, coaching, forums, homework
assignments and feedba¢®chuwer, Janssen, & van Valkenburg, 2013

Elearning and mobile learning (or -fearning) intersect to produce a learnirexperience

anytime and anywhere, feasible by the existence of mobile hardware and networking
technology (Caudill, 2007). Students can regulate the time, place and pace of their learning
(Coens, 2013). However,-lmarning ismore thanthe use ofmobile technology inteaching
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and learning. Several researcheBai{oi, Tomai, & Mocean, 2013; Kearney, Schuck, Burden, &
Aubusson, 2012; Peters, 2008tressthe pedagogicalalue of mobile learningin terms of
personalizatiorand increasingwnershipof the learnirg process

3. Critical success factors for-learning adoption and implementation in a university
context

Elearning has been integrated in many univergitpgrammes. Despite the fact that implementing

an effective eearning strategy at an institutional \tel is a hugely complex undertaking, several
critical success factors need to be considered while adopting, developing and implementing e
learning programmes (Lisewski, 2004; Pittard, 2004; Selim, 2007). The term Critical Success Factor
(CSF) refers to soess components that make some organisations more successful than others.
Research and literature reviews specifiearningCritical Success Fact@€sSFs) to assist universities

and instructors to efficiently and effectively adoptearning technologiefLin, Ma, & Lin, 2011).

Based on research findings and literature, four categories of Critical Success Factors (CSFs) need to
be considered while developing or implementindearning based courses. These factors enhance

the success of-earning develoment in higher education institutions.

(1) Technological factofThe software usability, ease of access and navigation combined with a
visual structure and a wetlesigned interface, are critical aspects to the succesdedming
(Volery & Lord, 2000). Aich and reliable technology infrastructure (Selim, 2007) with
support of academic staff by technicians is necessary for successftd-day running of e
learning. The support of academic staff in usinlganing applications and technology is
helpful when designing 4earning courses (Lin et al., 2011).

(2) The academic stafthey play an important role to movelearning in the university to a new
stage of development. Concerning the quality of teaching and resultant benefits, academic
staff can be reluant to the elearning development process (Selim, 2007). Resedralsed
on the perspective of academic stafflefines several factors that affectlearning success.
According to several studies, the technical competency of instructors (Soong, Chan&Ch
Loh, 2001; Wagner, Hassanein, & Head, 2008), the lack of knowledge to (re)design courses
and the lack of confidence to usdearning applications (Wagner et al., 2008), can affect the
success of gearning based courses. Furthermore, an importarctdain the adoption of e
learning applications is the perceived usefulness or added value (Wagner et al., 2008;
Mahdizadeh, Biemans, & Mulder, 2008). To advance the useladreing applications by
academic staff, changes in attitudes and perception sometimes more important than
changes in skills (Albirini, 2006). Finally, faculty resistance can also be caused by the
perceived workload; After all, the development of aflearningprogrammerequires time,
training and the development of technologicakdagogical skills (Wagner et al., 2008).

(3) Students In order to be successful in thelearning area, they need technical competency
and support (Soong et al., 2001; Selim, 2007). A positive attitude to IT to utilize- the e
learning applications is a catl factor that affects 4earning success (Lin et al., 2011). In
addition, students indicate the need for time management, discipline and structure in order
to use elearning environments successfully and to learn properly (Selim, 2007).

(4) Management supprt and leadership To adopt and implement -karning on campus,
institutional strategy, structure, support (Graham, Woodfield, & Harrison, 2013) and
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planning (Garrison & Kanuka, 2004) are key issues. Findings from their research (Graham et
al., 2013) indiate that institutions of higher education must proceed with a strategy and
uniform definition of elearning or blended learning on campus. The institution can decide
on the grade of adoption and implementation. In addition, the institution is able toterea
robust structures to encourage institutional models and to formally evaluate the learning
outcomes. Finally, the college or university can establish technical and pedagogical support
to address the dearning/blended learning development process. Tomupacademic staff,

a wellestablished faculty incentive structure for training and development is advisable,
according to Graham, Woodfield and Harrison (2013). Garrison and Kanuka (2004) underline
the strategic and operational planning to develop andtain blended learning. The strategic
planning contains tracing the needs, goals and objectives. Identifying (potential) costs like
technology, human resources and infrastructure need to be determined. To operationalize
the goals and objectives, an actiptan is needed (Garrison & Kanuka, 2004). After clarifying
the goals and objectives, the identification of issues and barriers (like technical glitches,
resistance from the faculty or department heat$) an opportunity to be proactive and
handle apparent pblems (Niemiec & Otte, 2012).

Overall, in order to take full advantage of the potential efearning in an institute for higher
education, the requirements and concerns of several stakeholders (students, faculty members,
management) must be fulfilleds much as possible (Wagner et al., 2008).

The present study identifiesvhat types ofe-learning are perceived as successful bifferent
stakeholdergstudents, academic staff arelexperts) in a university contexind can beextendedin
the coming yeas. The current role oé-learning, its opportunities pitfalls and constraintswere
identifiedin this researchproject

4. Methodology

In order to maximize the potential of-learning implementation at the University of Leuven, the
present research piect identifies the needs and concerns of stakeholders (academic statifing
experts and students) in order to gain insight into the extent to which the university can maintain,
strengthen, expand or extend the development aearning the coming yas. A section of the study
concerns the needs and requirements of users with regard to the electronic learning environment of
the university, called Toledo.

In the present study, students (n = 243) were questioned via an online survey in the periodof Jun
2013. All 14 faculties without the associated institutionsare represented. Academic staff members

(n = 81)were involved throughfocus group discussions, with one focus group at every fadDhg
to-one interviews were set up with-kearning expertgn = 32), who are linked to the facultiegSiven

their experience with dearning in higher education, as well as their knowledge and proficiency
regardingeducation policy, their point of viewg enquired. The choice was made for the qualitative
method lke focus group discussions and eeone-interviews to provide a deeper understanding of
the needs and concerns related to thdearning development in the university context.

The survey for students is composed of two sections. In the first sectiodersis wereaskedto
indicate whichfacultythey are connected to andhat studystagethey are in.
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Secondly, these four opeended research questions (RQ) were presented to the students:

RQ1 | What is youopinionabout the quality otheoretical and pacticallectures?

RQ2 | For what purposealo youappeal toToledo? What could benproved,modified, expanded and
for what reason?

RQ3 | In what way careducational technologynd elearningapplications complete, optimize an
enhanceyour training programmne?

RQ4 | What does the university of the future look like™d significancevill be given tce-learning?

For the analysig ¥

iKS

& ( dzR Bnythie arfinesNdBey thagnytia Fustering ofresponseger

guestion is used. This allowlse determination of percentages, which indicate how many students
havea similaror differentopinionabout a question, stateth the online survey.

Allinterviews withthe academic stafénd the elearning expertsvere takenon tape respecting their
privacy and anonyity. Thecollected dateor quotes were analsed by utilizing a templateomposed
of four columns.The firstcolumncontains thestrengths ofcontemporary applicationsf e-learningat

the university The seconccolumnis related tothe opportunities of e-learning.Quotesin the third

columnare requirements, preconditionsnd concerns oficademic staff and-karning experts about
the current state ofe-learning. Concerns regarded to the development process for the near future
were placedn the lastcolumn

Fourresearch questiongRQ)- in eachcolumnone - operatedas a starting poinof the focus group
discussions (with the academic staff) and @aene interviews (with the éearning experts):

Strengths ¢ Opportunities  of Restrictions, conditionsind Managing recer
contemporary dearning e-learning, for noy issues according developmentsn the fielg
applications at thg and for the future g e-learning implementation | of e-learning

university the university

RQ1 RQ2 RQ3 RQ4

What kind of eearning In what way What needs an{ What is the opinion of
applicatins arg e-learning requirements appoin{ academic  staff ang
successfully establishe( technology may academic Sté and experts on new
in the teaching an| optimize and enrich e-learning expertsso thal developmentsin highe
learning procesg§ campuseducatior? | the exploration ofl education and how ca
according to academi e-supported learning an( the universityrespond tq
staff and elearning teaching is perceived ag these developments?
experts? more attractive?
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5. Our findings based on the survey of students

The responses of students on the first research question reveal that 75% of the stademsinly
positive about thequality ofthe theoreticaland practical session$Studentsattachgreat importance

to interactiveand wellstructuredlesson activitiecomplementedwith didacticallearning materials

of high quality. Furthera majority of studentsattaches importance taveb lecturesand knowledge

clips and consider these as complememyato the teaching and learning process. However, if this
would lead to a reduction or a replacement of the number of contact moments, students are
reluctant to this shift.

The analysis of theecondresearchquestion indicates that thepinion ofstudents is largelysimilar

in terms of their needs andwishes regardingan electroniclearning platformin general and
specificallyToledo. Thereis unanimous agreemenamong studentsthat an electroniclearning
platform should be organized and webtructured, provided with tailor made information.
Furthermore, an integrated search function plugged into a fast operating system is desirable but not
always provided. The platform Toledo appears to be often consulted by students; 79% consults dalily,
15% severalitnes a week and about 6% consults Toledo once a week or less. However, a majority of
the students argue that the interface of Toledo requires a lot of clicks, is quite complex and is
intuitive in a rather limited way. Students ask for a more appealingasttined interface within a

fast operating system. Learning materials should be placed on Toledo in time and in a uniform
matter. Students also ask for more alignment between Toledo and their mobile devices, for example
when consulting their course schedsl Finally, the online survey reveals that students are familiar
in usingcommunication tools (like Facebook) in addition to the tools offered in Toledo.

The responses of students to the third questiohow educational technology can complement,
optimize and enrich the academic trainingndicate that 45% of the students (especially students
from the medical training) attach great importance to thab lectures a weblecture makes it
possible to reconsider and repeat difficult passages. Sstigentsindicate that they activelyook

for video materials fronother universitiesn order to clarifycomplexlearningmaterials. However,

7% of the students haveeservations aboutveb lectures A possible reason distilled from their
answers- may be that thee students attach great importance tthe contact moments with the
lecture and other studentsThese studentsonsider aweb lectureas a threatto replacethese
moments

The question howthe universitycan growin the field of e-supported learning and techingis
answered bystudents web lecturesmay notdisappear (12% of the students argue this) and should
evenbe further extended (63% of the studentf)bout 136 has nddeahow the universitymight
evolvein the field of e-supportedlearning and teachig.

6. Our findings based on the interviews with academic staff antbarning experts

The academic staff andlearning experts are unanimous in their view thaearning is an incentive
to think about new pedagogical models for teaching and learnfagnuchfrequented theme
discussed by academic staff angxperts is theexpectation thatstudentscan workindependently
and can actively participate in a blended learning environmenihe responsibility lies with the
students to make use of the offeredteols and eapplications.

The response of the academic staff aney@erts on each research question is discussed below.
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RQ1: Successfully establishedearning applications in the teaching and learning process

The first research question presented tioe academic staff and-experts highlights successfully
established dearning applications in théeaching and learningrocess The study reveals that
academic staff occasionally experiment witthearning and make use of a variety ehpplications:

the electronic learning environment Toledo, question databases, the Student Response System or
called WO Aveb &ttueEand knowledge clips, software on the Internet and PowerPoint in
combination with audio recording. Particulanlyeb lecturesand the digital learning environment
Toledo are frequently used by the academic staff.

Several positive aspects of the virtual learning environment Toledo are mentioned. Firstly, Toledo is
integrated in the existing structuresand administration of the universty. It is the official
communication channel between students and academic staff members. Besides, Takedbe
advantageof being a safand enclosedtnvironment in whichprivacyis guaranteecand copyright
collection works canbe shared. Occasionalljjoledo etools are combined with (free) software
available on the Internet or with apps (like Dropbox).

A large majority of the interviewed academic staff aneéxperts emphasizeéhe educational
component ofweb lectures duplicationand transfer of knovddgemay not bethe (only) message of
web lectures Especially the-experts underline the relevance of considering the useelh lectures
or rather knowledge clips are desirable.

RQ2: How dearning can optimize and enrich campus education

The second reearch question highlights the opportunitie$ e-learning, now and for the future of

the university. Students expect interactive contact moments provided with feedback and support. E
learning canrespond tothese expectationsn the form of Wippingthe Of I & & NE&NEQ to
Tucker (2012), the main idea is to flip the common instructional approach. Instruction is accessed at
home usingveb lecturegonline exercises in advance of the interactive contact moment. All aspects
of instruction can be rethough

RQ3: Needs and requirements of academic staff arelx@erts regarding to dearning

A generalobservation is thatcademic staff and-experts showinterest in and opennes® new e
learning applicationsArestrictedexplorationandimplementation ofe-learningin acourse isnot so
mucha sign oflittle effort or absence ofambition. Howeverthey stipulate a number of conditions
which must be fulfilled. Seven constrairie discussetiere.

(1) Expanding theuality and availability ofCTFinfrastructue
WelkunctioningIT facilitiesand infrastructureare a preconditionto implement elearningin
practice It is necessary to extend the current Hbirastructure for creatingveb lectures
and knowledge clips.

(2) Professionalisation: extending theibompetences regarding-learning
To promote the effective and sustainable use ééarning, competence development seems
to be a second requirement. It appears that the academic staff is more willing to continue
exploring the field of dearning when they fdeautonomous and competent. Their skills (or
lack of skills) influence their motivation. Moreover, the perceived usefulnessledraing
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affects their intention to adopt or implementkearning in the teaching practice.

(3) Installing newteaching methodsersus the (preferred) comfort zone
Based on thenterviews with academic staffe-experts and students, is seems to be a
challenge to push the boundaries of the comfort zone of students and academic staff to
encourage implementing-kearning across the urevsity.
Students give the signal to their lecturers that they agree with following lessons, listening
and taking notes. Teaching staff turn interpret these signalsA positiveevaluation ofthe
lectures by the studentsperpetuates the lecturer to contiue the way of teaching. This
maintainsthe approach taken by the lectureinstead ofexploring the area of €earning
through trial and error. Academic staff expects that students develop a (more) open attitude
regarding new ways of teaching and learning

(4) Promoting cooperation and partnership
According to the academic staff, they are facing the challenge to combine different task
responsibilities. Teamwork seems to be attractive to facilitate the allocation of
responsibilities among academic staff, tkéarisks and to adopt new teaching strategies.
The composition o multidisciplinary teantonsisting of severacademic staff members
seems to be appropriateDuring a certain period, academic staff members can work as a
team in order to (re)design cowrs. This allows to (re)think what is taught, how many
contact moments are appropriate/ necessary and especially to discuss the rolearning
in the process of course (re)design.

(5) Promotingdisseminatiorand sharinggood practice
Theincreasinglyextersiveresponsibilities ohcademic staff memberare regularlydiscussed
during the interviews. The support of @ofessionaldesign teamcomposed of aeaching
assistant,a media specialista graphic designeand an educationaltechnologist canbe
neededwhen (re)designing theourses

(6) Supporting dissemination and sharing good practices
Due to theprovided funding andnnovation projectsat the university e-learningpractices
make their way tothe faculties and thestudy programmes in order to encourage
educational reform andmprovement. However, some-experts note that the transfer
opportunities from one context to another context (within and between academic training
programmes/faculties), are at times challenging to accomplish.

(7) Providing a welktructured, intuitive and personalised digital learning environment
What is needed today, according to the respondents, is a virtual learning environment
where users, tools, communities and resources interact in a flexible way. The respondents
promote an operand collaborative environment for learning where university members can
use their own environments and tools. A mopersonalisedlearning environmentis
welcomewith the opportunity to open up the environment while maintainirigtellectual
property rights

RQ4: Managing recent developmenis the field of e-learning

Academic staff ane-expertslook from a different angleto trends anddevelopmentsin higher
education. Academic staff considerate what this means for them and their teaching practice (micro
level). In contrast, ®xperts identify trends rather as an opportunity for the academic community in
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order to consider if a certain development aligns with the university contegeniral issue mainly
guestioned by eexperts- is how the university @an and willrespond to newtrends, for instance
opening up (higher) educatiohe eexperts point oufour thoughts regardinghe way in whichthe
universityresponds to trends in higher education in general, afddagning in particular.

(1) The cautious te of the university
A look into the future of the university requires a look into the past, according to the
experts.In the past, theuniversityhad rather an ad hogpolicy with a number of separate
initiativeson elearning. The relatively hesitant amdserved attitude of the university is in
contrast withan attitude thatmonitors trends and developments and flexibly responds to
current developments irhigher education such as theMassive Open Online Courses
(MOOCs).

(2) The quality of education
The inteviewed expertsunanimously agredghat the quality of educatiorhas to be the
primary consideratiorwhen theuniversityinvests ineducational reformgenerally andin e-
learningspecifically Quality assurancshould bemadein advance, especially whe&pening
up education. Offeringopen onlinecourses andoroviding digitalmaterials enhances the
transparencyThispromotesthe delivery otighquality digital learning materials

(3) The university as a flexible organisation
Elearning expertsexpect univergies to be flexiblelearning organisationsvith an open
attitude towards educational reform.The universityshould be present, there where
innovationtakes place

(4) Enteringthe discussiogoncerningopen andonline education
Anegotiationthe university las to deal with; according to eexperts- is related to open and
online education. Five considerations are discussed during the interviews.
A first considerationcoversthe inflow of learnersin open andonline academic education
Mainly 18year olds regpter for a studyprogrammeat the university By opening uphigher
education other types of learners will enter university
A secondconsiderationconcernsthe intended business modelf the university Will the
guiding motive be striving to high quat®t Or will an economic point of view reveal? What
will be the bisinesamodeland leading motive(s)f the university?
An unansweredquestion,up to now is how the onlinecomponent will look liken campus
education Campus students capenefit from online education, as well as the potential
students and the alumni.
The fourthpoint of discussioris the issue of howopenthe universitywants tobe and how
concepts (such as opeerducation open access andfree' sharing content)can be
understood and defied.
Finally,another pressing questioris what kind of (e) courses the university will offer. Will
this be afirst introductionof a particular subject (domajnor an (e) course in the context of
lifelong learnin@

7. Discussion and recommendations

In order to adopt and implement blended learning ofl@arning on campus, the university needs:
(1) To create a clear institutional policy vision eleaning/blended learning
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(2) To work out a policy strategy and a number of initiatives

(3) To considerate theonstraints and critical success factors that can affect the adoption
process.
The question remainghat the university wants tg@reserve expand enhance ordd The challenge
will be toseeka balancéetween flexibilityon the one handand stability orthe other.

An institutional policy vision

An overall findingestablished throughguestioning thestudents, academic staff membeand e
experts is thatthey appraise the contact moments amgant to retain them The study indicates

that blendedlearning is in line with the current situation and university context. The adoption of
blended learning in the university implies a debate on how to use best educational technology
resources. In additiorthe design ofexperimentsin blended learninghas to be apported on one
hand. A policy thaensuresstability, on the other handis alsodesirable. The academguality of
educationis a crucial objectiveThe objective ofincreasingvisibility andreinforcing theposition of

the universityis relevantinsofarasit assists to achievihe centralgoals of the universitySeeking a
balance between toglown and bottomup initiatives is conductive to sustainably embed blended
learning in the university context.

A policy strategy and planning of initiatives

One the policyvision is weldefined a feasible concretaction plan is the next item. The planning
phasemay consist ofthe formulation of concrete targets followed by defining the period and
discussing theesponsibilities andesources The preparationof this work planis a process that
presupposes dialogugnd coordination. Moreoverthe extent to whichfacultiescandeterminetheir
own accentsregarding blended learning can be specified in this action plaa.ificlusionof this
planningphasebefore implementationof blendedlearningis essentiakinceit may not beassumed
that educational innovationmmediatelywill catch on. Before the implementation, the engagement
of all stakeholders from the start is therefore an important principle. The stdgeplementation
and development offersteaching staffthe time to explore the opportunity and application of
blended learning.

Change managemenis a prerequisitewhich is promoted when the third pillar, namelythe
constraints and preconditionin order to successful adoption and implementation of blended
learning.

The constraints and critical success factors

Successful adoption and implementation of blended learning is closely linked to several
prerequisites

In the first place, competence developmengrofessionalisationand the provision ofadequate
supportfor academic staff members is needed. In ordeimitiate blended learning, the provision of
incentivesto faculty anddepartments may be provided.

A professionaldesign team composed ofexperts with competences regardirtbe (re) design of
training programmes and the use ofeducational technologin the context of blendedearning can
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work together with academic staff

Thirdly, a stableand well-developedICTinfrastructureis a precondition forblended learninglt is
appropriate thatthe infrastructure can beadapted andexpanded Moreover, the challenge in a
blended learning environment is talign the electronic ad physical learning environmenthe
learning environmentshould beflexible in order to respond tonew developments The overall
usability and accessibilityoth of Toledo asother initiatives, has to prevail. The survey shahat
the platform Toledohas a valued roleThe first taskn this respect iso positionthe platform so that
it can function asa safe and optimal platform. Fdine further development offoledq the analysis
what this platformcurrently offers what the usersneedand whatcan bedone in-houseor may be
outsourced is appropriate.

Finally, it iof importancethat the universitydevelopsa quality assurance systefar the purpose of
determining thequality of blended learningprocesses. Not only theatisfactionof students and
teaching stafshould be examinedout also theevaluationto ascertainwhether the objectivesre
achievedandthe resources are usegroperly.
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Abstract

Within the context of the digital agenda for Europe, one of the aims is to achieve higher levels of
employment, maximising the potential of the internet as a vital medium of economic activity.
Quality and carmilly-chosen, free and open online education resources at entry levels of
competence enable a wide spectrum of citizens to study specific subjects which are, in themselves,
of interest and value to the learner. The widarning format also enables thesdinéns to develop

and apply a wide range of media literacy skills, through creative student assignment tasks,
interaction with diverse learning content, through pdesised feedback and communication using a
wide range of social networks. This broad randecompetencies is indispensable to the digital,
knowledge economy of the future so employment prospects are improved for participating citizens.

A new format for distance learning is represented by the MOOCs (Massive Open Online Courses)
model.

The currem MOOCs scenario reveals a strong American presence, dominated by the lvy League
universities and prominent investors, and the term MOOC seems almost synonymous with their
platforms and providers (Coursera, EdX, Udacity etc.). The collaborative paradigoorarectivist
learning theories at the heart of the original MOOCs been lost. In opposition to this, Europe aims to
put forward a new model for MOOCs based on constructivist theories.

The scope of this paper is to analyse the various paradigms ughd gonstruction of MOOCs for
the creation of university distance learning content. We will also make a comparative analysis of the
key international players present on the Web.

Keywords: MOOC, web learning, open education, collaborative learning

Premis

Over the last few years, Education systems have been the focus of public debate all over the world.
The motivation for reform is based on economic, pedagogic, financial and even political factors (the
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soft power democratisation of education). Institutien are working hard to try and match
educational offerings to a changing social context and radically different learning styles amongst the
younger generations. After years of largely commerciallyyinitiatives and experiments and after

the important trerds launched by the OCW initiative in 2004, elearning today definitely falls under
the open educatiorumbrella and its impact promises to be unprecedented and, in certain ways,

RAANMYzZLIGA DS o0/ KNA&AGSYaSys wnancOme of@the $net mppealing | 2 NA |

promises of MOOC:s is that they offer the possibility for continued, advanced learning at zero cost,
allowing students, lifédong learners, and professionals to acquire new skills and improve their
1y26t SRIAS | yRMSOCkKkeradttandet tHe ichaliedyes of online learning but also
raise new questions: A number of converging trends pose a challenge to {amckmortar
institutions:

1 the emergence of the learning sciences and their application to educational practice,
1 the movement towal competencypased education, and
1 new business models that effectively combine instructional quality, lower cost, and increased
access through unlimited scalability (MOOC§Wazoue, 2013).
Many people are asking what, if anything, is really new aboat rdcent development iropen

educationprojects known as MOOCs. The aim of this paper is to see what potential MOOCs have for
innovation in teaching methodology, and what aspects of previous OCW, distance education and e
learning experiences they incorpdea The research methodology and organisational model we
chose was Mo.D.e.M; already successfully employed in a number of projectghich would allow

for analysis of MOOCs new learning technologies.

Mo.D.e.M. platforms

The Mo.D.e.M. platform (DidactiModels and Methodologies) was developed in 2004 by the
Federica team under the direction of Préflauro Calise to define and systemize the didactic and
technical approaches in universityjearning. During the early stages of the project, a study of all th
main university dearning experiences in ltaly was carried out and this led to the definition of a set

of variables and types of-learning portals. This study provided an analysis and synthesis of the
technology and pedagogy inlearning approaches vith was put into practice in 2007 when
funding was given from FESR Campus Virtuale to develop the Federica platform to provide Federico
Il university with a hypermedia weblearning environment to deliver learning content from the
university courses openlynd free of charge.

Mo.D.e.m identified technicgbedagogic variables:

1 multimedia interactivity: this refers to how much &directional communication the format
allows. The specific parameters are communication between participants in the learning
process and interaction with the materials/tools used for the course

1 content management structure and management of course content. Parameters are
granularity and interoperability. Granularity refers to whether the content can be broken
down into modules or dided according to a specific tinfeame, to university credits, or to
topics. Interoperability refers to the ease with which different devices within the learning
system connect with each other
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9 blended learning refers to the combination of traditional esite teaching and online modules
in distance learning. High levels of integration are achieved when the same courses are
offered both online and on site.

9 technological complexity refers to course delivery and exploitation models. Any course can
be delivered using low or high ICT support.
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Identifying these variables arahalysingvhere they intersect means that web learning experiences
can be divided into four categories:

1 repository, students can download teaching materials but cannot upload artheaif own
work.

1 collaborative students interact through a variety of synchronous and asynchronous
channels, ceconstructing shared knowledge pathways.

9 structured path the learning journey is prdetermined and early units have to be passed
before leaners can move onto subsequent modules.

9 interactive building blocks students are active participants in their choice of learning
content and course structure.

Mo.D.e.M. provides a system for the interpretation of learning models and therefore enabled us
explore the logic of 4earning experiences over time. This reference system can be used to analyse
different elearning models, including MOOCs and aids in the understanding of what characterises
existing MOOCs.
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« Interactive bullding blocks

Elearning variables and related ises

As the Internet developed during the early part of this century, varicleaming platforms started

to emerge. The most popular were closed, standardised platforms, some of them free of charge
(Moodle) and others paying (Blackboard and in Italyi Doke Topranking universities on the
international stage viewed these as the best environment for creating thééamning courses.
Blackboard was the platform of choice for internationaiyjowned universities like Bocconi
University, Cattolica del SacCuore University and Warwick university for the management of their
online courses. The branding and relatively high costs persuaded many other universities to opt for
systems like Moodle, a Learning Management System (LMS) that educationalists cantheg a
wish. The Open University, the first online university in the world, used Moodle until 2007 and
another 500 universities also adopted it (Panini, 2012). LMS imply a structured, guided learning
system that is available only to a limited group of ségied users and teaches specific skills. These
e-learning platforms delivered the kind of modular, guided learning known as structured learner
pathways which include some level of interaction between student and teacher, albeit fairly limited,
and interoperability between the content offered.

| 26 SOSNE alL¢Qa RSOAaA2Yy (G2 2FFSNI I €1 NHS NI y3aS
consult free of charge totally changed the face of universitgagning projects which were only

availableto their own students. Not only is the OpenCourseware learning content the perfect
example of theRepositorytype of elearning within theMo.D.e.M. systembut it also changed

LIS2 L) SQa @GASg 2F 2yt AYyS A0ASYUATAO floyalrad 8RIAS | v
content guides and credentialers of knowledge.

The availability of 4earning platforms resulted in widespread growth in the distance learning

sector, and the free circulation of learning materials and Open Content meant that the Webriook o

even greater importance. The web 2.0 phase resultezblfaborative content managemesystems.

With the birth of blogs, VoIP channels, Wiki platforms and social network sites (de Kerckhove, 2006)
users could intervene directly in the creative procekthe content. The new learning environments

FNBE Y2NB AyF2NXI§ YR LISNHEZ2Y !l f The lidéa oDaNPefsond ! G 0 &
Learning Environment (PLE) recognises that learning-going and seeks to provide tools to sup

port that learning.lt also recognises the role of the individual in organising his or her own learning.
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Moreover, the pressures for a ple are based on the idea that learning will take place in different
contexts and situations and will not be provided by a single learniogidar. Linked to this is an

increasing recognition of the importance of informal leargimg ¢ SOKy 2t 23A 0t S@g2f¢
move towards a convergence culture (Jenkins, 2007) lead to a concepenfelearningvhereby

users select their own informatioroarces and share them through learning communities.

This leads on to Open Social Learning (OSL) inspired by the Social Learning Theory devised by Albert

. FYRdzZNI omdpTtTO 6KSNB GKS F20dza Aa 2y a02tfSO0GAQ
exampes of OSL and they all fall within t@ellaborative Learninguadrant. One experiment called

Gt N23SiGd2 cCcl OSo221¢ KSIFRSR o6& LINPFS&a2NJ tAaOAi
' YAGSNRBRAGE 27F . dzSBErmedment nelBearning mduslKeneia knowiedge,

Develop collaborative production, Stimulate technical abilityo t A AOA GSt t AZ HAMAO @

The move towards interactivity led to increased interest in collective learning and study systems

with topic-based work groups. In 2007, a team led MgAuley, at the University of Manitoba in
/'FyFREYS aSt dzLJ I LINR2SOG OF f t S&ksyrthks ofysaciaNBIK A @S & >
working technologies and knowledge creation principlesd { O NRF YIF € Al S HAanHO® L
research group offexd the first interactive course, the inaugural Connective Course (CCK08), and

5 @S [/ 2N¥YASNE GKS O2dz2NES RSaA3IYySNE O2AySR GKS
originated as experiments in connectividyle learning and represent one of the fewal examples

in the Interactive Building Blockgjuadrant. With the connectivist approach, the students take on

the role of tutors for their peers, taking part in online discussions and providing further explanation

and illustration of topics covered bie teachers (Downes, 2010).

Connectivistctype MOOCs, termed-RIOOCs, are based on a spirit of cooperation. The MOOC is
conceived as a course, which is open to any interested party, with a learning community as support.
I 1AYR 27F a4yl i duiddthe cduSd iSudderwhyas Ran@rdatisEover to what extent
they manage to engage with the content and the community. When students fail to follow the
lessons oparticipateon the networks they usually drop out.

Connectivist MOOCs were the first &ypf MOOCs. As they became more widespread the model
evolved and different types emerged as will be seen in the subsequent paragraphs.
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Abstract;

Within Oscaik DCU Distance Education, a pilot project was carrigdtwat utilised a virtual learning
environment (Moodle) to create a space where students began their socialisation into the distance
education context a number of months before they were formally inducted into gi@igrammes.

The aim of this project wat identify means to increase retention and progression in first year,
undergraduate distance education students by introducing them, at as early a point as possible, to a
socialisationprogrammemade up of elements described by the existing literature agsearch as
positively impacting on the first year experience. This pilot project had a number of goals: to create a
studentfocused process; to create a positive impression of the institution; to reduce anxiety for new
students; to facilitate socialis@n; to inform students of their rights/responsibilities; introduce
students to academic and organisational skills; and, most importantly, to support students in their
transition to distance education. Thirfive students engaged with the course, explgrits contents

and interacting with each other and a dedicated tutor. Qualitative data has been gathered from a
number of students, who are now at the end of their first year on two undergraduate courses. Data
collection, using a written answer booklet tha LJ- NI A OA LI yia O2YLX SGS> F2
experiences of the prénduction socialisation Moodle course as well as their first year experiences
more generally. The data is currently being analysed using Thematic Analysis. The results of this data
analysis will inform future iterations of the Piaduction Socialisation Moodle course.

Keywords:socialisation, Moodle, retention, qualitative.
Facilitating Preinduction Socialisation

This ongoing project has a number of goals: to create a studeatised socialisation process; to
create a positive impression of OscgilDCU Online Education; to reduce the anxiety of new
students; to facilitate socialisation; to inform students of their rights and responsibilities; introduce
students to the academic andganisational skills needed to succeed in third level education; and,
most importantly, to support the student in their transition to higher education. Added to these was
the goal to facilitate socialisation at as early a point as possible, i.e. a nurhlmeonths before
these students would begin thegrogrammes of study. These goals became the focus of the project
because the existing research and literature indicates that this focus will facilitate successful
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socialisation in, and identification witlthe new context into which the students are entering, and
specifically from an educational perspective, that retention and student success can be improved.

A Moodle course was created to which applicants who had indicated serious intent to become
undergradiate distance education students were directed through an email invitation containing a
description of the course, its purpose and instructions as to how to log in. The elements making up
the Moodle course (see table 1) were designed to facilitate arainpiositive socialisation into the
online distance education context, which could then be reinforced by the-sfaréar induction
processes. In year one thirfive applicants logged into the course, exploring its contents and
interacting with each othe and/or a distance education tutor in discussion forums. In year two
thirty-five applicants logged into the course.
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Table 1 Facilitating Prenduction Socialisation
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Moodle
Discussion
Forums,
facilitated by a
distance
education
tutor

Examples of
Course

Content and
Assessment

Rationale

Encourage socialisation between learners
Encourage socialisation between learners
and programme team staff

Provide learners with a positive set of
expectations that the organisation has for
them

Reduce fear and anxiety

Supporting theory

Education
e Tinto (1987)

Social/Organisational Psychology & Identity Studies

e Kim et al, 2005 — building relationships between new entrants and more senior context members
e Bauer and Green, 1998 — general socialising

e Saks and Ashforth, 1997 = management of roles during socialisation

Eduction
e Yorke (2004)

Social/Organisational Psychology & ldentity Studies

e Paulsen and Feldman, 2007, Schunk and Zimmerman, 1997 - sophisticated beliefs about knowledge and
learning

e Louis (1980), Van Maanen and Schein, 1979, Wanous, 1992 — reducing entry shock
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Distance Education and Technology

Universities with a commitent to online distance education tend, of necessity, to be at the
forefront of adopting new technologies to improve the teaching and learning experience of their
students (Cakir and Basak, 2004). Technology can provide online distance education stutents w
enhanced education delivery together with an opportunity for students to construct knowledge
socially, an opportunity often missing in traditional distance education. There is a positive link
between participating in online environments and academuhi@vement (Hrastinski, 2009).
Additionally, technology provides opportunities for social interaction and knowledge construction
both found to contribute positively to higher order learning (Vygotsky, 1975) and successful
completion (Rosenberg 2001, Salmz000).

] What should you be thinking about . (in pdf)

What should you be thinking
about?

These are just a few things to think about between now and the start of the academic
year

@) Click here for an online location for the 'What to Think About' Prezi Presentation
1 This is the section of the Welcome Area where any discussion forums, including where we make announcements, [}

can be found.

Please note that when using any computer related resources such as Moodle, like all other DCLU students, Oscaill students
are subject to the DCU Code of Conduct for the Use of Computer Resources which is available
here http //www deu ie/info/regulations/computing shtml

In particular, you should read the 'Regulations and Guidelines for Online Communication', which are available through a link
on the main current students webpage http //www dcu ie/oscail/current shtml

2 Announcements
W Introductions

B Goneral Discussion Area
= Wimba Live Classroom

Figure2 Screen Grab of Welcome Are#&art 2

Socialisation: Organisational Psychology and Identgtudies

Through the process of socialising an individual into a specific context the individual may acquire the
attitudes, behaviour and knowledge needed to participate as a functioning member of that context
(Bauer, Morison and Callister, 1998; Van Maanen and Schein, 1979). As an individual creates a new
identity, for example a new student identity, they are suscepttblenfluence due to the uncertainty
regarding what the new context may require of them (Ashforth and Saks, 1996). Entrants, who
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progress beyond initial difficulties, without deciding to leave that context, may then learn the ropes
and develop a more stablidentity. In this way they move from being a peripheral participant to
being a central participant, as they increase their level of identification with, and the amount of
influence they have within, that context (Campbeéllrk, 2000; Lave and Wegner91) The context

into which the individual is entering can facilitate stable identitgation by engaging in effective
socialisation strategies (Bauer, Morrison and Callister, 1998; Cote and Levine, 2002).

1 This Is the section of the Welcome Area where any discussion forums, Including where we make announcements, []
can be found.

Please note that when using any computer related resources such as Moodle, like all other DCLU students, Oscall students
are subject to the DCU Code of Conduct for the Use of Computer Resources which 1s avallable

hare:http //www dcu le/info/regulations/computing shtml

In particular, you should read the 'Regulations and Guidelines for Online Communication', which are avallable through a link
on the main current students webpage http //www . dcu.ie/oscail/current shtml

W Announcements
¢ Introductions
W General Dis
&~ Wimba Live

s510n Area
Sroom

2 This area of the Welcome Area focuses on Study Skills, There are some study skills units to explore in a folder [l
below, and If you click on the diagram below this message you will be taken to a short video on study skills, To
return to this page click on the back arrow at the top left of your internet browser.

Manming
Uy

Study SkKills

3 Study Skills
3 This section gives you access to examples of some existing Oscail Course Texts, previous Continuous 1
Assessment Assignments and previous Examination Papers, so that you can see what these look like. Please
remember that these sxamples may differ from the Modules Texts, Assignments and Examinations you will maet
throughout your studies. We hope that you find these helpful in learning about the look and feel of the various
aspects of your course,
) Humanities Example Files
2 Information Technology Example Files

Figure3 Screen Grabfowelcome Area Part 3

Retention, Progression and the First Year Experience

As first year is the critical time for student attrition, educationalists such as Tinto and Yorke take the
GASs GKIG aAyaildArlddziazya | NB bfsic&ssd theypay Wartieutary A 4 S
FGGSyaGAazy G2 GKS FTANBRG &SEN SELISNASYyOSe o, 2N S
promoting student success address the midteted causes of student attrition by considering what
institutions can do, whatstudents can do and what the higher education system can do. Key
components are information and advice peetry, adopting a welcoming approach, having an

effective induction, socialization, supportive environment for learning including assessment and
proglamme structures, clear expectations, value teaching, support academic transition to HE,
SyO02dzN»y 3S yR RS@St2L) € SFNYSNI Fdzizy2yegad , 2N] SO
readiness as well as the institutional response to first years (Yorke & Lon2@@4). The University

2F ' tadSNDa {GdRSYd ¢NIyardAzy !yR wSdSydazy of
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Rushton, and its associatethe Guidelines for the Management of Student Transiiooument
provide useful guidelines when revisinglirction, transition or socialisation processes. The basic
STAR guidelines for induction are:

9 Induction activities should familiarise students with the local area, the campus
and its support services

1 LYRdzOGA2Yy | OGAGAGASA &K 2 dafigtionK and khe A 3 K
obligations of the staff to the students

9 Induction activities should support the development of those independent study
habits suitable for higher education.

1 Induction events should provide the foundations for social interactions betwee
students and the development of communities of practice

1 Induction activities should promote the development of good communication
between staff and students (STAR, 2005)
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DOIT (Dermatology Online with Interactive Technology) for blended
undergraduate training in Europe

Abstract
Introduction and Aim of the Study

DermatoVenereology (DV) is fundamentally important to the pract€enedicine and it is especially
suited for multtmedia based distant learning tools within a blended learning concept.

Method

DOIT (Dermatology Online with Interactive TechnologyWww.cyberderm.nex is an interative,
systematic and caseriented, multilingual (German, English, French, Spanish, Portuguese, Italian),
gendersensitive onlingorogram for the education of undergraduate students in dermatology. The
European Dermatology Forum, which is composed ofesgmtatives from more than 30 countries,
has initiated a project for harmonised undergraduate blended training in Europe and has included
DOIT as the electronic part.

Result

DOIT has been developed over the past 12 years in a multilateral cooperativieagifiois very well
accepted. The prograrfollows an individual, physiologicdiep learning process of orientatién
learningC training, C testing with feedback andC repetition. It is globally accessible without
charge. There are about 300 visits per dayrfralmost 20,000 registered users from more than 50
institutions from more than 30 countries; each visit lasts an average of almost 1 hour.

Discussion

Elearning programs are an ideal supplement in a blended learning concept. However in order to
reach a hip level of acceptance by the students within a multinational context, they have to be
professionally designed, interactive and flexible. Universities which are ready to invest the financial
and personal resources in elaborating high qualitganing platorms will be rewarded by long term
benefit for their institutions and their students.

Keywords. medicine, Dermatology, undergraduate training, blended learning
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This is a plea for an-karning platform for undergraduate training in Dermatology as adic
O2yadAiddsSyd Ay | KFENXY2YAT SR 9dzNRLISIHY aof SYRSR S

Introduction
Teaching and learning in medicine

In the middle ages, there was only a limited amount of knowledge in medi€imnenumbers of
teachers compared with the numbers of studemtas well balanced and what students had learned

by the end of their student time was usually enough to last them for their whole professional life.
The learning requirements for medical students today have changed completely. Knowledge in
medicine changeso fast that the contents learned at the end of the study time have to be
constantly updated in order to offer best healthcare to the patient.

The principal solution from our academic institutions faced with these new challenges has been to
increase thenumber of undergraduate teaching hours for reading books and listening to didactic
lectures. But this approach is far from ideal. Books are getting thicker and thicker with more and

more detailed knowledge in a constantly increasing number of subspesialtiere often is a lack of

clearcut learning objectives. The net result is a confused student, unsure what needs to be learned

and what might be optional or unnecessary. There is typically limited flexibility, and just plenty of
frustration and an almosthaotic heterogeneity of learning and teaching contents when comparing

various institutions throughout Europe (or even within an individual country). In general, at present,

too many medical undergraduate students are confronted with unnecessary knosviadpe form

of an excess of front lectures and a lack of guidedd@fa LJI2 y aA0f S f SINYyAy3a a2y R

It is no longer the content alone but the process of dynamic lifelong learning which is getting more
and more important and which has to be conveyedite student early in time.

Dermato-Venereology in the general medical office

About 2025% of patients having consultations in general medical offices present with skin problems.
This percentage is even higher in in ldeveloped countries. Even though nmagermatological
patients usually do not die of their skin disease(s), the nature and burden of their disease very often
is chronic, which can lead to considerable morbidity, Kagting unemployment and other personal

and social upset that can have sfigant psychological consequences. Thus, it is of major importance
that undergraduate students whatever speciality they will choose in the future are properly trained
in the diagnosis and treatment of dermatoses.

The European Dermatology Forum (EDF)

The Ewpean Dermatology Forum (EDfounded in 1997, is the representative association of the
teaching professors in academia and opinion leaders and teachers within Dermatdogyeology

from the universities and medical schools from more than 30 count8ease knowledge in Medicine

is a global issue and should not be constrained by geographic, national or political boarders, one of
the specific aims of the EDF is to improve and to harmonize undergraduate teaching of Dermatology
Venereology in Europe.

A aurvey conducted by the EDF in 2009 through two-famopean questionnaires sent to about 200
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representatives from 29 countries aimed to reveal the structure of the undergraduate curricula for
DermatologyVenereology in Europe. The results showed gredé¢mihces between the Universities.
Teaching hours for lectures varied between 3 hours (Ireland) and 120 hours (Portugal) with many
universities varying between 180 hours.

Overall, within the around 5,500 teaching hours that it typically takes to comete6 year
undergraduate training in medicine in Europe, it is clear that Dermatelamereology lacks
uniformity and harmony in both, its training structure and its contents, and that this is to the
detriment of students, teachers and patients, as waadl the population in generallhese findings
underscore the fundamental need for a clear harmonised framework for medical undergraduate
training in Dermatologyvenereology.

Implementation of an #earning Platform as a Main Column in a Harmonized Blended
Undergraduate Training Concept

A solution to these educational problems will be provided by the incorporation of electronic teaching
FYR € SEFENYyAy3 (G22ta& 0 2dz2NJ dzy AGSNEAGASA YR YSRAC(
This does not advocagiving up classical learning and teaching tools such as printed media, lectures,
courses or bedside teaching, but reducing some of these tools and giving more time for self
RSLISYRSy(d tSINYyAy3a a2y RSYlFYyRE gAlGK adtdzRSyda ar|

Apart from a few discrete vagaries in treatment protocols or diagnostic methods, the teaching
contents in Dermatologyenereology has to be identical across all countries and independent from
any national or political considerations. The most importesue for undergraduate students is for
them to know exactly what they have to learn in order to pass their examination(s) and to gain basic
knowledge as physicians. They do not want to be bored by dispensable, needless and superfluous
information.

The ple of the teacher should move towards support for the learner and not the delivery of
knowledge. In the future, teachers will spend more time on instructional design-learaing
programs, which open the ways of national and international networking eetwfaculties and
medical disciplines.

The Decline of the Eearning Hype

A few years ago, there has been affearning hype and each medical school has tried to bring as
much contents as possible on an electronic platform, regardless quality of contewtsora
presentation. Unfortunately these efforts in most of the cases did not fulfil standard requirements
for a successful-tearning program but were rather polluting thelearning backstage. Moreover
essential requirements on the side of the medicalasilk are neglected, i.e. a strong commitment of
the teachers for accepting and promotinglearning as a new supplementary teaching tool,
incentives for an academically rewarding teach@@geer and curricular integration oflearning in a
blended learmg concept.

Only if suitably prepared,-karning programs will lead to more effective and faster teaching and
learning. Hearning programs have to be designed by a team of experts of dermatology, didactics and
computer skills and these programs need éonbus and persistent care.
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Basic requirements for a good@arning platform are:

E Flexibility (changing form and contents)
E Scalability (additional contents)

E Technical adjustability

E Global accessability

E Multilingual

E User(Students) oriented

E Interactivity with feedbacks

E Entertaining (furfactor, FF)

E In accordance with a Catalogue of Learning Objectives (CLO)

These requirements go far beyond the possibilities of classical print media or their modern
SlidzA @1 £t Syiiaz ¢KAOK | NBlides Bnidtumately yhany teazhing AlJaakniigh ot t
LIX FGF2N¥a FFNB Iy |O0O0dzydzZA FiAz2y 2F t5CQa |[yR tt¢c
outdated, unreadable and boring. One therefore must not be surprised, that the initedraing

hype and excitemerdmong teachers and among students has declined.

One reason for this situation is, that generating a new platform for one of the more than 50 medical
disciplines does not only need a Learning Management System (LMS), but committed and skilled
professionals who generate didactic high quality contents. The most qualified with respect to
didactic and professional expertise and to timely disposability are the Emeriti, who however not
always are committed to be involved in such an ambitious endeavour of gémgithie contents for

a good elearning platform and also may not have the appropriate technical skills.

The ELearningd a | NJ St ¢ F2 Nengréogyl (2t 238

LRSMed (the Learning Resource Server in Medibitg:;//www.Ir smed.de) lists more than 60
programs with dermatological contents. Unfortunately many of them are miserable in contents, in
terms of functionalities and in their didactic design. Some suffer from the drawback that they are
driven by pharmaceutical compgs and cover only a narrow spectrum of diseases for promoting
commercial products. Others are not globally accessible but can be used exclusively by the students
of the respective university. There also are huge collections of information and data banks
(http://dermis.multimedica.de/dermisroot/en/home/index.htrp , which are helpful resources for
information and for looking at clinical or histologichttps://atlases.muni.czy pictures but do not
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present structured systematic or case based teaching and learning contents for undergraduates.

5h[ CQAY3AY 5SNXYIF G2t 238 hytAyS [SINYyAy3d gAlGK Cdzy

In order to reach its goal towards harmonization of urgtaduate training in Dermatology in Europe

by offering a widely accepted and succes$farning platform, the European Dermatology Forum
OK224S a5SNXYIG2f238& hytAay$sS avnidbertdeyiied NasQlieik S ¢ S«
common elearning platform.

DOIT is an interactive, systematic, casiented multilingual (English, German, French, Spanish,
Portuguese) electronic learning program. It has been developed over the past 12 years in a
multilateral cooperatie effort, supported by the Swiss Government (Swiss Virtual Campus) and Swiss
Universities.

DOIT is designed to supplement classic instruction in dermatology in the clinical years of medical
school. The progranfollows an individual, physiologic-sep leaning process of orientatiorC
learning C training, C testing with feedback andC repetition. It consists of the following
interactive moduls:

For Orientation: Cyberskin:Topographical, pictorial table of contents, overview of the diseases and
basic intrauction to the structures of the skin

For Learning: Cyberlecture Supplement to the plenary lecture, following the Swiss Catalogue of
Learning Objectives. Additional audimeo-clips explain important diagnostic or therapeutic
procedures

For Training: Cybertrainer. Interactive module about exploration, diagnostic and therapeutic
procedures

For Testing CybergamesSave Your Skin: intelligent, interactive game for the assessment of
knowledge for one or two playersDermaPuzzle: interactive game on diages and differential
diagnoses

For Repetition: DermaPod Compact podcasts summarizing the content of -boer lectures in &
minutes

Furthermore there are several other helpful features such as an image gallery, lecture documents
(providing your Uniersity has supplied us accordingly), a sedtoittion, a contact button for
comments or questions and a print button.

The Mobile-Version of DOITgives access to most contents for Taklet Q& 'y R { YI NI LK 2y
and Android).

Target Groups for the DOIFlatform

DOIT is very well accepted and used by students worldwide. There are about 300 visits per day from
almost 20,000 registered users coming from more than 120 institutions in more than 40 countries;
according to an independent survey performed in 2088;h visit lasts an average of almost 1 hour.
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Students benefit from clearcut curricula with defined contents to be learned for passing the
examination. The online-kearning program gives additional freedom in terms of time and location
and the harmonizé contents overcome difficulties when switching from one university to another.

Teachers and their academic Institutiomeenefit from harmonising guidelines for teaching. DOIT is a
didactically optimised and permanently peer review and updated tool, wbighbe supplemented

with additional documents from lectures of the individual teachers. A structured curriculum
following a harmonised teaching plan gives additional time for research, which in most of the cases
belongs to the imminent and favoured elemeniof the activities of young careeriented
academicians.

Patientsbenefit from being less involved in lectures in front of big auditoria. Instead they more easily
agree in being depicted in the virtual setting of a distathé&ning program.

Finally

Nevertheless, dearning programs can neither completely substitute a good textbook nor a good
lecture. Since it is much easier to put a simple collection of pictures or lecture slides on the web than
to create an interactive program, providing profound tmetical and clinical knowledge in an
interesting way, providers are easily seduced to neglect the theory part, overemphasising the visual
aspect of dermatology

The harmonised blended learning concept using a common constantly peer revielgadhimg
program as a unifying platform is a strong multilateral link between European universities and their
students, who benefit from both: cleaiut guidance on what to learn through standardised
catalogue of learning objectives as well freedom and-sedponsibiliy in their learning habits by

f SEFNYyAYy3 a2y RSYFIYRéD LG FdzNIKSN F2aiSNAR (KS
will be mutually recognized at the different universities involved in the project.

In Least Developed Countries, which mosthye a great need in dermatologic healthcare especially
in their rural areas, there is an urgent demand for distant learning tools.

Key Points

1. The use of Informatic and Computer Technology (ICT) for teaching and leardeagniegd 2
RS Y| yd¥érs) new chances to meet the challenges of increasing medical information
specialization on one side and an increased number of students on the other side.

22Ef SFNYAYy3 Ydzad 06S O2Y0AYSR ¢ A KlenOddl &fa3 [OMIL
must be integrated into the curriculum of medical training.

3. Dermatology Online with Interactive TechnoloB¥D(T www.cyberderm.nel serves as a basis fi
harmonized teaching and learning in a multinationatwmrk throughout Europe and beyond.

4. Elearning platforms have to fulfil certain quality standards, making use of the specific featu
electronic media (interactivity, flexibility, scalability, accessibility) not given in traditional med
knowledge transfer.

5. Designing and generating a high qualitje&ning program, accepted by the targeted ug
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(student), needs tremendous financial and organisational resources and committed e
(preferentially emeriti), in order to maintain sustainkbdyi.

= DOIT = - o=
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Abstract

This paper describes a theabpsed developmeniprogramme aimed at introducing traditional
university teachers to tutoring methods of open and distance learning implemented in university
courses addressed to adults and provides preliminary evidence as to its effectiveness in promoting
change in thinking adut difference between traditional teaching and modern tutoring.

The programme development was based on Ramsden's (1992) theory of teacher growth and
Mezirow's (1991) transformative theory in adult education and was offered as aweebends
workshop (40hours) plus two homework tasks to newly employed faculty members of the Hellenic
Open University.

Evidence concerning participants' views on teaching in a university as well as their knowledge of, and
opinions about, tutoring principles and techniques ledled from 22 participants in the first
implementation of the programmeby a properly designed prepost questionnaire and semi
structured interviews.

Results indicate the participants in th@rogramme changed their focus from viewing university
teaching as transmitting knowledge to a more integrated and complex conception of teaching
founded on a tutoring perspective.

Keywords:distance learningadult educatiortutors, university facultydevelopment.

Introduction: Tutors in open and distance adult edation

Any effort aiming todevelopan open and distance learning (ODL) system of educdtioadults
inevitably raises questions about the roles requirday tutors, about the competencies which
underpin these roles, and about thappropriateprofessiond development opportunitie®ffered to

tutors. As has been stressed by many researchers, the contribution of tutors to the quality of both
online and distance learning educatiantended toadults is heavily depended on the personal link
they establish beteen studens and institution via a range of interactions offering guidance,
assessment, support, and motivation (e.g., Berge, 1995; Lentell, 2003; McPherson and Nunes, 2004;
Palloff and Pratt, 1999; Tait, 2004).

In Greecedistance learninginiversityprogrammes have been introduced and implemented Dye

Hellenic Open University (HOkInce 1998 However, in the face of the apparent importance of the
Gdzi 2 ND&a NBfS Ay RS Brogvanga fgr Adults KeSapdjediate thativery fBvifF  h 5 |
efforts have been madé¢o raise awareness of tutors in the importancesipporting students at a
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distance and it seems that this is the less visible element of their duties. This &&ceistuated, as

the development of distance courses is separated from thkvery of learning opportunities and on

the other hand, the tutors are employed on patitne, temporary contracts which may have leng
term effects on their professional status and on their tutoring practices. This aspect of the ODL
programmes has been hlgighted, for instance in the case of thgéh University of theUK by Tait
(2004).

Apart fromthese conditions it shouldbe emphasized that tutorasho work in ODlprogrammes for

adults differ considerably from their classroom counterparts in terms ofrties they assume, the
ways in which they interact with students, and the attributes and expertise required of them. All
these dimensions are continuously changing in response to shifts in technology, and the
development of learning environments.

In this ontext an intensiveprogrammefor informing and raising awareness of tutors employed by
The Hellenic Open University the Advisory Educational Staff (AES), as they are called, has been
designed, developed and implementdar the first time at the beginiing of the current academic
year, the main aspects of which are shortly presented in this paper. The main premise of this
programmeis that the academic specialism and the professional experience of an AES must be
complemented by a personal commitment thet education of adults, and an appreciation of the
challenges that face adult learners who are studying at a distance.

Theoretical background

Assuming that raising the awareness of tutorstioa particularities and demands placed on them by

teaching adlis in ODL environments presupposes a changing of their individual thoughts and
actions, then two theoretical perspectives were found as useful in informing the design and
implementation ourprogramme

The first perspective pertains to the processes Bflcy 3Ay 3 AYRAGARdzZ £ aQ (K2 dz
conceptualized bezirow's Theory of Transformative LearniiMezirow, 1991)Mezirow describes

' LI NIAOdzA NI GéelIS 2F | Rdz GaQ €SENYAy3 Fa | LINR
themselves, thered OF f f SR G ONF YyaF2NNI GA GBS 1, (2600)NIHese 3 £ 6a
Fda&adzYLiAzya |yR SELISOGIGAZ2YyaE 2F | RdAf Ga F2N¥Y VT
through which individuals filter their incoming sense impressions of the world. A meaning

perd JS O i del@cBvelyWshapes and delimits perception, cognition, feelings and disposition by
predisposing our intentions, expectations, and purposes. It provides the context for making meaning
within which we choose what and how a sensory experience is totstrued and/or appropriateéa

(Mezirow, 2000, p. 16). According to Mezirow, a transformation in a meaning perspective means that

a person views his/her world in a different way and this includes viewing also himself/herself in a
different way. This difrent meaning perspectivis assumed to be more permeable to different

ideas, flexible, holistic, reflective and autonomous than the previous one hold.

aST ANRPYg RSaAaONRO6Sa Gg2 GellSa 2F [RdZ G YSFyAy3a Yl
WY S| yNH BSOS A O3S a Qop A mealbirig 5dN@né E a belietor an idea that a person holds

about how to do something, how to understand something, someone or a group of persons or how

to understand oneself. A meaning perspective is a more fundamental ligdiefa meaning schema

YR AZ0 NDKEI ddNBE 2 F FaadzYlLliaAzya gAGKAY 6KAOK 2y SQ:
Yy S6 SE LIMeKko®y199$M42). Therefore, transformation of a meaning perspective changes

the way an individual sees himself herself and it changes the way that he/she continues to learn

and construes new meanings about the waildezirow, 199]).

Ly aSTANRgQa (KS2NRBI G(NIYyaF2NXYIGA2ya Ay YSIyAy:
R2ZYFAYQ 2NJ AY | yHDE® YIYizyMyOd GIMHDSS yREIYEF ARZ2 Y AY Ay &2t
GKAy3a ¢2N) € 6KAOK Aad ONBIFIGSR RSRdzOGUA OGSt & (KNRdz
more effective in controlling it in a given problem arena, in our case how to manipulate adult
learning and training. A communicative domain involves aspects of relationships between people, for
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example how people communicate together or how present themselves. More generally, a
O2YYdzy AOF (A @S ihaexstaridiyig, desCibinglaRdSesplaihing imtiens; values; ideals;

moral issues; political, philosophical, psychological, or educational concepts; feelings and réasoning
(Mezirow, 1991 p. 75). Meaning in a communicative domain is created through abductive reasoning,

which Mezirow describes as theINE OSa & 2F dzaAAy 3 2dzNJ 26y SELISNA Sy C
where each step in the logic chain suggabe next step (Mezirow, 1991

The second theoretical perspective which informed the design and implementaifoour
programmeis Ramsden's they of teaching in higher education institutions (Ramsden 1983, 1988a,
1988b). Ramsden conceptualizes teaching and learning as two distinct but inseparable processes and
S Y LI | aghold #aching and good learning are linked through the students' expesiarioghat

we do. It follows that we cannot teach better unless we are able to see what we are doing from their
point of view (Ramsden, 1992, p. 86). In other words, teaching means cooperatively working with
learners to achieve understanding.

Such an integated process of teaching and learning is shaped by the context in which teaching takes
place and the value of feedback. The context opesate a filter between thinking and teaching and

is described by Ramsden (1992). as an instructor's perceptioniables, such as disciplinary norms,
organizational patterns, and institutional variables. On this ground, Ramsden (1992) argues that any
activity aiming at improving teaching has to engage tutors in appropriate ways that develop their
understanding of tediing. And in order to make learning about teaching meaningful to tutors their
experiences have to be placed in the context of their specific subject area and then to persuade them
to reflect and discuss on what they do and why they do it. According to audhw, skilldased
teaching staff development activities, such as for example training in discussion techniques, without
contextualizing them within the tutors' current understanding of teaching and within their subject
matter are bound to fail in impnang their teaching competency.

Description of theProgramme

In this paper, we describe university teaching staifievelopmentprogrammeaimed at introducing
traditional universitylecturersto tutoring methods of distance learniragsimplemented in uniersity
courses addressed to adult§he programme has been developedn the bads of the above
described theoriesand itfocuses2 y G KS LINR OSaa dzy RSNI & A dsSumiinglzi 2 NB Q
that any changes in thindividualteaching beliefs and pracgs of a tutor are accomplished through

an introspective process which is mediated by questioning personal assumgittmast mentioned
aspect makes thisrogrammediffering from other faculty development activitieshich are primarily
centering onmpr2 @A y 3 spediit ®a¢hing skills and techniques in a prescriptive farmatuch

a process of change the collaborative dialogue plays an important role begase | £ 2 3dzS§ ONXSI
environment toexplicitlyidentify, state, and explore unexaminedsasptions in a nofjudgmental,
nonthreatening manner while allowing participants to also share technigues and ideas in a
02 YYdzy I f (Qualfeis,(2A0Y, .£7)or this reason, collaborative dialogue on particular issues

of distance learning of adult®nostitutes an essential feature of ti@ogramme

At the same, theprogramme promotes an approach on tutoring epitomized in two principles:
tutoring adult learnerss a multifaceteccognitive activity andts successful accomplishmesttends

far beyond nastering a sebf teachingskillsand techniques anéh addition to content knowledge,
tutoring adults at the higher education levetequiresa welldeveloped set of metacognitvskills

that enable individual tutor$o reflect continuously on and adjusteir tutoring practices.

The programmeis offered as a 40our workshop in two weekends and is comprised tip
components adult distancelearning course managemehy tutors and plarand implementation in

a rationale of a micrdeaching activity of atdzZR Sy (i & Q 3 NReeting) sia@6tsiak gfoaps four

or five times during the academic year is an indispensable duty of a tutor and an essential part of a
course offered by the Hellenic Open University. In these meetings, tutors and students clarify many
aspects of course containslucidateissues of studying and assessmeaquirements and discuss
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problems that adult students face in studying and learning the educational material supporting the
particular course of studies they follow.

In thefirst component, provide a context within whidlitors examine their assumptions aboatult

learners andthe most appropriate ways tsupport their learning in open and distance education
environments as well athe learning they expect theistudents to achieve saa result of their

tutoring. In the plan and implementationof a& (0 dzZRSy G & Q 3 NP dzlthe YoScBpiualy 3 Y 2 a
reflectionsmade in theadult distance learningourse managemerdomponent are put into practice.

Thus, thecomponents are purposefully desigghso asto make the integration otonceptualand

practical issues of adult distance learnirdpallenges put on, and responses required by a tutor

possible.

At thefirst part of the course that is implemented in two sessions during a weekbadgbarticipants

in small groups engage in an exchange of views and beliefs about fordftaences between
teaching in traditional university courses and tutorindults in distance learning courses, about
assumed good practices to be implemented and anticipaedblems encountered in the later. After

this conceptual exercise, the instructor of the workshop summarizes the identified features of
tutoring adults in distance learning courses and the particular tutoring practices that are more likely
to promote the desired learning both as théyave emerged from the preceding dialogue.
Following,appropriate ways oplanning and implementingd ( dzZRSy 14 Q 3INR dzLJ YSSGAy
evaluatingtheir learning andtutoring that are consistent withhe desired student kerning are put

on discussion. The first issue is discussed after an exercise requiring by each participant to plan the
first meeting with his/her group of students emphasizing tbgnamic rather than thelinear
characteristic osuch a plan and the secornskue on the basis of a task asking each participant to
comment and evaluate an essay supposedly submitted by a student as part of his/her assessment
during the course.

The second part of theprogrammeis also implementedn two sessions during a weekemehich

follows by two weeks the first part. In the interim the participaptan, as a homework, a meeting

with his/her group of studentén the context oftheir own discipline which they implementn the
rationale of a micreeaching activityto their pees during the sessions of the second part of the
programme This phase of micrtutoring activities is followed by a plenary discussion on practices
that the participantshave sgcified (for their peeistudents) attheir planning of the meeting and

their implementation problems encountered during their miengioring session, solicitingeff and
peer-critique. One of the strengths of thisfmat2 ¥ LJX F yYYAy 3 YR AYLI SYSYGAyY
is that participants are forced tassumeboth the role oftutor and studentand in doing so they
appreciate some of the crucidgsuesof adult tutoring and learningn various disciplinesMore
importantly, they get a feelinfpr how actualadult students might react to &utoring situation such

as the one they havexperienced.

The effectiveness of therogrammeis assessed by means of satisfaction ratings and comments
offered by participantgesponding tcanonymousquestionnaires before and immediately after their
participation in theprogramme

The programmereported was first offered by theJnit of Internal Evaluation of the Hellenic Open
University to the newly hired tutors in autumn 2012 and is planned to be offered every academic
year so as to be attended overtime by all tutors of the university. grbgrammeis free of charge

the participationis voluntaryand the tutorsare not remuneratedor attending it. They are, however,

able to refer to it wherthey submittheir application for employed by the Hellenic Open University
This first course was tutored lje first author of this paper, while the second analyzed the data
gathered during and after implementation of tipgpogramme
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An evaluation of theprogramme

A needs assessment questionnaire was administered to participants programme which among
other things, asked them to identify their lack of knowledge and skills for tutoring adults in distance
learning courses as they predict afirst thought Similarly, at the end of the workshop, as part of
the programmeevaluation and as a comparative redoto assess potential changes, participants
were asked to revisit, in essence, the same question writing a statement #®uatain benefithey
considerthat they hadfrom attendingthe workshop.By the same token, participants were also
asked to identiy the main role that a tutor in adult distance learning is obliged to exercise.
Statements that were generated from the above questiorere segmented, using a complete idea
as theunit for a segmentThe segments were then codég the two authorsworkingindependently
There was 96% agreement on the coding among the two.

Data reported here were collected from the first offered workshop in autumn 2012 (N=22).

Figures 12 and 3 show thérequency of segments coded as sekntified learning needs beforie
programmeand as the main lesson which the participants gained from attending the workshop and
the main role theg assign to a tutor in adult distance learning courater the programme

Thedata related to the effectiveness of thisogrammethat were collected before and after its first
implementation doesnot justify statisticalanalysesbecause of therelatively small number of
participants and thalifferences amonghem. Howevera trend forchangein the desirable direction

of viewing tutoring adlt learners in distance education environmesa$ an integrated process
rather clear in the responses of the participants.

Ascan be seen in Figue more than half of the participants (54.5%) identified as their main learning
need the distance learninissues referring mostly to technical matters, while a considerable number
of them (27.3%) point out the organizational matters of a distance education course, i.e. most of the
participants put as their priority the learning of practical issues concepanigcular type of studies.
However, at the end of therogramme the participants assessed as their main lesson learned from
attending the programme that tutoring adults is quite different from instructing students in a
university (36,4%), distan@duation is quite different from traditional university studies (41%), or
that supporting the learning of adult students requires particular tutoring techniques, i.e. all of the
participants in the workshop have raised their awareness about challenges abkbmo posed by
tutoring adults in distance learning systems.

14
12
10
H Distance learning issue
: m Organisation of studie:
a Adult teaching skills
2 B Adultlearner
0
Primary learning need: Secondary learning need
Fig. 1: 8lf-identified learning needby the participantdefore theprogramme
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10
m Tutoring adults is quite
8 - different from instructing
students
6 .
B Distance education is quite
4 - different from traditional
classroom teaching
2 -
0 -  Supporting learning of
adult students requires
Main lesson gained from attending the prograi particular techniques

Fig. 2: Main benefits from attendinibe programmeas assessed by participants

B Supporting

B Guiding

B Instructing

OFRLNWhAUIONO®
1

B Consulting
Main role of tutor in adult distance learning

- N _
courses Annimating/Encouraging

Fig. 3: Min role assiged to a tutor in adult distance learning courseg participantsafter the
programme

To provide adraft picture for the ways in whiclparticipantsexpressed themselveassessing their
involvement in theprogramme we provide belowsome verbatim excerpts from the transcripts
collected from relevant open questions of the questionnairBsese statementshow an increased
understanding of the particular features and the specific demands of a distance learning course
addressed to adultend amore informed approach to the tutoringrocessincorporating dearner's
perspectivel 2 (G KS (dzi2ND NRf So

Examples of comment from participantsbefore the programme
L €01 lFye (y2e¢fSR3IS | 02dzi atSHeiSg@iianBighteOe O2 2 LIS NI

I am afraid that | could manage all demands put on me by these information technologies so as to
meet my duties as a university lecturer.

I do know almost nothing about norms and regulations in distance learning courses.

| think that it is a bit difficult to conceive any differences between adults following distance
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Example of comment from participantsafter the programme
| feel that my teachingnentalityK & &2 YSK2 ¢ dzy RSNEH2YyS || OKIy3aSXao
at the moment.

| felt initially veryinsecurewhen thinking that | have to manage adstudents in a group meeting,
now | now feelmore confidenon this issue.

| cleared up many concerns agdestions, conceptual and practical, about the job of tutoring
adults in distance learning courses.

The most valuable aspect of these two workshops was the opportunities offered by its plan to the
exchange of views and experienbetween participants.

Concluding comments

It has been reported that as experienced universégchersparticipate in a faculty development
programmeto be prepared for distance learning tutoring, and as they actuallyt gevolved in

distance tutoring, theydelthemselves abeginners again (Diekelmann et al., 1998) because a lot of

their familiar situationsis changed. Their traditional teaching role is changed, there is a lack of
physical presence of their students, everything that has to be said to their students musttieswr

GKSe KIS (42 FIO0S RAFTFSNBYG (GdzizaNAy3dI RSYlIyYyRa I yF
often obliged to utilize unfamiliar technologieb thesecircumstancesthey begin to reconsider

their assumptions about teaching and learninge{@imann et al.1998; Jaffee, 2003).

However, changes in their teaching practices that are induced by the demands of a distance learning
IANRdzL) 2F &GdzRSyidaz G KSerreflRction ¢ identifyizg 8n¥ hamhd@the f &
meaning of experiencedtar they had been lived 6/ 2y NI RX HnnnX LI nm0OI &.
beliefs, and expectations about teaching and learning delimit and may diminish their facility to
change their customargind timehonoredteaching practices (Sunal et al., 2001).

Insofar the university staff developmemrogrammes aim at the development of specific skills or at
the dissemination of information on practicalities, then their assumptions, beliefs and practices will
not be challenged. The acquired new skills and the veckinew information will be assimilated
wherever it will fit into their meaning perspectives or, if it does not fit, it could be disregaateti

their current practices will be continued. It is the critical reflection on their current practices of
teachirg and on theirholding conceptions of learning that may produce changes in their ways of
thinking and acting. Critically reflective thinking is an integral component of the transformational
learning theory, which has informed the plan and implementationwfventure reported above.

In any case, changes in teaching practices must be considered over time in relation to the increased
experience (Diekelmann et al., 1998; King, 2004; Winguard, 2004). From this viewpoint, assessments
of change based on data ¢mited on a given time, as are these reported in this paper, are subject to
interpretative limitations. There is clearly a need for a longitudinal study of tutors not only as they
prepare to deal with but also as they experience over time th&ivolvemern in adult distance
learning courses. If reflective practices are adopted and realized, their impact and effects over time
would also inform future projects on university teaching staff development.

The purpose of this paper was to describe a thdmageddevelopmentprogrammeindented for
tutors engaged in adult distance learning couraed to provide some preliminary evidence astto
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effectiveness in promotingwareness andhange in thinking abouttutoring adults in distance

learning schemesOur findings from an evaluatioof the first implementation of thigprogramme

indicates a positive impact on thgarticipant) O2 y OSLJiA2ya 2FX | yR @ASga
open and distance higher education coursésve agree withthe initial assunption of this project,

that a change in thinking is a necessary precursorrdise the awareness of tutors orthe
particularities andhe demands placed on them by teaching adultglistance learningnvironments

then the approach we haweported here is weljustified.

According to the evidence the participants in tipogramme newly hired tutors of the Hellenic

Open Universitystarted with atechnicalview oftutoring adults in distance learning courses focusing

on practicalities, a view which seemstie derivedby a norm of lecturingin a traditional university

which, more or lesstends to promotean approach tdeachingasa transmission of knowledge and

to the role of the student aa passivdearner.

After their involvement in tasks and discussionsich explored issues ofdalt learningin distance

education courses as well as in the plaand implementationof ad G dZRSyYy 1 &8 Q JiN& dzLJ Y S ¢
rationale of a micreeachingsession both being essential components of ptogramme it seems

that the partcipantshave found theeactivities meaningful because thegiosition as tutorgprovided

them with an immediate and realontext to apply what they learneith the workshopand realized

through its activities. In addition, it seems thatsupportive collegi environmentcreated during

these activitiesresulted in amilieu which powerfully supportedeflection on, and changeof

LI NOAOALI yiaQ @OASsa YR OGA2ya 2y (KS &adzaeSOi0 v

Describing a theorpased developmenprogrammeof a university staff andeporting its rather
positive impact, this paper seeks to open a discussioout the nature of developmenactivities
intended to university teaching staff involved in adult distance learning courses. The starting
guestion of such a discussion may beour view, whether a developmergrogrammeintendedto
university staff it offers to its participants opportunities to expaheir understanding of teaching
and learning process various situations involving various actors
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Abstract

In 2008 Australian Catholic University (ACU) had a newGheaacellor and 8,000 sdants. Today it

K4 wu=Znnn &idzRSyiGa | ONr&aa &aAE Tl Odz 6ASao Ly |
Education provision and challenged the sector to provide access for young Australians from lower
socioeconomic groups.The government set tamgs for this and for increasing the number of
Australians with degree qualificationFhisLJ- LIS NJ LINR @A RS & responde 002 dzy i 2 F !

The paper gives a brief overview of the Australian Higher Education context from 2008 to 2013. It
illustrates the inteplay of government policy, institutional leadership and technological access and
innovation in the pursuit of quality learning and teaching, and a positive student experience.

The paper identifies the key drivers of change, internally and externally esatides their impact on
student and staff aspirations and behaviours. Approaches to strategic planning, change management
and career and performance management are examined in terms of their relevance and efficacy in
moving the University toward onlinend blended curricula. The tensions inherent in resource
allocation are explored.

/
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understand and embrace the external environment and to seek to understaddiitsizR Sy (1 &4 Q €
needs. ACU adopted a whole of university framework with a strong emphasis on-gnitss
collaboration to promote and support innovation. This has enabled the University to transition to a
21* Century pedagogy with an increasing bleddanline presence, and renewed staff and student
approaches to learning, teaching and research.

S
S

Keywords: Australia, online learning, blended curriculum, learning and teaching

Full paper:

Australian Catholic University (ACU) is 23 years old and hasxapately 25000 students across six
campuses that span the east coast of Australia. ACU was formed through an amalgamation of
teacher training colleges and schools of nursing run by religious congregations since the 1850s. In
the late 1980s Colleges Aflvanced Education had increased in number across Australia. They were
vocationally focused higher education institutions. Australia also had about half the universities it
now has. The Commonwealth Labor Government sought to rationalise the sectoequested
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that they consider amalgamation as teaching institutes or universities. The Catholic CAEs
amalgamated to form Australian Catholic University. This enabled the move to university status with
a commitment to teaching and research and broughgibllity for public funding. At this time ACU
made a commitment to grow its enrolment to at least 5000 students across its campuses. This was
achieved in a few years and it settled at about 8000 students until 2008.

In 2008 Australian universities werfeinded on a supply driven model. The Commonwealth
Government granted universities permission to offer places in specific courses with funding attached.
Universities were sure of student enrolments because places were limited by government funding
parameers.

In 2008 Professor Gregory Craven, the third Mdbancellor, was appointed. He set a strong growth
strategy for ACU. Predicting that the incumbent Labor Government would push for higher
participation in university education he sought unfunded stuidglaces.

The Labor Government (2007), through its Education Minister, Julia Gillard, set a reform agenda for
the Higher Education sector. She initiated the Review of Australian Higher Education (Bradley
Review).

This review recommended the following:
Targets

1 National targets for attainment of degree qualifications and for participation of low socio
economic status students will be set and institutigpecific targets for participation and
performance established and monitored.

9 Targets will be set tor@ble national benchmarking against other OECD countries to track system
guality and performance.

Students

1 All qualified students will receive an entitlement for a Commonwealth subsidised higher
education place.

Students will have a choice of where to dyuat recognised institutions.

Funding will follow the student.

Institutions will have freedom to enrol as many students as they wish.

Funding for teaching will be increased.

Funding for low socieconomic status students will be significantly increased.

FRunding for provision in regional and rural areas will be increased.

Levels of student financial support will be increased and eligibility made fairer based oft need.

=4 =4 =8 =8 -8 -8 -9

The decision to open university places to all qualified students changed not only tdeadun
paradigm but also the higher education landscape. For the first time universities could admit more
students to their courses, students could choose from a selection of universities and the traditional

" Bradley, D. et al., 2008.
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academic rating system based on Year 12 schoolteewas weakened as alternate entry pathways
opened up. This movement to universal higher education provided a critical driver of change in
Australian universities.

ACU predicted this change and commenced admitting unfunded students in 2009. Thesssstud
became part of the demand driven system and were funded from 2010. ACU became the fastest
growing university in Australia and its enrolment moved from 15000 to 25000 in six years. Several
other Australian universities made similar changes to thesfifes.

30000

25000

20000
15000
10000
500
o
2008 2009

2010 2011 2012 2013

=

Figure 1: ACU Enrolment Changes 22083

This growth had significant impacts upon the university. These included:

1 a more diverse student body including some students less well prepared for tertiary study and
someless committed to their studies

an increase in income

increases of new staff needing induction into the university

increased demand on university business systems

increased demand on teaching facilities and learning management systems designed for smaller
enrolments

rapid development of new courses

broadening demands on student support services and engagement experiences

heightened Government concerns about quality given growth

students experiencing themselves as clients with choice, needs and demands

students wanting a direct link between their degree and graduate employment.

=A =4 =4 =

= =4 =4 4 =4

These impacts give us our first of three impacts that are intersecting, each enabled by advanced
technologies and together radically challenging the traditional paradigms and psacticdgustralian
universities.
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The first impact is a movement to universal higher education closely aligned to individual student
interests and vocational accreditation.

Education has always provided individual benefits; these are sometimes measuredliin, lwealth

and employability. They are also measured in cultural capability and enjoyment. Individuals seek
education to improve their lives. Communities promote and fund education for the wellbeing of
members and to ensure capabilities required by #Hoeiety. Governments can promote or protect
skills and professions by funding or restricting access to higher education. Education can be both
utilitarian and transforming but at different times education policy places it on a continuum
somewhere betweerhe two.

Traditional knowledge paradigms, structures and policies limited access to university places which
gSNBE 3JIAYSR (GKNRdzZZAK | OFRSYAO FyYyR &a20Alt 0O2YLISH
universities. The competition favoured particular gps, for a long time men, then people of higher
socioeconomic status, workers in particular professions, and urban dwellers. Policies were directed

at labour market needs, though the effectiveness of this was contested.

Advanced technologies have allowetbre open access to information and the capacity to share
information which has radically challenged these social and policy restrictions. The former distance
of the university from parts of society (parodied as the Ivory Tower syndrome) has been efdusd.

is not entirely a bad thing. The quality, relevance and currency of teaching and research has been
challenged, the barriers to university entry have lessened, professional groups have required closer
accreditation and students have been encouragechave a stronger voice and ownership of the
process; this later gain at the cost of a significant financial debt upon their graduation.

The higher education landscape in Australia has radically changed in the last decade. The rapid
growth and more recendecline in International enrolments supported an equally rapid growth of
higher education private providers with specialised courses and lower overheads than Australian
universities which has created a highly competitive market place. The Bradley Refdews and
deregulated funding for undergraduate students opened access to a more diverse student
population and increased competition between universities. Government funding under the Higher
Education Partnership and Participati®nogramme (HEPPP$ promoting aspiration raising within
communities which have had lower participation in university education. The results of this will be
seen in the next decade. Within a three year period the entry requirements shifted so that most
Australian Year 12 gdaates can enrol at a university. The concept of universal higher education has
become part of the national educational aspirations and expectations.

Student access to mobile devices and social media has enabled a connected generation to accept a
global perspective as the norm. The development of MOOCS has demonstrated the capacity of
technology to facilitate borderless education provision. This takes competition to a new global level
no longer requiring the movement of the student or academic. At thmes time students,
government and employers are developing stronger study abroad, employment and Asia Capable
strategies.
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These are sudden and quite radical shifts. Institutional responses have varied¢fr§fi: & R2 Say QI
impact on us muclo We are changig our DNA.It is not too unkind to point out that universities

were not traditionally known for their nimbleness or internal innovations; however, there have been

some fast learners in the group.

So where are the student and the higher education acadamithis? In past times, we were
socialised to think a book was a precious commodity and folding the pages or throwing one out still
seems sacrilege. School leavers starting university this year were born in 1995. Few of them
remember a time without thénternet, most of them have had several mobile phones, and Facebook

is a real meeting place for them. They shop and bank on line, play games and expect to learn in that
space, too. They have come out of schools which have individualised their leasfiargd
attention to a variety of learning styles, resourced group work and problem solving and provided rich
relationships with teachers including responsive and prompt feedback and remediation of work.
There is a growing critique of Australian schoblsttimplies they have not allowed young people to
experience failure or to understand that study is challenging.

There is a gap between these expectations and the traditional lecture and tutorial with large groups
and limited access to staff with feedbaftkquently too little or too late, common to contemporary
Australian universities.

This learner, and his/her older colleagues, have chosen a particular universify@ramme and

they are paying fees through HEBELP? They understand that studentasisfaction is a
government requirement for funding universities. The MyUniversity webigit®vides comparative
data on Commonwealtfunded universities to assist student choice. They are critical consumers
and their constant refrain is:

T {GFFF SRAWYSAKyRE 238 Sy2dzaK FyR GKS@ R2y Qi dzasS A

1 We want recorded lectures with rich graphics.

1 The Learning Management Systems and university business systems need to be more user
friendly, less repetitive and faster.

T 2SS R2y QiU dzaS SYIFIAf Fy@Y2NBo

Tha being said, they also want many of the traditional campus offerings and want greater personal
and academic support and more individualised tuition anogrammening.

About a third of their classmates are older learners. Many of these are highly IT mnE®me are
not. All are time poor and want flexible delivery of their courses and units. They want recognition of
prior life learning in the curriculum.

Learners today inhabit a datéich world and have built the facility to access, scan, replicate,
integrate, manipulate and exchange that data. This capacity is quite extraordinary but it is not

2 HECHELP is a loaprogrammeto help eligible Commonwealth supported students to ghgir student
contribution amounts.
'3 http://myuniversity.gov.au/
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learning. It can lead to superficial, overly confident, whimsical, compliant opinions that pass for
thinking.

The learning process demands difficult thinkint requires of the learner a level of cognitive
dissonance; it seeks out interrelated or contradictory ideas; it extends thoughts through the addition
of new information and reflection on already available knowledge. It requires of the academic a
capadty to predict and map out the learning that is necessary to achieve an outcome: that is, to
design the curriculum. The academic mediates both the design and the acquisition of the learning;
that is, teaching.

The challenge today is to assist the mamydents who have an increasingly utilitarian view of
learning. They enter a degrggogrammewith a vocational outcome in mind. While about 80% of
students are employed throughout their degrees they are aware of how difficult it can be to achieve
graduak employment. This is particularly true of students who are first in family at university and
those from disadvantaged groups.

To navigate learning in this new environment, students need skill sets that enable them to manage
data overload and depth thimkg and responses. Terry Heick (May 10, 2012) poses the following skill
list:

Persisting

Managing impulsivity
Responding with awe
Questioning

Innovating

Thinking interdependently

=A =4 =4 4 -4 4

This is an interesting list which reflects a contra position to some behis/using technology may
not support rich learning:

Channel surfing

Dualistic ratings like/dislike
Stimulus overload/ selprojection
Sound bites

Constrained responses e.g. Twitter
Wikipedia as authoritative

=A =4 =4 =4 -8 4

In the academic skills context we would adw tuse of academic language, that richer and more
specific vocabulary, the capacity to draft a paragraph with complex ideas clearly expressed using the
conventions of grammar and syntax. Universities will be audited on their capacity to promote these
language skills once assumed as common to all students. This need does not exclusively reflect
ethnicity, second language learning or student preparation, ability or the dreaded Australian Tertiary
Admission Rank (ATAR) entry level. It reflects the speodfuienguage use from emoticons to the

I OFRSYAO (dKSaira GKIFIG dGd2RIF&Qa aitdRSyita ySSR (2
Thesaurus, video and books delivering the narrative of our times, and the list could go on. All
students need levelsf support with language and learning techniques and expectations.

106

y



The Open and Flexible Higher Education Conference-Et8eedings

Universities are challenged to construct new curriculum models that address the new capacity to use
information mediated through technology in ways that promote rich, deep learning. r@tsres a
reconceptualisation of the role and work of the academic teacher and the engagement of the
learner. The vehicle for learning has to change. Imagine taking an ocean liner and turning it into a jet
gAGK2dziT RA&ANMHzZLII A2y a iRyouligkis sorhd ided & yha dedtdedf dEfizuttyNy/ S &
facing universities.

Rich deep learning requires the student to explore, interrogate, analyse, reflect, experience,
communicate and reconsider problems from multiple perspectives. It engages the minkedhte

and the spirit. It is transformative. Higher education promotes health and wellbeing because it is a
transformative process. It requires high levels of engagement, commitments of time and relevance
to life circumstances. Learning is not instaneasy.

We have never had a more informatisich world; our tools give us capacity to work with
information and form knowledge individually and collectively. It is also a world where judgements
and discernment are critical. These are more frequently enadthe level of the individual rather
than being reliant on accepted social mores and taboos or institutional or class norms.

The first decade of the 21Century also brought a change in the socialisation of our students.
Educated after the Internetheir expectations of technology and its integration in their learning and
social lives at university was assumed. Like many universities, ACU was found wanting. A common
complaint was that technology was not used well enough, often enough and that viedlac
competence and imagination in this area. They were able to access knowledge, contact peers and
mediate their learning in new ways. Concerns regarding rigid timetables, lack of access to flexible
delivery of lectures and tutorials and bureaucratic adistration and assessment processes were
becoming common.

Academics were meeting these challenges in diverse ways, some were innovating to meet the
demands, and others were becoming more demanding and lecturing to increasingly empty theatres.
At the sametime new infrastructure and policy was needed within the university to address these
challenges.

The second impact involved the disruption of the TeacHeararner interface demanding new
understanding of learning and teaching and responsive pedagogies.

From the earliest times (our own Aboriginal and Torres Strait Islander peoples are an example), oral
tradition and exposition of ideas from an elder, wiser person to a younger learner has been core to
the learning process. In more recent times institutioasd mediated this process and we have seen
teams of teachers work with large groups of learners. With the increased emphasis on vocational
education goals we have seen practitioners assist teachers in integrating work aspects of learning.
Textbooks andeasources allowed crodgastitutional sharing of curriculum. However, basic course
design has remained in the hands of the academic.

Technologies do not drive learning; often they can distract from learning but they have challenged
the delivery of learningind enabled and enriched it. The*2Tentury pedagogy is reliant on a solid
platform of technology.

In 2008, there was little innovation in educational technology or pedagogy at ACU. There was a basic
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Blackboard Learning Management System. Lectaptuce was available in some rooms but rarely
used. Mandated requirements were limited to unit outlines on Blackboard. Few students accessed
these as hard copies were also distributed.

There were pockets of innovation supported largely by the corporateam and disconnected from
educational structures and policy.

In 2009 we reviewed the Learning and Teaching Centre and redirected its work to support greater
integration of educational technologies, pedagogical innovation, learning analytics and policy.

ACU also undertook a major review of its Learning Management System (LMS) and associated
technologies. Using the review as an opportunity to engage academic staff, a series of workshops

was held with key faculty and academic support staff. The projecomenended the
implementation of a module LMS with an Equella Content Management System.

Continuing the process of acregniversity consultation, ACU set out to build capacity and develop
the new system. With the assistance of a critical technology pgrine established Moodle and
migrated current units of study to it. This provided ACU with a platform from which to address the
rising student demand and to upskill the academic staff.

At the same time, work on policy and employment requirements ensunatdtaff engaged with the
new pedagogies. This uptake required more and better support frdeaming advisors, centrally
and in faculties.

Good curriculum is still dependent on clear focus and articulated learning outcomes, scaffolded
learning and asssment experiences and high quality teachtrdentclass interactions with
formative and summative student achievement feedback and student feedback on the learning
experience. At the institutional level, learning analytics and continuous curriculuragiecsl and
renewal also need to be there.

The opportunity that we have today is to partner in the design and development of courses and
curriculum to ensure that we harness enabling technologies, access rich and meaningful data,
develop stimulating and chienging learning and assessment experiences related to real life and
provide students with appropriate generic and graduate skills to navigate arigatacomplex and
contradictory, constantly evolving global environment where they will manage caredrbvas with
unpredictable opportunities and threats.

This requires a respect for multidisciplinary learning and teaching teams including:

T
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and expectations, rad technological competence and comfort

specialist learning and curriculum designers and developers, who understand the application of
pedagogies to a discipline and/or professional preparation, have a psychological and sociological
understanding of learnig and teaching and technological competence and comfort

technology specialists who understand the applications of technology to pedagogy, have

excellent teamwork and project management skills

educational resource providers who can tailor resources to miestitutional needs at
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appropriate cost levels
1 technology partners (#mouse and external) who provide infrastructure, maintenance and
technical advice.

The days of course design by single academics are over. There is a huge reorientation of course
devdopment being undertaken. Academics are challenged, as are institutions, to develop greater
capacity in the technology applications. The marketing machines of technology providers are
buffeting institutions with options at a faster rate than opportunitiesn be introduced. Institutions

are developing approaches and aligning policy and resources to those. There are threats perceived
and real in this turmoil.

This shift is occurring at the same time as the definition of academic work in Australiansitiggds

being challenged by new approaches to research, also more frequently multidisciplinary and team
based than previously. Academic workload is managed in an industrial model that is resistant to new
processes and the demands of new approaches talagegy, course design and borderless
education. The nature of academic work is changing. The academic workforce, highly skilled, skewed
to mature aged, grounded in individualism and frequently socialised intensively in one or a few very
similar institutians, is finding this change very difficult. This is not unusual. We have seen similar
patterns with bankers, journalists and medical practitioners. It is part of transforming the ship into a
jet.

Since Australian universities have made the choice tero#f large proportion of fully online
programmes, others have linked with MOOCs but most have adopted a range of options including:

online courses

blended learning

flipped classrooms with rich online resources
traditional lecture/tutorial campusased couses
clinical schoebasedprogrammes
work-integratedprogrammes.

=A =4 =4 4 -4 4

ACU uses all of the above but is now at the stage where some consolidation and direction is required.
In 2013 the University commenced a consultation on the development of a Learning ackirige
Framework which will provide direction for pedagogical course development and delivery in the
coming decade. This Framework will mandate minimum standards of engagement with online
learning for students and corresponding embedding déarning ande-learning tools within the
curriculum.

This process provides the University with the opportunity to:

1 develop awareness in academic staff of the need to progress online learning and to provide
evidence to show the student a broad and competitive advantage

9 consolidate current practice using the current suite of LMS tools

update relevant policies

9 set aspirational goals for future engagement with clear targets and responsibilities.

=
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The Learning and Teaching Framework comes at a time when the University erskdtor is
grappling with the nature of the campus, looking at hubs and study centres, and attracting students
who demand different access and support systems that require sophisticated online learning and
business systems.

The challenge for the Learnigd Teaching Framework is not to continue the exploration of a little
of this and a little of that but to integrate the-learning into a purposeful and engaging curriculum
offered from virtual and/or physical campuses. To achieve this pedagogy we mapt &
technology while ensuring that learning design and delivery remains authentic to student needs and
the contexts in which their degrees will be deployed.

The third impact is the redefining of business processes and consequently work and customer
sewvice in a technologicalhenabled global economy and community.

One does not have to go back too far in the past to remember companies and government
departments with large, botched computeassisted business systems where millions of dollars were
misspentAyY | 62 NI SR LINRP2SOG&a® 2 KAt S &aKl NBK2ft RSNA
insiders were overwhelmed by the complexity of business systems analysis, people and change
management, project management and cost containment. With hindsight wesearhis period as
developing and producing some key learnings. The irony for universities is that we study these
events, teach about the learnings and yet struggle internally with the realities of implementation and
change management.

Universities have gaplex business and client relationship needs. Investment in these often comes
second to glorious buildings. With Australian university student populations ranging from 5000 to
over 60000 and teaching terms running in unequal lengths across the yearegjeiiitly across the
globe, universities need sophisticated systems. Add to this a highly competitive and regulated
market and the demands on systems ramp up considerably.

Universities are open to public scrutiny across all their endeavours. As pylflicaled institutions,

that is appropriate. The locus of influence around the quality and delivery of systems has shifted
from the internal bureaucrats managing the systems to the students they service. A highly
competitive market is good for a shift tustomer focus, in this case, student service.

Students expect business systems at least as responsive and personalised and mobile as their bank.
They are consumers who know what is technologically possible. They do underestimate the
challenges of delering that within their institution, which is probably helpful to us, provoking us to
move faster.

This means universities need, not just the administrators of the past, but staff with new capabilities
in business analysis, business process design, staiffirty, project management, contract
management and procurement and outsourcing management.

Investment in improved systems is required both at the learning and administration interfaces. This
requires significant capital and solid planning and investigat Systems alone, however, will not
improve the service capability of the university.
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Universities are frequently criticised by internal staff for being too corporate and by external partners
for not being corporate enough. The university is a paldicbeast and education an experience
undertaken with a community rather than a product produced for purchase. Understanding this
identity and its consequent relationships is critical to enabling change and development. Change
which does not address tHearning and teaching and research driver of the university will flounder.

It is rarely seen that a quick top down change designed to save money has achieved that or, in fact,
ended up changing much at all in the longer term.

Significant improvements intigdent services and administrations, and supported pedagogies will
only be achieved through wholgf-institution planning, meeting structural barriers with cregsit
collaborations, changing ouhoded definitions of work and industrial agreements, andgstg
successful mulfocused implementations. This is not easily achieved. Industry partners are critical
in this process.

Industry partners share possibilities of new and better ways to harness the enterprise and move it
toward its strategic goals.h&y frequently crossertilise the sector, building on the experiences of
different institutions with new clients. External and internal partners need to engage in learning
together. Promises of perfect solutions, underestimating cost or complexity déimgmtation and
unclear professional boundaries will sink potentially effective partnerships. Failure of universities to
scope their needs, identify the change management required and provide the leadership needed to
complete the project will also ruin @artnership. Good partnerships require trust and dialogue, they
take time to establish and work to maintain. Cost is a driver but not always a deal breaker.
Reputation is critical and knowing that a partner has committed and competent staff are onisoard
key to reputation.
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Today we have tools that can address access and equity in education across the globe. For better or
worse we can be linked 24/7, drour knowledge and experiences can be shared in rich and diverse

ways. Many parts of the world struggle to provide access to education for children and young people

and there are adults who have not yet had access. Australia is well poised to desejtgbél reach

in education and provide inexpensive online learning and teaching at all educational levels. While we

as a nation absorb the aspiration of all our citizens having access to higher education, let us not
forget those global citizens who aretyto access primary and secondary education. Teaching is being
cracked open and we know more than ever before about learning. There are huge social and
commercial opportunities in this space.

Work and study are becoming more varied and responsivedadrttiividual. We are building systems

that provide outreach to individuals through learning analytics and communication technologies. We
are developing increasingly complex and flexible workplaces. The concept of lifelong learning is
being replaced withubiquitous learning as we engage. The opportunities are enormous and only
limited by our imaginations and capacity to scan our environments and relationships.

In harnessing these possibilities, we need to keep our feet on the ground. There is hardgxcomp
relational, institutional and technological work to be done. Our feet are at the frontier, we are
looking up to those clouds and together we can revolutionise higher education in Australia and
across the globe.
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Abstract

Introduction: Dalarna University and the Nursipgogrammehave performed elLearning for a long
time and our feeling was that we are good in providing high quality eLearning. However, we wanted
to benchmark the ducation against quality standards for a more objective quality assessment and
thus as one of the first Nursingrogrammein Europe we performed an analysis of the education
with support of European Association of Distance Education Universities (EAD3ten.sy
Background and aimToday, eearning becomes more established in higher education providing
new pedagogical possibilities and support for competence development. This has impacts on
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activities and forms for interaction. However, it is necessary to assure the quality of eLearning
environment and experience provided to the students. The aim of this paper is to describe a quality
improvement process regardirgl_earning of a Nursingrogrammeconducted in a blended learning
environment.Methods: A systematic Benchmarking process with a bottgmapproach developed

by EADTU was used to assess the quality of eLearRiegults:A need of strategies and work
processes regarding management, development, implementation and evaluation of eLearning was
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awareness of strengths and weaknesses in the nurpmogirammein relation © eLearning has
provided incitement for a continuous quality workonclusionsit is essential to have knowledge
about the quality of higher education concerning structures, processes and results. Benchmarking
can function as a tool to initiate a proces$ heightened awareness and ongoing quality work.
Benchmarking with a bottorap approach could be a fruitful way of enforcing and maintaining high
quality in higher education.

Key words: Quality assurance, eLearning in Nursing, Benchmarking
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Dalarna University and the Nursipgogrammehave performed elLearning for a long time which has
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